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Irfaini, (2020): Indonesian EFL rural teachers’ Challenges in implementing 
scientific approach at rural school: a case study at SMAN 2 
Rangsang. 
This study discusses the challenges faced by rural EFL teachers in 
implementing a scientific approach: a case study at SMAN 2 Rangsang. This 
study aims to determine what challenges are faced by EFL Indonesian teachers in 
implementing a scientific approach at rural schools. This research is qualitative 
research with a case study approach. The subjects of this study were two English 
teachers, the headmaster, and vice of the curriculum. Interviews and documents 
were used as data collection instruments. Then the data were analyzed 
qualitatively. Based on the results of the data, the authors found that lack of 
infrastructure, lack of learning resources in schools, language barriers, parents' 
mindsets, student abilities, students‘ mindset, inadequacy teachers, lack of 
teacher‘s understanding in making lesson plan, lack of application about scientific 
methods in learning activities, lack of teachers‘ understanding about authentic 
assessment, the lack of learning resources for English subject become challenges 
for EFL rural teachers in applying the scientific approach in teaching English 
activities. The causes of these challenges are manifold and the causes are 
interrelated with one another. Based on this study, Indonesian EFL rural teachers 
are expected to be able to improve their competence to implement a scientific 
approach during teaching and learning English activities after knowing the causes 
of these challenges. 













Irfaini, (2020): Tantangan guru-guru EFL di pedesaan dalam 
mengimplementasikan pendekatan saintifik di sekolah pedesaan: 
studi kasus di SMAN 2 Rangsang. 
Penelitian ini membahas tentang tantangan yang dihadapi guru EFL 
(bahasa asing) di pedesaan dalam mengimplementasikan pendekatan saintifik: 
studi kasus di SMAN 2 Rangsang. penelitian ini bertujuan untuk mengetahui 
tantangan apa saja yang dihadapi guru dalammengimplementasikan pendekatan 
ilmiah di sekolah daerah perdesaan. Penelitian ini merupakan penelitian kualitatif 
dengan pendekatan studi kasus. Subjek dari penelitian ini 2 orang guru bahasa 
Inggris, kepala sekolah, dan wakil kurikulum. Interview dan dokumen digunakan 
sebagai instrumen pengumpulan data. lalu data dianalisa secara kualitatif. 
Berdasarkan hasil data, penulis menemukan bahwasanya minimnya infrastructure, 
kurangnya sumber belajar di sekolah, kendala bahasa, pola pikir orang tua, 
kemampuan siswa, pola pikir siswa, kekurangan guru, kurang fahamnya guru 
dalam pembuatan Rencana Pelaksanaan Pengajaran, minimnya penerapan metode 
ilmiah dalam kegiatan pembelajaran, minimnya pemahaman guru tentang 
penilaian authentic, kurangnya sumber belajar bahasa inggris merupakan 
tantangan guru daerah pedesaan dalam mengimplementasikan pendekatan saintific 
saat pengajaran bahasa inggris. Penyebab tantangan tersebut bermacam- macam 
dan penyebabnya itu saling berhubungan antara satu dengan yang lain. 
Berdasarkan studi ini, guru basasa inggris daerah pedesaan di Indonesia 
diharapkan untuk dapat meningkatkan kemampuannya dalam 
mengimplementasikanpendekatan saintific saat proses kegiatan pengajaran dan 
pembelajaran bahasa inggris setelah mengetahui penyebab dari tantangan- 
tantangan tersebut. 
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‏ِدَراسَ‏ ِِ ٌث‏هَوِعٌي‏َمَع‏ََنٍْج ْو ُُ‏املَنَاِظِق‏الريفيِة‏يف‏تعبيِق‏املْنِج‏العلمِي‏يف‏املََداِرِس‏الرِيِفيَِة.‏هذا‏البَْحُث‏هو‏ََبْ ُُ َن‏َمْو ََ .‏ ِة‏اَحَاَلِ
َتْخَدَمُة‏مجْلعِ‏البي‏هذهِ‏ ‏َعِن‏املَنَاِِهِ.‏األأدواُت‏املُس ْ اانِت‏يه‏املَُلابَََلُت‏ادِلَراَسِة‏ُمَدِرِسنَي‏لِلَُغِة‏اإلإْنلْييِة‏،‏ومديٍر‏،‏وُمَمثِِلنْيَ
ِلْيُل‏الَبَياانِت‏هَْوِعيًا.‏ِبنَاًء‏عىل‏هتائِِج‏الَبَيااَنِت،‏َوَجَد‏املَُؤلِ‏ ‏ََتْ ‏ََتَ َل‏البنيِة‏التحتيِة‏،‏وهلص‏موارِد‏والَوََثئُِق.‏ُُثَ أن‏الافتلار‏اإ ُفوَن‏
أمنَاُط‏تَْفِكيِ‏ الُعََلِب‏،‏وهَْلِص‏‏التعمِل‏يِف‏املَدارِس‏،‏واَحََواِجِز‏اللغويِة‏،‏وَعْللَياِت‏أَْوِلَياِء‏اأُلُموِر‏،‏وكُْدَراِت‏الُعََلِب‏،‏و
‏ِلَتْنِفْيذِ‏ ‏،‏وعََدُم‏فَهِْم‏املَُعلِمنْيَ ‏،‏‏املَُعلِمنْيَ أوِْشَعِة‏الَتْعمِلِ مَعِلَيُة‏التدريِس.‏تَُمثُِل‏اخلَُعطِ‏،‏َوعََدُم‏تَْعِبْيُق‏اأَلَساِلْيِب‏الِعلِْمَيِة‏يف‏
ِدََيُت‏َأَمامِ‏ ‏للغُة‏اإلإْنلْييِة‏،‏ََتْ ‏لِلَتْلِيْْيِ‏اَحَلِْيِلي‏،‏َوهْلُص‏َمَواِرُد‏الَتعمِلُ يُْف‏يف‏تْعبْيِق‏ََنُْج‏ِعلِْمي‏‏ُمَعِلمْي‏الِر‏َوعََدُم‏فَهِْم‏املَُعِلِمنْيَ
َباُب‏هذِه‏التحدَيُت‏ُمتََعِدَدةٌ‏واألأس َباُب‏ُمََتابََعٌة‏َمَع‏بْعُضهَا‏الَبْعَض.‏بِ‏ أس ْ نَاًء‏عىل‏هِذِه‏ادِلَراسُة‏،‏ِعْنَد‏تَْدرِيِْس‏اللغِة‏اإلإْنلْييِة.‏
َ‏ أَن‏يََتَمَكَن‏ُمَدرُِسو‏اللَغُة‏اإلإْنلْييُة‏يِف‏امل ْم‏عىل‏تَْنِفْيِد‏ََنٌْج‏ِعلِْمٌي‏يف‏ِمَن‏املُتََوِكعِ‏ ‏كُْدَرَِتِ ِسنْيِ هدوهيس َيا‏ِمْن‏ََتْ ناِظِق‏الرِيْفِيَِة‏يف‏اإ
َباِب‏هذِه‏ أس ْ ‏اللغُة‏اإلإْنلْييُة‏بعَد‏َمْعرِفَِة‏ ِلَيِة‏تَْدرِيِس‏َوتَْعمِلُ التحدَيتمَعَ  
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This thesis  concerned with English language teaching and learning practice in 
rural Indonesian school. In Indonesia, the English language teaching and learning 
system are growing up along with the effectiveness of the 2013 Curriculum in all 
levels of education. Since there are curriculum revised at Indonesian education, 
therefore the teaching and learning were also regarded to implement scientific 
approach. This requires that every level of education in each region must be able 
to apply the learning system by the current Decree of the Minister of Education 
and Culture. However, through implementing scientific approach in many rural 
schools with senior high school level still faced many challenges in implement the 
method because they were still limited sufficient facilities, and learning recourses 
in the teaching and learning practice to apply the scientific approach. So, 
researchers want to see Indonesian EFL rural teachers‘ challenges in 
implementing a scientific approach at rural area schools. 
1.1 Background 
In Indonesia, the education system has changed the basis of the education 
system  curriculum 2013. The Regulation of Ministry of Education and Culture 
(Permendikbud) No. 81 year 2013 about the implementation of 2013 
Curriculum, since January 2017, 2013 Curriculum is no longer optional. The 





communication skills, ability to think clearly and critically, ability to consider 
the moral aspects of a problem (degree minister of education and culture, 
2013). In accordance with the standard competence of the 2013 curriculum, 
learning objectives should include the development of the real of attitudes, 
knowledge, and skills. Attitudes are acquired through activity: accept,execute, 
respect, appreciate, and practice. Knowledge was gained through the activity of 
remembering, understanding, applying, analyzing, evaluating, and creating. 
Skills were acquired through activities of observing, asking, 
experimenting,reasoning, serving, and creating (Kemdikbud, 2013). 
Furthermore, in teaching and learning process based on the 2013 
curriculum, implement scientific approach as degree minister of education and 
culture (2013) explains that the Scientific Approach is an approach that refers 
to investigating techniques towards some phenomena, acquiring new 
knowledge, and correcting and combining the background knowledge. 
According to the guideline of the teaching and learning process ruled by 
Department of Education and Culture (2014:30), the aims of implementing SA 
are to increase the students‘ intellectual ability, specifically in high-order 
thinking, to grow students‘ ability in solving problems systematically, to gain 
better result of the learning process, and to train the students to communicate 
their ideas, particularly in composing scientific writing as well as to develop 
the students‘ characters.  
Furthermore, to find the aims of the scientific approach method, then the 





Curriculum‘s Scientific Approach are: observing, questioning, associating, 
experimenting, and networking or communicating.Regulation of Ministry of 
National Education No. 65, Scientific Approach in 2013 curriculum trains the 
students to: (1) be the center of learning, (2) involve the cognitive processes 
which is potential in stimulating intellectual development, specifically the high 
level of student; thinking skill, (3) give opportunities to the student to 
assimilate and accommodate concepts, laws and principles, (4) find knowledge 
through scientific process and use it in learning process, (5) learn from various 
sources, (6) promote acculturation and empowerment of students as lifelong 
learners, (7) apply values by giving exemplary things, build willingness, and 
develop creativity of the students in the learning process, (8) implement the 
principles in which everyone is teacher, everyone is student and everywhere is 
class. 
However, in 2016.the Ministry of National Education and Culture made 
some changes of the 2113urriculum  (K-13) into the 2016 curriculum revision. 
The K-13 revision has the same concepts as  K-13 which focuses on character 
building and competences. Moreover, there are addition on literacy, 4C 
(communication, collaborative, critical thinking and problem solving, and 
creativity and innovation), and HOTS (Higher Order Thinking Skills) in 
teaching learning proses (Act of the Republic of Indonesia Number 22, year 
2016). This changing makes the teachers who just have adapted by using K-13 





Curriculum 2013 revision is similar to curriculum 2013 in concept. The 
difference of curriculum 2013 revision and curriculum 2013 is only on 
assessment. Curriculum 2013 revisions add literacy in the 21st century. 
Basically, the 2013 Revised Curriculum characteristics are as follows: first, the 
curriculum‘s name does not change into the national curriculum, but uses the 
name 2013 Revised Curriculum which applies nationally. Seconds, 
Simplification of students' assessment, social and religious aspects are only 
carried out by PPKn teachers and religious education teachers or manners. 
Third, the absence of restrictions on the thinking process of the 2013 
curriculum, students who have just all levels of education both Elementary 
School, Junior High School, and Senior High School can learn the stages of 
understanding to create. So, children‘s Elementary School can create the 
creation or product in accordance with their age, this is to familiarize children 
with scientific thinking since Elementary School. 
Fourth, Application of 5M level theory which the teachers are required to 
apply the theories those are in their learning, so the teacher is not only 
theorizing but they can practice it. The level theory remembers, understanding, 
applying, analyzing, evaluating and creating. The fifth,The active learning 
method is a method that makes students become the main actors in each 
learning process, the teacher only acts as a facilitator. Six, improving the 
relationship of Core Competencies (KI) and Basic Competencies (KD), those 
two core competences (kompetensi inti, KI) which consist of KI 3 (knowledge 





core competencies; KI 1 and KI 2 are integrated into the subject. The 
evaluation of the attitude of KI 1 & KI 2 has been eliminated in every subject 
only religion and PPKn but Core Competence (KI). 
Seventh, The assessment of the attitude of KI 1 & KI 2 has been 
eliminated in every subject only religion and PPKn but Core Competencies 
(KI) are still included in the writing of the Lesson Planning (RPP). Ninth, The 
rating scale is 1-100. Attitude assessment is given in the form of predicates and 
descriptions. Tenth, Remedial is given for those who are lacking, but 
previously students are given repeat learning. This remedial value is included 
in the results. 
However, according to degree of minister education and culture No. 22 
year 2016, in (Gunawan.H and Daud. A, 2018) the learning process using 2013 
Curriculum should touch the three domains of education; affection, cognitive, 
and psychomotor. The affective domain is developed with a focus on the 
substantial transformation of the teaching materials so that the students know 
about ―why‖. The psychomotor domain focuses on the substantial 
transformation of the teaching materials so that the students know about 
―how‖. Whereas, the cognitive domain emphasizes the substantial 
transformation of the teaching materials so that the students know about 
―what‖. To meet the goals, MOEC (Ministry of Education and Culture) asks 
the teachers to teach using authentic materials and authentic assessment by 





discovery learning, problem-based learning, performance-based learning, 
project-based learning, and teaching factory. 
However, the expected outcome is the improvement and balance between 
the ability to be a good person (soft skills) and the ability to be a capable and 
competent person to have a good life (hard skills) which cover the three 
competency aspects. Learning by using a scientific approach involves the 
ability of high-level thinking. Zaim, 2017 definite scientific approach is a 
teaching strategy using scientific steps to know students‘ high other thinking 
and creativities in explaining some issue in teaching and learning of subject 
matter at senior high school. Priyatni (2014, p. 97) stated in her book, when 
conducting observation activities, the students do identification to find the 
problem. After problems are discovered, the students formulate it by posing 
questions, then the questions are answered by collecting data with various 
techniques, analyzing data, drawing conclusions, and communicating its 
findings. The whole stage involves basic to high-level thinking skills ranging 
from identifying, remembering, and organizing (comparing, classifying), 
analyzing, summarizing and evaluating. This is how the scientific approach 
works to support the aim of curriculum 2013 in gaining knowledge. 
Moreover, the teaching activity uses student-centered instruction, which 
asks students, high thinking orderand creative skill while teaching and learning 
process(Malaikosa and Sahayu, 2019). Then, related to the 2013 curriculum, 
the teaching process referred to as a scientific approach that supports the 





and communicating. Meanwhile, scientific approach was the appropriate 
method of EFL teacher because scientific learning approach can be applied to 
four skills (listening, speaking, reading, and writing) (Zaim, 2017). 
English teachers have important acts in the ELT classroom. The teacher 
must understand how to make students convince and understand the subject as 
the topic.  Then, the teacher not only as someone who transfers some topic, but 
the teacher must understand the method how to make ELT classroom active 
and cooperative when they transfer some topic. (Archana.S and Usha Rani. K: 
2017) the teacher should be a facilitator; a teacher should play various roles 
such as learner, facilitator, assessor, manager, and evaluator. According to 
Malaikosa.C.A and Taopan L.L (2020) in the learning process using scientific 
approach teachers are able to develop themselves to become role models in critical 
thinking, be more innovative, have a leadership spirit, communicative and 
collaboratively as part of the characteristics of educators in the 21st century.  
Today, many Indonesian schools are in a remote area, because the country 
was categorized as a rural place. As our government announced, many of the 
Indonesian provinces identified as a rural country. President regulation 131/ 
2015 categorized rural areas such as economics matters, human effort, 
infrastructure, territory finance, territory characteristics, and accessibilities. In 
Director general of development and empowerment of village communities,no. 
030/ 2016 about progress and village independent status in Indonesia; 





was 30,345, left behind villages was 27,163, and extremely left-behind villages 
were 6,855. 
 However, these conditions gave effect for a teacher who lived in rural 
areas. School conditions in rural areas are not the same as in a such  urban 
areas, which is from facilities to support the teaching media, teacher, 
professional, students' motivation. Theyalso become a problem in a rural 
school. Luschei&Zubaidah (2012) stated that ―the greatest educational 
challenge facing Indonesia was the country‘s vast geography and many remote 
areas such as the infrastructure is limited, most of teachers and students were 
not supported by infrastructure like in regional areas. 
Furthermore, the problems of rural regions in general, including the case 
of ELT have found  still such as lack of supplementary teaching materials and 
facilities, lack of teachers, low quality of teachers, very limited or even no 
access to technology for learning, and many more such as internet access, 
laboratory, and students‘ English dictionary pocket (A‘ling, 2015; Rosliana, 
Lutfie, Hidayah, & Aziza (2015); and Taneri&Engin-Demir, 2011). 
Since the affecting of the 2013 Curriculum, it is so difficult to apply the 
scientific approach in process teaching and learning in rural areas school, 
because teachers and students in rural areas have not been familiar with 
language teaching, specifically by implementing the scientific approach system 
in the practice of teaching and learning (NugrahaandSuherdi, 2017).  
Besides, most Indonesian rural school contexts still work under teacher-





school culture, such in a rural school, teacher-centered are accepted than 
student-centered, because of limited subject resource for explaining the 
material in the classroom and vocabulary weak also make the teacher-centered 
is accepted in rural school (Buchori, 2001) in Mardani, 2017).Another fact, 
Asian Development Bank (2015) reported that rural and remote Indonesian 
schools ―often lack qualified teachers to teach English lessons‖ and often the 
teacher does not come from English graduated to be an English teacher (p. 
271). The implementation of the 2013 Curriculum English teachers asked to be 
mastery in teaching English. A high qualified or professional teacher  
supported or understood thestudents' problems in their over high other thinking 
in the learning process because teacher as a facilitator to lead the teaching 
process.  
Moreover, Indonesian EFL Rural teachers and students are low conditions 
about attitude and motivation. As Pintrich and Schunk (2002, p.5) motivation 
help the students to integrate with the topic in the case in classroom activity 
and maintain them in the classroom English learning process, while attitude 
leads students‘ itself to learn the subject based on their teaching and learning 
role. For example; if there is a time for learning or reviewing English subject at 
home, the students prefer to watch TV ―opera soap‖ and after the end of the 
classroom, they directly ―going to work and help their parents presumably to 
refresh their tough activities during the day (Saiful&Triyon (2018). 
Derived from the preceding elaboration of issues, this research is 





teaching and learning process in rural areas. Another reason that makes this 
research important is that no researcher from Indonesia focuses on rural EFL 
senior high school service teachers in implementing a scientific approach. So, 
this research entitled: Indonesian EFL rural teachers’ challenges in 
implementing the scientific approach at rural school: a case study at 
SMAN 2 Rangsang. 
 
1.2 Statement of The Problem 
EFL Indonesian rural teachers‘ was in adjustments of the 2013 curriculum 
implementation. Especially in teaching and learning process based 2013 
curriculum, the system implements about scientific approach which becomes 
new for EFL rural teachers. Nugrahaand Suherdi, (2017) it is so difficult to 
apply the scientific approach in process teaching and learning in rural area 
school, because teachers and students in rural areas have not been familiar with 
language teaching, specifically by implementing the scientific approach system 
in the practice of teaching and learning.  
Besides, the teacher at rural school was familiar with teacher- centered 
instruction during teaching and learning process. The teacher-centered 
instruction is accepted than student-centered, because of limited subject 
resources to explain the material in the classroom and vocabulary, to conduct 
the teacher-centered instruction is accepted in rural school (Buchori, 2001) in 
Mardani, 2017). The decree of minister of education and culture explained that 





scientific approach that are; attitude, skill and knowledge. Then, the process 
teaching and learning directed to make students find those three competences 
with guided by a teacher as facilitator during teaching and learning process 
named student-centered.  
Another problem was the EFL teachers have no familiar with many of 
steps in scientific approach implementation at classroom yet. Zaim (2017) 
stated that among the five steps of scientific approach, the teachers were not 
able to implement the observing and questioning steps optimally yet. 
Meanwhile, in experimenting and associating the teachers have applied them 
well, and in communicating the teachers have applied them optimally. 
The same problem also comes from Arienda D. et al (2018) in his 
research finding in SMK-N 1 Pontianak students found that the implementation 
was not completely in line with the standard of Ministry of the Education and 
Culture. Problems occurred in all stages of scientific approach; observing, 
questioning, experimenting, associating, and networking. The teachers faced 
problems in creating creative observation activities, encouraging students to 
ask, designing appropriate task, engaging students to be active in discussions, 
and giving feedback after students‘ presentation. 
Moreover, some other researchesalso found the problem during 
implementing scientific approach steps in teaching and learning activities.  
Muslimah L.F. et al (2017) found the implement scientific approach at SMP 1 
Grising Batang that; 1) the implementation of scientific approach in teaching 





five steps are not working well because the time was not enough to finish all  
the steps of the scientific approach in one meeting. 2) the problems in teaching 
learning process were divided into two parts. The first was the problems of the 
teachers. Here, the first teacher often forgot to give lack of pre activities 
especially motivating strategy as perception in the opening step as stated in the 
lesson plan. The teachers found the students were less active in the learning 
process of questioning step. Moreover, the teachers gave the same instruction 
in exploring and associating step by giving same questions but different pattern 
(written and oral). Then, the teachers had lack of the media of teaching 
learning process, so it made students bored. The second was the problems 
faced by the students that they were being nervous, afraid, or ashamed if they 
made a mistake in arranging the question or sentence, and showed their work. 
Sometimes they felt difficult when they found new vocabularies. 
However, many of EFL teachers‘ at rural school faced many problems in 
implementing the scientific approach such as; limited facilities, teaching hours, 
and students' ability. Gunawan, H and Daud,A 2018 the study was at Siak 
regency in high school context by interview based on qualitative methods. The 
data showed that all teachers experienced some problems in implementing the 
curriculum. In general, the problems can be classified into: insufficient English 
teaching hour, the students‘ high diversity in terms of ability; discrepancy 
between curriculum and national examination contents; and lack of facilities. 
Furthermore, the problem in implementing the scientific approach also 





the challenges faced by teachers, especially English language teachers in 
carrying out teaching and learning activities in rural Indonesian schools, 
seventeen of SM-3T teachers from each major island of Indonesia, this 
research found that education in rural Indonesian schools is still far from 
adequate as theurban which schools still face many obstacles in teaching and 
learning process. Besides, rural Indonesian schools still have far to go to be 
able to fulfill the expectation of national education because they still try to 
solve problems faced by teachers. 
Those problems are needed to be questions. What made the rural teachers‘ 
challenges in implementing the scientific approach at rural senior high schools? 
Hoaw are the facilities available at rural senior high schools? What are the 
difficulties faced by rural teachers in implementing the scientific approach of 
the 2013 curriculum? How should the teacher centered instruction be changed 
into student centered instruction? How are the efforts to provide sufficient 
facilities ffor the schools in rural areas? Those problems need to be solved? 
Meanwhile, another previous research also agrees that the facilities 
become problem in making teaching and learning. As Saiful. J. A & Triyon. S 
(2018) It claims in multiple case study is thus to shed light on the voices, 
challenges, and 
recommendations
 of EFL rural teachers in teaching EFL to 
elementary students at rural school areas. This study found that lack of 
facilities and learning recourses as well as students‘ low motivation and 
proficiency in English language were the main challenges faced by EFL 





There are gaps based on the issue in rural English teaching and learning. 
First, the scientific approach method becomes new for EFL rural teachers 
during the teaching and learning process.Second, the rural classroom condition 
was in limited facilities. Third, EFL rural senior high school English has 
become many challenges in implementing the scientific approach. 
Many articles have been collected by researchers to find whether if there 
is the same present research with previous research based on the topic. Then, 
to make sure of the research topic many famous journals have been researched 
to make supplementary information on the present topic. Even though, there is 
no result describes Indonesian EFL rural senior high school perceptions in the 
practice of teaching and learning by implementing a scientific 
approach.Finally, previous research has been conducted in different countries 
and different grade levels.  However, there are differences between this 
research and previous research. First, from the context most  previous research 
conducted implementing the scientific approach at elementary rural school and 
rural junior high school. Second, the technique in collecting data. Third, the 
focused on problems in this research about the challenges faced by EFL 
Indonesian rural teachers in implementing the scientific approach in rural 
senior high school. 
Then, the researcher is interested in investigating this problem because, 
none of them focused on challenging faced by EFL rural teacher in 
implementing the scientific approach and implementing a scientific approach 





EFL rural teachers’ challenges in implementing the scientific approach at 
rural senior high school  as my research topic.  
 
1.3 Limitation of the Problem 
To have clear guidance of what is studied in this research, it is 
necessary to determine the limitation of this research. First, this research 
focuses on Indonesian EFL rural teachers‘ challenges in implementing 
scientific approach. Second, this focuses on implementation of scientific 
approach at rural senior high school. Because the implementation of the 
scientific approach is a new approach for rural English teachers. 
 
1.4 Research Question 
Since teaching and learning practicein the 2013 Curriculum developed 
scientific approach, the following questionsare formulated to guide the 
implementation of this research: 
1. What are Indonesian EFL rural teachers‘ challenges in implementing the 
scientific approach at rural senior high school? 
 
1.5 Purpose and Objective of The Research 
In line with the research question, the purpose of this research investigates the 
Indonesian EFL rural teachers‘ challenges in implementing the scientific 
approach in rural senior high school areas. However, the objective of the study 





―To describe Indonesian EFL rural teachers‘ challenges in 
implementing the scientific approach at rural senior high school‖. 
 
1.6 Significance of The Research 
The result of this study attempts to contribute to the knowledge already 
in the language teaching-learning process, theoretically and practically. 
Theoretically, as the researcher wrote on the background of the study as long 
as the researcher found there is no research in Indonesia talked about the 
Indonesian EFL rural senior high school teachers‘ challenges in implementing 
the scientific approach at rural senior high school. Event there were some 
researches before, but it did not focus on this topic.  
So, the researcher believes that this research can give another perception 
about teaching and learning practice in rural area school. Practically, this 
research is useful for EFL pre-service teachers, SM-3T teachers, and rural 
school teachers to develop their ability in process teaching and learning of 
rural area school. Mustikawati. Y (2017) the teacher is the key component 
because the teacher has a major influence in creating the learning to produce 
qualified learners. 
 
1.7 Rational of study 
Curriculum 2013 is a concept of basic competencies that develop the 
students‘ character. Then,teaching and learning is a basic step in build 





highlighted aspects of this new curriculum are in the process of learningand 
the aspects assessed which coverintegrated attitudes (affective), 
skills(psychomotor), and knowledge (cognitive).Burhanudin et al (2018) 
Teachers assess the students‘ attitude by observing their behavior in class. To 
assess knowledge, the students are tested verbally and orally and also 
assessed based on their accomplished assignments. Skills aspects are 
evaluated by students‘ works which demand students to demonstrate their 
projects or portfolios. 
The scientific approach was one of appropriate steps to find the target of 
teaching and learning based on 2013 curriculum that are; affection, cognitive, 
and psychomotor. According to Permendikbud No. 22 year 2016, the learning 
process using 2013 Curriculum should touch the three domains of education; 
affection, cognitive, and psychomotor. The affective domain is developed 
with a focus on the substantial transformation of the teaching materials so that 
the students know about ―why‖. The psychomotor domain focuses on the 
substantial transformation of the teaching materials so that the students know 
about ―how‖. Whereas, the cognitive domain emphasizes the substantial 
transformation of the teaching materials so that the students know about 
―what‖. 
The implementation of learning itself is carried out by referring to the 
three components of learning, namely preliminary activities, core activities 
and closing activities. Meanwhile, in core activities the five steps of scientific 





Curriculum, there are five steps  Kemendikbud (2013) explains that The steps 
of the 2013 Curriculum‘s Scientific Approach are: observing, questioning, 
associating, experimenting, and networking or communicating. 
There are two of view activities would be described that are 
formedteacher‘s activity and students‘ activity in implementing scientific 
approach. The first is  the teacher‘s activity based on minister of education 
and culture no.81 years (2013) in observing the activity, the teacher facilitates 
student by presenting video or picture, or other media about the learning 
material to begin the lesson in order to stimulate students‘ thinking and 
intelligence. The implementation of this step demands students to respond 
and discern the key words of the topic. It means that the ―observing‖ step is 
able to stimulate students‘ critical thinking and to find new information or 
knowledge for themselves. Using the media can also draw students‘ attention.  
While, questioning activity, the teacher‘s develop students‘ competence 
to respond to their surroundings by asking and clarifying the problem they 
may face. The ―questioning‖ step might take place during group discussion 
among them or during presentations. Working in groups greatly helps them 
when they do not understand the meaning and are not able to make sentences, 
they can ask each other, or other group can offer them the words. About 
experimenting, teacher guide allows students to gain new and further 
information. Through experimenting students would gain authentic 
information and offer them some significant experiences to help them in 





students to conduct experiments which suit their learning topic in the school. 
last about communicating or networking was the teacher should guide 
students in representing or concluding data that is acquired from 
experimenting. 
The second is from student‘s activity based on minister of education and 
culture no.81 year (2013) in observing activity students are gathering 
information from any sources. The observing can be done through reading, 
listening, or seeing the object. This observing activity should connect to 
learning material in the school. There are some steps in observing process; (1) 
determining the object to be observed, (2) determining the way of 
observation, (3) determining necessary data of the object, (4) limiting the 
object, (5) comprehending results.  
About questioning activity was students are expected to compose 
questions regarding the results of the observation if they find some 
information that they are not able to comprehend. They can write their own 
questions so that serves them to improve their writing skills. Next 
experimenting activity was the students try to express the new knowledge the 
learned and use their English ability to the real world through the activity like 
simulation, role play, presentation, or discussion. In this step, students read or 
listen more about text which is related to the topic. Another step was 
associating, students would make the process of developing the ability to 
classify and compare ideas and phenomena to be a part of the memories. The 





text structure, and language feature. The last step was communicating or 
networking step that students systematically present and shares their result of 
study to each other individually or communally. 
Elaborates from the 2013 curriculum concept of 2013 curriculum which 
implementthe scientific approach in doing teaching and learning in the 
classroom, there is also no exception for EFL teachers at a rural school.The 
Regulation of Ministry of Education and Culture (Permendikbud) No. 81 year 
2013 is about the implementation of 2013 Curriculum, since January 2017, 
2013 Curriculum is no longer optional. The 2013 curriculum is a curriculum 
that can educate future competency, communication skills, ability to think 
clearly and critically, ability to consider the moral aspects of a problem. 
Although there are problems faced by EFL rural teachers in implementing 
scientific approach, but they must understand and implement this scientific 
approach method to find the educational target to build students‘ 
competencies that are cognitive, affective and psychomotor. Then, this 
research aimed to investigate about the Indonesia EFL rural teachers‘ 
challenges in implementing the scientific approach especially at rural senior 
high school.  
 
1.8 Definition of The Terminologies 
In order to avoid misunderstanding and misinterpretation about the title, the 







1. Rural areas  
Rural areas are characterized by various factors that negatively influence 
that delivery of quality education. Typically rural areas are remote and 
relatively underdeveloped. Many rural communities and their schools are 
poor and disadvantaged, lacking basic infrastructure for sanitation, water, 
roads and other transport, electricity and information and communication 
technology (Pierre du Plessis.2017). 
Rural education in general is a distinct teaching and learning context, and 
includes several factors. 1) Poverty (although not as extreme as in urban 
areas exists. 2) Schools and healthcare along with publicly funded 
resources are far from homes. 3) There is little entertainment including 
literacy opportunities outside of the school day. 4) Ambition to be socially 
mobile in the community is low. 5) Highly effective teachers are not 
attracted to these areas because of low wages (Shannon M. Hilliker. 2018). 
2. English  Teacher 
English teachers should be facilitated; a teacher should play various roles 
such as learner, facilitator, assessor, manager and evaluator (Archana.S 
and Usha Rani. K: 2017). 
3. Teaching challenges 
Most challenges in implementing 2013 curriculum that faced by EFL 





classroom, doing authentic assessment and lack of learning resources 
(Malaikosa. C. A and Sahayu. W (2019). 
 
4. English  Teaching and learning practice 
The Decree No. 22/2016 issued by Indonesian Ministry of Education and 
Culture about the standard of process in the 2013 Curriculum states that 
the standard  the processis the criterion of teaching and learning process in 
order to achieve the standard of competence. 
MuhamadTaridi, (2016)the teaching and learning process in 2013 
curriculum is the embodiment of the lesson plan implementation. 
AkhmadHabibi, (2017) the processes of teaching and learning are planned 
to be more interactive (enabling time and space for students to 
communicate), more challenging (giving students the chance to be more 
creative), more fun (creating a better atmosphere in the classroom), and 
more motivating (encouraging students to actively participate in the 
processes of teaching-learning). 
5. Scientific approach 
Scientific approach is defined as the process of finding out information in 
science, which involves testing the ideas by performing experiments and 








There are three concepts of theory in this research. The first concept was 
challenging in teaching English. The second concept was challenging in teaching 
English in a rural school. The third concept was challenging in teaching English 
by implementing a scientific approach. It is important to understand the concepts 
in this study. In this chapter, the researcher explained all of the concepts. 
2.1 Curriculum 2013 and Curriculum 2013 Revised 
Richard, Platt, and Platt (1993:94) define curriculum as an educational 
program which states the educational purpose of the program (the ends), the 
content, teaching procedures and learning experience which would be 
necessary to achieve this purpose (the means), and some means of assessing 
whether or not the educational ends have been achieved. The curriculum, then, 
contains those aspects of program purposes, a number of learning materials 
which are arranged logically, learning experiences planned to change students‟ 
behavior and students‟ experiences which they do and feel during the lesson, 
teaching procedures, and assessment or evaluation. 
However, Indonesian Law of Education No. 20 of 2003 (pasal 36) stated 
that the development of curriculum refers to national educational standards to 





types of education are developed with the principle of diversification based on 
educational units, local potential and learners. Government Regulation of The 
Republic of Indonesia No. 32 years 2013, Curriculum is a regulation regarding 
the purpose, content, and material of the lesson as well as the methods used as 
guidelines for the implementation of learning activities to achieve certain 
educational goals. Furthermore, Anies Baswedan published the policy on 
implementation of curriculum K-13 on specific place for limited use 
(Education and CultureMinisterial RegulationsNo.81 article 1 year 2013). 
At several times, the 2013 curriculum  has been revised.  The 2013 
curriculum revision or K-13 revision is the newest curriculum and therevision 
of K-13. The name is not changing into National curriculum, it is still2013 
curriculum (K-13) Revision. The improvement on the k.13 revised based on 
the several issues faced by teacher and student during implementing curriculum 
2013. Then, several improvements in curriculum revised as mention below: 
a. The structuring of attitude competencies (spiritual & social) in every 
lesson. 
b. The coherency of KI-KD and the balance of document. 
Ekawati.Y.N (2016) these competencies contain four competencies (KI 
1 to KI 4). KI 1 refers to spiritual aspects, KI 2 is for social aspects 
(behavior), KI 3 is designed for knowledge aspects, and KI 4 is for 
skills aspects. Basic Competences which is abbreviated with KD is the 
references to develop the competencies in indicators. 





The teaching learning activities are based on scientific approach which 
covers in five steps; observing, questioning, experimenting, 
associating, and communicating(Ekawati.Y.N (2016). 
d. The use of taxonomy bloom is unlimited 
e. Education and Culture Ministerial Regulation No. 57 year 2013 about 
K-13 elementary school/madrasah ibtidaiyah, No. 58 year 2014 about 
K-13junior high school/madrasah tsanawiyah, No.59 year 2014 about 
K-13senior high school, No.60 year 2014 about K-13 SMK/madrasah 
aliyahdid not exist anymore (Education and Culture 
MinisterialRegulationNo.24 year 2014) 
f. Education and Culture Ministerial RegulationNo.54 year 2013 
aboutStandard of Graduate Competency to Elementary and Middle 
Educationreplaced by Education and Culture Ministerial Regulation 
RI No.20 year2016 about Standard of Graduate Competency to 
Elementary and MiddleEducation (Education and Culture Ministerial 
Regulation No.20 year2016)Education and Culture Ministerial 
Regulation No.64 year 2013 aboutStandard of Content to Elementary 
and Middle Education Replaced byEducation and Culture Ministerial 
Regulation No.21 RI year 2016 aboutStandard of Content to 
Elementary and Middle Education (Educationand Culture Ministerial 
Regulation No.21 RI year 2016) 
g. Education and Culture Ministerial Regulation No.65 year 2013 





Replaced byEducation and Culture Ministerial Regulation No.22 RI 
year 2016 aboutStandard of Process to Elementary and Middle 
Education (Educationand Culture Ministerial Regulation No.22 RI 
year 2016) 
h. Education and Culture Ministerial Regulation No.66 year 2013 
aboutStandard of Education Assessment and Education and 
CultureMinisterial Regulation No.104 year 2014 about Assessment of 
LearningResult by teacher for Elementary and Middle Education 
replaced byEducation and Culture Ministerial Regulation No.23 RI 
year 2016 aboutStandard of Education Assessment Elementary and 
Middle Education(Education and Culture Ministerial Regulation 
No.23 RI year 2016). 
 
2.2 Challenging in Teaching English 
Since English become a compulsory subject in high school, teaching 
English become a challenge for English teachers and students. Many perspective 
definitions about challenges such terms of psychological impact.(Seefa. K.R.F, 
2017) definite challenges such as how the negative attitudes of students towards 
the English language hinder the students from learning English. (Fernando, 
Raja(2011), Selvi (2011) and Verghese (2011) in Seefa 2017) has definite main 






Khong and Saito (2014) tell about the types of challenges that educators 
face when teaching limited English proficient students of higher education mostly 
from; the obstacles teachers confront are social, institutional, and personal in 
nature. First, challenges from social types such as; the growth and diversity of 
English language learning students, societal attitudes, federal, state, and district 
educational policies. Second, the type of institutional challenges such as; 
institutional challenges, tools and resources, time, communication, school culture, 
academic achievement and retention of all students, school culture, and academic 
achievement and retention of all students. Third, personal challenges type such as; 
beliefs, attitudes, and assumptions, and emotions. 
According to Lynch (2008) points out those three most pressing problems 
of the Englishlanguage teaching and learning class, such as; 1) lack of learners‘ 
motivation, 2) insufficient time, resources and materials, and 3) over-crowded 
English classes. 
 
2.2.1 Lack of Learners’ Motivation 
Broussard and Garrison (2004), motivation is considered as ―the attribute 
that moves us to do or not to do something‖ this term refers to the causes which 
underline someone‘s behavior that is commonly seen from his/ her volition and 
willingness.  It deals with the students‘ willingness to participatein classroom 
activities. Those revealed three causes of this problem such as shyness, afraid of 






Attary. M, (2020) Shyness identifies with a condition or condition of 
being bashful. At the end of the day, shyness is the sentiment of clumsy and 
absence of solace especially when somebody is around the other individuals. 
Abrar.M 2016) shyness is the feeling lack of comfort, particularly when 
someone is around the other people. 
b. Afraid of makingmistakes 
Attary. M, (2020) in his study finds out that ―somebody is committing 
an error, the person is derided". The conspicuous reaction appeared by the 
understudies was being wavering to do activities. Abrar. M, (2016) found in 
his study that if students were not able to do the activities due to their low 
capability incomprehending and also practicing the language led them to be 
shy or worried and greatly influenced their motivation to learn the language 
in the classroom. 
c. Not interested to study 
Attary. M, (2020)She likewise educated that a few understudies liked to 
do different activities, for example, playing, bamboozling with companions, 
and furthermore making some clamor by chuckling a great deal as opposed 
to studying English.  
 
2.2.1 Insufficient Time, Resources and Materials 
Lynch (2008) contends ‗insufficient time, resources and materials‖ is one 





this theme need to elaborate one another in order to be successful in teaching and 
learning; limited time, limited resources, limited facilities and difficult materials to 
a. Limited time 
Time was takingan important role in the teaching and learning. Many 
researchers have found that ―limited time also affects the students‘ 
comprehension about the lesson. They may not be able to get the 
comprehensive and detail materials as they and the teachers expected 
(Abrar. M, 2016)  
b. Limited resources 
Abrar.M, (2016) Resources means like a thing which is used by 
someone or organization to function effectively. It means a resource is the 
key to succeed in doing things. In the classroom context English text book 
and worksheet needsufficient materials that will help the students to cultivate 
what they have learned.  
c. Limited facilities and difficult materials 
Abrar. M, (2016) Facility refers to equipment used in supporting the 
learning process. Another researcher's definite challenge in teaching EFL 
Iranian students into three parts; access to and use of the latest technological 
and scientific resource, internet access, and mastery of English facilities 
culture (Akbari.Z. 2015). 
The material is any systematic description of the techniques and 
exercises to be used in classroom teaching‖(Brown, 1995,p. 139).Tomlinson 





utilized by the instructors and students to encourage the learning of the 
language". 
 
2.2.2 Over-Crowded English Classes 
A classroom is generally defined as a room in the school environment in 
which the lesson takes place. Over-Crowded classis denoted by over capacity of 
classroom or too many students in a class (Abrar. M, 2016). 
2.3 Challenges in Teaching English at Rural School 
2.3.1 Rural School 
Pierre du Plessis (2017) devided rural areas typically into remote and 
relatively underdeveloped region. Many rural communities and their schools are 
poor of facilities and disadvantaged, such as: lacking basic infrastructure for 
sanitation, water, roads and other transport, electricity and information and 
communication technology.Bollman, R. D., &Alasia, A. ( 2011 )Rural is the place 
or municipalities outside the commuting zone of urban centers with a population 
of 10,000 or more people. (UNESCO, 2005 in Plessis.P.D, 2014) rural profile 
depict such as; Distance to towns;Topography, (conditions of roads, bridges to 
school, etc);Access to information technology;Transport infrastructure (roads, 
buses, taxis);Access to services and facilities (electricity, water, sanitation);The 
health, educational and economic status of the community;Access to lifelong 
learning services;Social conditions in the community;Activities of political and 





The problems of rural regions in general including the case of ELT have 
found stay still such as lack of supplementary teaching materials and facilities, 
one teacher not focused on one subject, teacher comes not only from graduated 
teacher, very limited or even no access of technology for learning, and many more 
(A‘ling, 2015; Rosliana, W, Lutfie, Hidayah,& Aziza (2015); and Taneri&Engin-
Demir, 2011).  
Wang (2006) asserted that most rural teachers continue to exercise tight 
control of the classroom, and lecturing takes up most of the class time. Teachers 
tend to take almost all the time without giving enough time for students to share 
their ideas or ask questions. In general, English rural students' problem is the 
teacher doesn't give the students for presenting or responding on the teacher‘s 
explanation of the subject. The teacher focused on finishing their English  subject 
and it spent more time if asking students‘ opinion about the subject. 
Rural English teachers face many problems and those make greater 
challenges in teaching, monitoring and evaluating learners in the current situation. 
Literacy development, especially English literacy, has become increasingly 
mechanical and monotonous (Abdul Rahim, Hood & Coyle, 2009; Husni, Abdul 
Rahim & Salam, 2012), making learning less fun (Abdul Rahim, 2007).  
Ramos Holguín, B., & Aguirre Morales, J. (2016) stated many challenges 
faced by an English teacher in rural areas. The challenges not only totally come 
from the school condition, but also from out- side of classroom factors such as: 
some of these encounters were isolated, cultural adaptation, and misconceptions 






2.3.2 Challenges in Rural School  
 English becomes the international language than most of the school learn 
this language with different condition and situation. Often many schools cannot 
follow the government policy maker like implementation of curriculum well in 
teaching and learning practice. According to Febriana. M. et al (2018) found many 
challenges in teaching and learning at rural school, there are; 1) infrastructure; 2) 
source of learning; 3) language barrier; 4) parent mindset; 5) inadequacy of 
teachers; 6) student competence, and 7) student mindset. 
2.3.2.1 Infrastructure 
Most of the Indonesian rural schoolsare new and  have limited  the 
facilities. Teaching and learning process mostly takes place in inadequate 
infrastructure. Moreover, little support from the school principle to provide 
the facilities in the rural school like limited of electricity in rural school 
make teacher difficult to prepare the material. Akmal. Et al (2019) the 
facilities in rural school, mostly such as; limited of computer, projector, and 
book resources. Berta. H.R & Morales. J. A (2016)in his study states the 
standard facilities at rural schools are text book,  simple scientific lab 
equipment, radios, and other audio-visual equipment become standard parts 
of manyclassrooms. 
Many of Indonesian schools are in the remote areas. 
Luschei&Zubaidah (2012) stated that ―the greatest educational challenge 





such as: the infrastructure hadlimited, most of teacher and student were 
unsupported by infrastructure like in region areas. The economic factor 
forced students to focus on the seeking job. Another effect wass students 
uninterested to learn English cause of almost of English subject through ICT 
in use. 
2.3.2.2 Source of learning 
The second challenge facing the teachers in rural Indonesian schools 
is the lack of learning sources. limited facilities, such as the supporting 
learning books are not available, while the learning media are not worth 
using. Songbatumis. A.M, (2017) found that facilities also become 
challenges to support English teaching and learning, such as; inadequate 
resources and facilities and time constraint. 
Sonia, (2014) also found many challenges while teaching English in 
rural areas such: lack of literature books, textbooks, movies, lack of visual 
contact of English, great number of students in the classrooms, parents value 
school but they over-protect their sons and daughters, lack of English 
material, long distances to arrive at school/college, lack of investments in 
rural education, different cultures living in the same rural community, lack 
of interests in learning English, higher teacher-student ratio, lack of 
effective teacher training, and lack of quality teacher. 
Furthermore, Dasaradhi.K and Komari. D.P (2016) found that 
challenges in teaching Indian classroom effect from The teaching and 










2.3.2.3 Language Barrier 
The third challenge experienced by the teachers in rural Indonesian 
schools was the limitations in the use of Indonesian language. Teacher in the 
delivering his lessons in the classroom, he must use three languages; local 
language, Indonesian language and English. Milon. R.K (2016) in his study 
found that teachers conduct their English classes by using Bangla 
language.In addition, another researcher has found the challenges in 
teaching Englishsuch as Lakhsmi. (2013) found challenges  Arabic EFL 
students which use mother tongue in English classroom become bigger 
challenges on the part of the teacher, demanding greater patience and 
perseverance. 
 
2.3.2.4 Parent Mindset 
The parents of the students in the rural schools do not consider formal 
education important for their children. In rural schools. Parents dp not 
support the students to learn English well because English is not the main 
concern of the community.Saiful. J. A and Triono. S (2018) found that little 





home, for example parents let the children watch the ―opera‖ then doing 
homework at home.   
Another researcher has found many challenges in the EFL rural 
classroom at Tamil based on Seefa. K. R. F. (2017) the researcher  
foundsuch as; lack of exposure to English and less opportunity to practice 
Englishoutside the classroom, poverty and low education level of parents, 
non-conducive classroom learning environment caused by lack of learner 
autonomy, mother tongue, lack of facilities, fear and anxiety, internalization 
of the fact that English is a difficult language, English grammar is the most 
difficult language component, and speaking is completely ignored in the 
classroom. 
 
2.3.2.5 Inadequacy of Teacher 
Inadequacy of teacher in rural school becomes challenging in teaching 
and learning. Milon. R.K (2016) Lack of adequate English teachers in the 
schools is also a concerning matter for which teachers of other subjects have 
to give the English classes but they do not have in depth knowledge in 
English.Students‘ lack of proficiency in the English language seems to be 
the main reason for uninspired teaching approaches, especially in rural 
areas, and particularly in primary schools (Cohen, 2001; Deiro, 2005; 
Farver, Lonigan&Eppe, 2009). 
According to Songbatumis. A.M, (2017), he found challenges in 





limited mastery of teaching methods, unfamiliarity in IT, and lack of 
professional development.  
Teacher plays a big role in the school. (Arkhana and Rani, 2017) 
depict teacher in the classroom become learner, facilitator, assessor, 
manager, and evaluator. Most of teacher in rural school must understand the 
procedure in transferring knowledge and make students understand about 
the subject.  
2.3.2.6 Students Competence 
Dr.D. Ponmozhi and Thenmozhi. 2017, their article deals with the 
problems and the difficulties faced by the rural students in learning 
Englishresearch was Class strength, father‘s education, mother‘s education 
and Parental occupation were positive predictors of English  Learning 
Difficulty of rural students. 
Mohammed. H (2018) in his study found main difficulties that 
learners faced when they started learning English such as; negative transfer, 
cultural differences, accent, slang and colloquialism, arbitrary language, 
attitude, environment, grammar and vocabulary, and pronunciation. 
Furthermore, (Songbatumis. A.M, (2017) stated that many challenges 
in practice of English teaching and learning one of the challenges came from 
students' competence, such as; lack of vocabulary, lack of parents‘ support, 
low of concentration, lack of discipline, students‘ boredom, speaking 






2.3.2.7 Student Mindset 
The lack of interest of the students in learning English becomes an 
obstacle for teachers in ruralIndonesian schools to deliver lessons easily 
understood by the students.  Dasaradhi. K And  Kumari D.P (2016) found 
that one of the challenges or problem that cripple in English 
languageteaching in rural areas was lack of motivation. Srinivas. A (2016) 
Lack of motivation became a key role in sustaining the interest in the 
learner. 
Furthermore, Ali. M. Q et al. 2015) had found difficulties on EFL 
elementary rural school teacher for teaching English in Punjab  students' 
cause of the student mindset, regarded difficult to learn such as; grammar, 
pronunciation, vocabulary; literary devices i.e. rhyme scheme, alliteration, 
assonance, consonants, syllable etc. 
 
2.4 Challenging in Implementing Scientific Approach  
2.4.1 Scientific Approach 
 Anthony in Richards & Rodgers (1934: 16) in Yuridar, 2015) Approach 
stated a method  implemented in teaching and learning process based on theory as 
a basic source of practice and principles. Atsnan and YulianaGazali (2013: 2) that 
scientific method was introduced to the educational America at the end of the 19th 
Century as emphasize  the laboratory method which referred to the scientific facts. 
Scientific Approach is particularly relevant to the three learning theories, 





S.D, 2017). Bruner theory of learning is called a discovery learning theory. 
According to Piaget theory, Baldwin in Daryanto (2014: 52), states that the study 
related to the formation of developmental schema (plural schemata). Vygotsky's 
theory in Daryanto (2014: 52-53), states that learning occurs when students work 
or study dealing with the tasks learned. 
Scientific approach is defined as the process of finding out information in 
science the students and teachers can use ICT or other resources to measure 
students‘ high thinking in use, which involves testing the ideas by performing 
experiments and making decisions based on the result of an analysis (Longman, 
2014). Scientific Approach is paramount to improve the quality of teaching and 
learning, especially in the English classroom. It directs the students to develop and 
integrate their attitudes, skills and knowledge (Suharyadi, 2013, p. 1). The 
approach can encourage students to be possible by observing, questioning, 
experimenting, associating, and communicating (Government‘s file, No. 65/2013 
and 103, 2014; Abidin, 2014, p.132; Hosnan, 2014, p. 37; Mulyasa, 2014; 
Suharyadi, 2013, p. 1350).  
Scientific approach in the 2013 Curriculum is promoted as the main 
learning approach for all subjects, including English language teaching (Abidin, 
2014).  The scientific approach is the approach that puss students activities in 
making creative student thinking while teaching and learning in the classroom or 
society or school environment to collecting information by doing observation, 





conclusion (Decree of the Minister of Education and Culture No. 65/2013 and 
103/2014). 
Based on the decree of the minister education and culture (No. 60/2014) 
the implementation of 2013 curriculum back to KTSP except in elementary school 
and junior high school, which implemented the 2013 curriculum along three 
semesters. It means that the teaching and learning process, was not related to 
scientific approach more.  
Furthermore, there was renewed of process teaching and learning base 
decree of the minister of education and culture. It changes the decree of the 
minister of education and culture No. 65/ 2013 to No.22/ 2016. Base on the decree 
of the minister of education and culture No. 22/2016 the minister only renames 
the 2013 curriculum to the 2013 curriculum revision. Well, the method of 
teaching and learning process through scientific approach.  
 
2.4.2 The Characteristic of Scientific Approach  
Some criteria of learning approach can be regarded of scientific approach 
(Decree of the Minister of Education and Culture 32/2013). They are:  
1) The teaching materials come from facts or phenomena that logically can 
be explained by English learners especially for English students. 
2) Teacher‘s explanation of the subject and teacher-student interaction in 
English classroom are based on objectivity, 
3) The materials must build students‘ critical thinking and accurate in 





4) It encourages and inspires students to think hypothetically in looking at 
difference resource, congruence and links to each learning material given,  
5) It fosters students to understand, apply, and develop patterns of rational 
and objective thinking towards learning materials,  
6) It should be based on concepts, theories, and empirical facts, and  
7) Learning objectives are composed in simple, clear and attractive 
presentation way. 
 Daryanto (2013: 53) in Yuridar 2015) stated that the teaching and learning 
processes using scientific approach have some characteristics, they are:  
1) The teaching and learning process are based on the Students Centered 
Learning.  
2) Involves the process of scientific skill in constructing the concept or 
principle of the material.  
3) Involves the potential of cognitive process to stimulate the intellect 
development, especially the students‘ critical thinking.  
4) Can improve the students‘ character. 
Furthermore, Kosasih (2013: 72) added that the characteristics of the 
scientific approach in teaching and learning process, as follows:  
1) The material of learning should be understood by the standard of logic, 
which is appropriately the students‟ knowledge stage.  
2) The interaction in the teaching and learning process works open and 





attitude, and experience. But, of course they should pay attention to the 
scientific attitude and responsibility.  
3) The students always forced to  think critically and appropriate in 
understand, identify, solve the problem and implement the material. 
 
 
2.4.3 Scientific Approach Model 
In scientific approach.manymodels can be applied to support scientific 
approach. The models include discovery learning, inquiry learning, problem based 
approach and project based approach. The model selection is based on (1) time 
allocation; (2) material, contents; and (3) assessment process of knowledge and 
skill (Hasanudin, 2017). 
Three models of Scientific Approach through Mardani, F (2017) are as 
follows: 
a. Discovery/Inquiry Learning. 
Hosnan, (2014: 314) inquiry based learning is a series of learning activities 
that emphasizes critical thinking and analytical process to seek and find students‘ 
own answers from a problem that is questioned. Discovery/ inquiry learning 
models asked students to investigate a topic, issue, or a problem based on a 
phenomenon, and collecting information, deduce causes and effect related to 
those, and draw some conclusions or solutions of the topic (Ormrod, 2000, in 





problem identification, data collection, data analysis, proving, and conclusion 
(Priyatni, 2014). 
 
b. Problem-Based Learning. 
Problem- based learning is a technique where students are presented with 
an issue or problem that found in a real-life that require a decision or solution 
(Westwood, 2008). The process can be applied thought:  
1) Students  present a problem or an issue at the present time,  
2) Students try to explore the problem related at the time,  
3) Students create possible decisions or solutions for those problems in time,  
4) Students study the most feasible decision or solution for the problem 
(Butler, 2003). 
 
c. Project-Based Learning. 
Project based learning is a strategy which provides students to investigate 
a real-life issue or problem (Westwood, 2008). There some stages in 
implementing project- based learning, they are:  
1) Teachers provide students with a choice of topics, primarily based on 
curriculum and discuss them with students,  
2) Then, students design and organize the structure of project activities which 






3) Students conduct the activities that have been planned and designed to 
complete their project, and then they evaluate if the project goal has been 
achieved, process in completing the project and the final product (Bell, 
2010, in Maulany, 2013). 
 
2.4.4 Scientific Approach Steps 
The decree of the Minister of Education and Culture (No. 22/2016) there 
are three parts of teaching process pre teaching (follow up), main teaching 
(whilst), and post teaching; then, three techniques in teaching and learning process 
through scientific approach; pre- teaching, whilst- teaching, and post teaching 
arementioned and definite, that are:  
1. Pre- Teaching  
Pre- Teaching is the activity to open the process of teaching and learning 
which delivered students to the general introduction related to the topic.  
2. Whilst- Teaching  
Whilst- Teaching is the main activities in scientific approach in teaching 
and learning process which following five steps, as follows: observing, 
questioning, experimenting, associating, and communicating (Decree of the 
Minister of Education and Culture No.65 years 2013). The activities of each step 
can be explained as follows: 
a. Observing  
Observing is an activity and involving descriptive skill to learn real object 





Culture (2013) states that the language material can be observed in English 
language teaching for instance, using interpersonal or transactional text, specific 
text, functional text, and linguistic features of a text, video, or recording. Based on 
the material, the classroom teaching and learning activities can be watching or 
listening a video of conversation, watching a short movie or video, reading story 
book, text, magazine, brochure, or posters. 
M. Zaim (2017) In observing steps, there are two main activities that 
should be done. First, the teachers give students a wide opportunity or chance to 
do an observation. The observation can be done through reading, listening, or 
seeing the object. Second, the teachers facilitate the students to do observation and 
train the students observe the important things from the object. There are seven 
steps in observing the process: 
1) Determining the object or phenomenon to be observed,  
2) Determining the purpose,  
3) Determining the way of observation,  
4) Limiting the object,  
5) Doing observation carefully,  
6) Reporting the result of observation, and  
7) Comprehending the result.  
 
b. Questioning  
Questioning is the process of building students‘ knowledge in concepts 





group discussion or class discussion. Abidin, 2014; Mulyasa, 2014). According to 
Josep (2006, p. 88) in Kasim .U et al (2013), he  has listed the functions of 
questioning as follows: 
1) To attract students‘ attention to the learning topic. 
2) To inspire students to be active in developing questions. 
3) To diagnose students‘ difficulties in learning to find solutions. 
4) To reconstruct the task and give the students' chances to show their 
character, their skills and their understanding about the materials in 
question.  
5) To improve students‘ speaking abilities by asking questions or giving 
logical answers by using good language structurally and systematically. 
6) To push students to participate in the discussion activities, join in the 
arguments and improve their way of thinking, and to train them in making 
conclusions. 
7) To build up habits to speak openly to give and take ideas, to enrich their 
vocabularies and to improve their social tolerance in life. 
8) To prioritize students to think spontaneously and fast in responding to 
urgent problems.  
9) To train students to speak politely and develop empathy for others. 
The criteria of question expected in this stage must be requires good 
question:  
1) Compact and clear question,  





3) Focusing on a particular or specific subject,  
4) Probing and divergent,  
5) Valid and reinforced question,  
6) Increasing cognitive level, and  
7) Promoting interaction in the teaching and learning process 
  
c. Experimenting  
Experimenting can be defined as activity that started by visiting new 
places, try new things; seek information through various sources during teach a 
particular subject (Dyer et al., 2011). The teachers at this stage are as a director 
and as the controller who plan and manage the activity of collecting data and its 
process of teaching and learning (Brown, 2001, as cited in Nugraha,2015) 
M. Zaim (2017) states that there are five activities can be done in 
experimenting steps, there are: 
1) Dividing students into several groups,  
2) Asking students to discuss about the topic,  
3) Summarizing and recording the finding,  
4) Controlling the learning process to ensure that all learners are actively 
involved in the discussion, and  
5) Directing the groups that need help.  
 





Associating is the ability to analyze and associate the information occurred 
within the group. Associating is the process of analyzing the information to find 
the relationship between one information to other information and to find the 
patterns of interrelationship of the information so that one can make conclusions 
from the patterns found. 
 
 
e. Communicating  
Communicating is the ability to conclude the facts phenomenon that has 
been observed and experimented. There are four activities that can be conducted 
in communicating steps: 
1) Asking the students to read their work to the class,  
2) Asking each group to listen well and provide additional input with regard to 
the work of each group,  
3) Giving explanation after the group discussion ended, and  
4) Structuring tasks and providing opportunities to the students to demonstrate 
attitude, skills, and understanding of the substance of learning given. 
3. Post- Teaching 
Post- teaching is the process to conclude the subject or closing the subject 
which teacher gives feedback to students‘ activity during the teaching and 
learning process and evaluate students‘ task by giving the project or homework.  
 





Assessment is used to evaluate the student‘s values. DikiAtmarizon 
(2016), In 2013 Curriculum, those assessments are used to measure the 
competence; attitude, knowledge and, skill. Refers to Bloom‘s theory, conducting 
Decree of The Minister of Education and Culture No 66 in year 2013: the teacher 
has to assess cognitive (Cognitive is related to students‘ knowledge), affective 
(Affective is related to students‘ behavior), and psychomotor (Psychomotor is a 
domain that ranges from acquiring the basic rudiments of a motor skill to the 
perfection of a complex skill) of the students proportionately.  
According to Decree of the Minister of Education and Culture No. 22 year 
2016, there are some assessments can be applied by the teachers in the teaching 
and learning process. The forms of assessment are written or oral test, 
observation, self-assessment, attitude measurement, and assessment of a task, 
project, and portfolios. Hosnan, 2014: 390) stated assessment in three parts that; 
attitude is used observation, interview- and questionnaire, self-assessment, peer-
evaluation and journal, Essay, question the opinion and inventory. Knowledge is 
Written or oral test and task assignment such as daily tests, exercises, 
assignments, homework, individual or group project, field note, and portfolio and 
so on. The psychomotor is done during teaching and learning activities which the 
assessment can be accessed through performance test, project and portfolio. 
Ridwan (2014: 204) in Barawati. D.A (2018) the instrument rules which 
consist of the assessment of attitude, knowledge, and skills assessment are the 
following:  





The teachers perform this assessment with observation, self assessment, 
and peer evaluation by the students. The instrument for this assessment is a 
checklist or assessment scale accompanied a rubric, and a journal of the teacher.  
a. Observation is an evaluation technique that used five senses. This 
assessment used the observation methods that have the indicators to be 
observed.  
b. Self-assessment is the assessment that students are asked to find the 
advantages and disadvantages in themselves. The instrument used is a 
sheets, self-assessment. 
c. Peer evaluation is an assessment that asks students to judge each other in 
terms of service.This assessment is intended to look at the character of the 
students and supervise their daily activities. The importance of this 
assessment should be able to find out the advantages and disadvantages of 
the students themselves.  
2. Assessment of knowledge  
The teachers perform the judgment with 3 kinds of assignment. Those are 
written tests, oral tests, and assignments. The explanations as follows:  
a. This written test is about double questions, stuffing, short answers, right-
wrong, matching. and equipped with scanner locks.  
b. An instrument of oral test is the teachers should make a list of questions to 





c. An instrument assignment is the teacher given a homework that is done by 
themselves or in groups. This assessment aims to measure students' ability 
in the learning process and in addition to the introspection of teachers in 
providing materials.  
 
3. Evaluation of skills  
This assessment is for participants who have certain competencies. It is 
conducted by practicing, learning tasks and using port polio assessment. This 
assessment should also have a rubric to give students' motivation to improve their 
skills. 
2.4.6 Teaching Challenge in Implementing Scientific Approach 
Since effective of 2013 curriculum in Indonesia, most of the teacher has 
found many challenges to implement the scientific approach in practice teaching 
and learning. Afrianto (2017) found many challenges while implementing the 
scientific approach in teaching and learning practice, such as; to make the students 
active and the complicated procedures of assessment.  
Malaikosa.C.A and Sahayu. W. (2019) stated many challenges 
wereimplemented the new curriculum at rural school in Indonesia such as; some 
difficulties faced by the teachers in making lesson plan, learning process, 
authentic assessment and lack of learning sources. The challenges described as 
bellow; 





Lesson plan is an important teacher guide in practice teaching, because in 
the lesson plan all of objective of the study would be explained as well as 
possible. Mulyasa (2014) stated that lesson plan constituted a planning which 
illustrates the procedure and management of learning process to achieve one or 
more basic competences that are set in standard competence and described in the 
syllabus. 
However, there are principles in making lesson plan according to degree 
minister of education and culture number 22 year 2016 such as; pay attention to 
the learner individual differences, learner centered, context based, present 
oriented, develop learning independence, provide feedback and follow-up 
learning, having linkages and cohesiveness between competences and content, use 
the information and communication technology. Lesson plan components are 
based on the degree of minister of education and culture number 22 year 2016 
was; school identity, subject identity, class/ semester, subject matters, and time 
allocation, learning objective, basic competencies, indicators of competency 
target, learning material, learning method, and learning media, learning resources, 
and learning steps and assessment.   
According to Malaikosa. C. A and  Sahayu. W. (2019) in the study, they 
found that teachers still found any difficulties in design lesson plan. Another 
researcher has  found the challenges for English teachers themselves, such as; 






Furthermore, Meiristiani. N and Mar‘atussolikha (2019) found the 
challenges faced by teachers while teaching English of junior high school at 
Jatibogor in developing an English lesson plan based scientific approach such as: 
teachers still have difficulty in choosingoperational verbs used to develop 
indicators, difficulty in determining learning methods and difficulty in evaluating 
the students‘ competence in accordance with authentic assessment. 
 
b. Learning Process 
 Teacher is sometimes still difficult to apply new steps in the new 
curriculum in learning process as Decree of the Minister of Education and Culture 
No.65 2013 has decided five basic in implementing the scientific approach since 
the teaching and learning process such as: observing, questioning, experimenting, 
associating, and communicating. The effective teacher cannot do teaching as well 
as the procedure, because in implementing a new approach, not all steps would be 
done, because the teacher had lack of time to teaching the material. Akmal .Et al 
(2019) The challenges in teaching English at rural school for students  
arevocabulary mastery, students‘ motivation, parents' support, and students 
activeness.Furthermore, as Nugraha. I. S and Suherdi. D. (2017) the 
difficultiesencountered by the teacher duringimplementing the scientific approach 
are theproblem of students, time allotment, and theteaching management. 
Luluk. S. M et al (2017) found that are two challenges while implementing 
the scientific approach from teacher and students. First, the teachers were the 





the students that they were being nervous, afraid, or ashamed if they made a 
mistake in arranging the question or sentence, and show their work.  
 
c. Authentic assessment 
Permendikbud (No. 81. 2013) in Fitriani. (2017) stated Curricullum 2013 
demand teachers to apply three types of authentic assessment those are 
performance assessment that (assessment tasks that require students to construct a 
response, create a product or demonstrate application of knowledge), product 
portfolio assessment (continuous assessment process based on a set of information 
that show the development of students competence in a certain period of time), 
and project assessment (activities of assessing students tasks which have to be 
finished within a period of time). 
Baker (1993) suggested to use eight steps in for planning and developing 
authentic assessment as follow; build a team, determine the purpose of the 
authentic assessment, specify objectives, conduct professional development on 
authentic assessment, collect examples of authentic assessment, adapt existing 
authentic assessment or develop a new one, try out the assessment, and review the 
assessment.  
However, Rubric is scoring guide, consisting of specific pre-established 
performance criteria, used in evaluating student work on authentic assessments 
(Mertler, 2001, in Fitriani, 2014). There are two types of rubrics: holistic and 
analytic. A holistic rubric requires the teacher to score the overall process or 





In contrast, with an analytic rubric, the teacher scores separately, individual parts 
of the product or performance first, then sums the individual scores to obtain a 
total score (Moskal, 2000; Nitko, 2001). 
Decree of the Minister of Education and Culture No 66 in year 2013: the 
teacher has to assess cognitive (Cognitive is related to students‘ knowledge), 
affective (Affective is related to students‘ behavior), and psychomotor 
(Psychomotor is a domain that ranges from acquiring the basic rudiments of a 
motor skill to the perfection of a complex skill) of the students proportionately. 
Teachers found it was difficult to apply all the assessment components that are 
part of the authentic assessment so that assessments such as portfolios and 
projects are very rare do with learning.Milon. R. K (2016) Teaching aids and 
instrumental materials are essential to motivate student towards learning and to 
capture the English content knowledge easily. 
d. Lack of learning sources 
In classroom activities, not every student gets their own textbook, they 
have to share it with other students sometimes the textbooks are not fully 
complete so teachers should download the soft copy form then print it out to the 
students. Another problem was the students have not dictionary to support the 
teaching and learning, and limited internet access makes another problem for 
teachers to fulfill the needs of regulation and student to get better education and 
experience. Milon. R.K (2016) found that the teachers do not use any extra 






2.4.7 Teaching and Learning base on Scientific Approach Procedure  
Since the implementation of 2013 curriculum in education, many instruction 
procedures should change such teaching practice in the classroom. In practice 
teaching and learning include three main dimensions which are very important in 
teaching practice; (i) the dimension of teaching plan, (ii) the dimension of 
teaching process and (iii) the dimension of evaluation (Matsudjah, 2013, p. 18) in 
Kasim. U et al (2013). 
2.4.7.1 The Dimension of the Teaching Plan 
Teaching plan was the process of preparing some planning before going 
into the classroom. The preparation showed from many factors. Then, the factore 
would be directed or depict on the lesson plan. Malik, (2013, p. 49) lesson plan is 
an important thing for the teacherto  guide in the classroom. Then, everything 
should be covered in lesson plan, such as; the teacher outlines the vision and 
mission or learning objectives to be achieved, the teacher attempts to plan what 
should be done, considering all the things which are needed and can be used in the 
study in order to achieve the wanted goal.  
Barawati. D. A (2018) also tells the teaching activity at first was planning 
as follow; 
a) Preparing syllabus, making lesson plans, and designing the steps in doing 
the action.  
b) Preparing validation sheets for syllabus and lesson plan  





d) Preparing sheets for classroom observation  
e) Preparing teaching aids 
2.4.7.2 The Dimensions of the Teaching Process 
Decree of the Minister of Education and Culture (22/2016), there are three 
parts of teaching process pre teaching (follow up), main teaching (whilst), and 
post teaching. Kasim. U et al (2013) Pre-teaching activities include greetings, 
prayers and some perceptions, preparing the students‘ learning equipment and 
introduce the objective of the lesson and relate the learning topic to experiences 
from the students' daily life.  In the while-teaching activities, the teacher should 
implement what she has written in her lesson plan covering all the procedures 
fromobserving, questioning, associating, experimenting, communicating and 
evaluating.In the post-teaching activity, the students' feedback  informs the 
students about the activities that should be done at the next meeting. 
Barawati. D. A (2018) the second steps is action. This activity is as 
follows:  
a) Giving pretest  
b) Teaching the material  
c) Team study  





e) Giving post-test  
2.4.7.3 Dimension of Evaluation 
Khalid (1998) pointed out that ―Learning process was considered as 
training in the field or environment based on the moral value refers to individuals 
through whom their potentialities are developed, the qualities and traits of the 
creator infuse in them‖.  Decree of the Minister of Education and Culture No. 22 
year 2016, the learning process in the 2013 Curriculum revision can be assessed 
by using authentic assessment in order to assess the students‘ preparation, process 
and achievement. The authentic assessment is activities to assess students which 
concern to the real situation during the learning process or the students‘ 
achievement through various assessments (Kunandar, 2013: 35). The authentic 
assessment actually becomes the real students' test work to occur the target or 
aims of language teaching in learning.   
Gulikers, et.al. (2004) in Herdiawan.R.D, (2018) proposed five dimensions 
of authentic assessment are : (a) the assessment task, (b) the physical context, (c) 
the social context, (d) the assessment result or form, and (e) the assessment 
criteria. 
First, the assessment task is called as a real- word task which is developed 
for authentic assessment which engages the students in the processes such as 
identifying an issue from their community, planning to solve the issue, 
exploration and demonstration of their understanding to the community. Second, 
physical context is the contexts which are conceptualized by the teachers based on 





assessment should reflect social processes that represent real-life contexts. Fourth, 
the assessment result or form was process covering a number of outputs of the 
assessment task. Five, assessment criteria were the main consideration which is 
related to realistic outcome, explicating characteristics or requirements of the 
product, performance, or solutions that students need to create in authentic 
assessment. 
Then, the teaching and learning process uses the scientific approach in 
general is in whilst teaching part. The scientific approach is a more effective 
learning approach in the classroom atmosphere to reinforce students‘ learning 
outcomes to be creative thinking; the learner is an active subject of learning or 
learner is subject of the learning process‖ (Decree of the Minister of Education 
and Culture No.68, 2013). 
2.5 Related Studies 
Several studies have investigated the challenges experienced by EFL 
teachers in rural schools. Mia Febriana et al. (2018) in narrative case study find 
out the challenges faced by teachers, especially English language teachers in 
carrying out teaching and learning activities in rural Indonesian schools, seventeen 
of SM-3T teachers from each major island of Indonesia, this research found that 
education in rural Indonesian schools is still far from adequate as the urban which 
schools still face many obstacles in teaching and learning process. Besides, rural 
Indonesian schools still have far to go to be able to fulfill the expectation of 





Saiful. J. A &Triyon. S (2018) claimed in multiple case study is thus to 
shed light on the voices, challenges, and recommendations of EFL rural teachers 
in teaching EFL  elementary students at rural school areas. This study found that 
lack of facilities and learning recourses as well as students‘ low motivation and 
proficiency in English language were the main challenges faced by EFL teachers 
in rural areas.   
Several studies have investigated the implementation of scientific 
approach. M. Zaim (2017), investigating the implementation of scientific 
approach to teach English  at Senior High School in Indonesia and problems of 
teaching and learning in implementing scientific approach. The data were 
collected through observation of teaching learning process and interview with the 
teachers and the students in two senior high schools in Padang, Indonesia. The 
findings showed that, among the five steps of scientific approach, the teachers 
were not able to implement the observing and questioning steps optimally yet. 
Meanwhile, in experimenting and associating the teachers have applied them well, 
and in communicating the teachers have applied them optimally.  
Muslimah L. F, Egar N, Musarokah S (2017), this research aimed: 1) to 
identify the implementation of the scientific approach in English teaching at SMP 
N 1 Gringsing, 2) to identify the problems faced by the teachers and students 
implementing the scientific approach in English teaching, and 3) to know the 
teachers‘ solutions of the problems. The method used in this final project was 
descriptive qualitative. The result of the analysis shows: 1) the implementation of 





is running well, although the five steps are not working well because the time was 
not enough to finish all  the steps of the scientific approach in one meeting. 2) The 
problems in teaching learning process were divided into two parts. The first was 
the problems of the teachers. The second was problems faced by the students that 
they were being nervous, afraid, or ashamed if they made a mistake in arranging 
the question or sentence, and show their work. 
Nugraha I. S and Suherdi D (2017) The primary focus of the study is to 
investigate the practice of a teacher implementing the scientific approach in 
English learning-teaching in one junior high school in Bandung and reveal the 
difficulties encountered by the teacher in the process. In particular, this study 
portrays the occurrence of activities and the quality of the teaching process 
through a pedagogical microscope. The findings show to some extents. First, the 
finding shows that all the five stages of scientific approach were completely 
executed in four meetings of delivering one material or one Basic Competence 
(KD) even though  five stages were not always conducted in every meeting which 
was different from lesson plan made. Second, the difficulties encountered by the 
teacher during implementation were the problem for the students with low English 
proficiency, time allotment, and the teacher‘s teaching management. 
Malaikosa and Sahayu, (2019) qualitatively found out the challenges faced 
by the teachers and their effort to solve that obstacle. From a variety of these 
studies, most of them employed the SM-3T teachers from each major island of 
Indonesia and EFL service teachers in primary and junior high school as a 





teachers and school principals about Teachers‘ Challenges on Implementing EFL 
Curriculum in Indonesian Rural Areas. 
Gani, A., S., &Khairisman, & Samad, I. A. (2018) The objective of this 
study was to find out rural students‘ strategies in English learning. The study was 
conducted in three different senior high schools in Teunom Sub-District of Aceh 
Jaya regency. The research used a quantitative method by employing survey 
design. 136 students of nine classes became the sample of this research. The 
results showed that the students employed a variety of strategies in learning 
English. The most common strategy employed was metacognitive followed by 
social, affective, memory, cognitive, and compensation. 
Retnawati. H et al (2016) found the challenges of vocational high school 
teachers and the vice principals of curriculum in the Province of Yogyakarta 
Special Region of Indonesia with The results of the study showed that in the 
assessment implementation of Curriculum 2013 the teachers had not fully 
understood the assessment system. The teachers‘ difficulties were also found in: 
developing the instrument of attitude, implementing the authentic assessment, 
formulating the indicators, designing the assessment rubric for the skills, and 
gathering the scores from multiple measurement techniques. In addition, the 
teachers could not find a feasible application for describing the students‘ learning 
achievements. 
Darmawan, 2020) foundthat the EFL senior high school teachers were 
challenged by time constraints provided inthe 2013 curriculum where with the 





curriculum. Scientific approach and the three learning models (problem-based 
learning,project-based learning, and discovery learning) were not well 
implemented in ELT class. Teachers werelack of knowledge of implementing the 
learning approaches and models offered in the 2013 curriculum.This research has 
demonstrated that the teachers tend to perceive that to implement the principles 
andcharacteristics of the 2013 curriculum in ELT classroom, English teachers 
require extra endeavor. 
Arienda. D. et al (2018) found that most of two EFL of vocational school 
at SMAK 1 Pontianak faced problems in creating creative observation activities, 
encouraging students to ask, designing appropriate task, engaging students to be 
active in discussions, and giving feedback after students‘ presentation. These 
problems happened because of some factors; time management, lack of 
facilitation, students‘ level of competence, and human resource knowledge itself. 
Both of the teachers did not pay attention to these factors while designing the task 
for experimenting activity. The second informant could implement these stages 



































Figure 2.1.Conceptual framework of Indonesian EFL rural teachers‘ challenges in 
implementing scientific approach. 
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3. Language Barrier 
4. Parent Mindset 
5. Inadequacy of Teachers 
6. Students Competence 
7. Students Mindset 
 
1. Lesson Plan  
2. Learning Process 
3. Authentic Assessment 
4. Lack of Learning 
Sources 
 
Indonesian EFL rural teachers‘ challenges in implementing scientific approach 
Evaluation Teaching plan Teaching  process 
 
 Pre- activities 
 Whilst- activities 














In this chapter, the researcher has discussed the method that the researcher 
was used in this study. The researcher emphasizes the goal of this study is to 
know Indonesian EFL rural teachers‘ challenges in implementing a scientific 
approach in teaching and learning practice: a case study at SMAN 2 Rangsang. In 
this chapter, the researcher have explained the research approach and design, 
research sites, research timeline, participants, and the data collection method. 
 
3.1 Research Design 
In this research, the researcher applied the qualitative approach, since the 
main objective is to describe EFL Indonesian teacher challenges in implementing 
a scientific approach in the rural classroom, which has the characteristic of natural 
(natural setting), and source the data directly. In this approach, the process is more 
important than the results.  
This research is a kind of qualitative research with a case study approach. 
A case study is an in-depth exploration of a bounded system (e.g., activity, event, 
process, or individuals) based on extensive data collection (Creswell, 2012, p. 
465). Bounded means that the case is separated for research in terms of time, 





challenges in implementing a scientific approach in teaching and learning practice 
in rural schools.  
Thus, this research uses the case study because it can explore EFL rural 
teachers' challenges while doing classroom activities in implementing the 
scientific approach in process teaching and learning at school. However, required 
to get deepen explanation of the Indonesian EFL teachers‘ challenges in the 
implementation of a scientific approach in the teaching and learning process in the 
rural area. 
 
3.2 Research Sites 
This research was located in one remote classroom of Senior High School 
in Rangsang district. The reason took this area because it was based on several 
considerations: SMAN 2 Rangsang school just separated from SMAN 1 
Rangsang, then the process of teaching and learning through a scientific approach 
only ran for a few years. Another reason was based on the characteristic of rural 
areas, SMAN 2 Rangsang school located at Rangsang district,  thelocation was in 
the vast geographies of Meranti Island at Riau province, Indonesia.  
In (degree minister reconstruction and endeavoring of society at left 
behind and transmigration data no. 52/ 2018) about progress and village 
independently status in Indonesia about Penyagun village is very left-behind 
status. Moreover, most of the people live in this village work as farmers and 
fishermen. The condition of the country was relatively underdeveloped with less 





and learning process, and looking for the location is far from urban areas, as 
typically rural areas are remote and relatively underdeveloped (Pierre. 2017). 
The status of the village affected the education system and built in this 
school. it can depict as SMAN 2 Rangsang School demographic such as the 
building status was in 50x 50 m2, three classrooms in a building, with emergency 
room such as; one  office room, healthy unit schoolroom, and small library room. 
 
3.3 Participants of the Research 
In this research, the researcher used purposive sampling with Criterion 
sampling. In this type of sampling, the researcher set the criterion and included all 
cases that met that criterion. The researcher used criterion sampling because the 
participant were observed to know the standard of process in the classroom that 
was going on (Donald Ary: e: 8, p: 430). To find a deeper understanding of the 
EFL rural school teachers‘ challenges were in implementing a scientific approach 
at rural area school, the researcher focused on the challenges of senior high school 
teachers.  
The samples were chosen only two linear English teachers as subjective of 
the data, also the researcher would interview The Principal of SMA N 2 Rangsang 
and The Vice-Curriculum as supporting data. In addition, the researcher wanted to 
know the challenges faced by the EFL rural teachers in the teaching-learning 







3.4 Data Collecting Method  
Data is the main goal of the research. Basically, the researcher would 
observe the teaching and learning practices of English in the classroom from 
August to November, but since the pandemic Covid-19 attack violently all over 
the world, especially in Indonesia from March and so on, it‘s given effect for all 
sectors. Education sector, all of the school ladder started from Playgroup until 
university still learned from home. Although this school is located in rural areas,  
the condition is also always being fickle scheduled. Then, the teaching and 
learning process at this school used Luring. In addition, the data collection 
methods used in this research were interviews and documents. 
 
3.4.1 Interview 
To gather the data, the participants asked several questions through in-
depth interviews with open-ended questions to make participants pleasant to 
answer the question (Crasswell, 2012, p: 218). A one-on-one interview is a data 
collection process in which the researcher asks questions and record answers from 
only one participant in the study at a time.  Telephone interviews were also used 
to collect the data on the participant's cause of the situation untenable of the 
researcher came to the participant at the time (Crasswell, 2012, p: 219). Those 
were used to help the researcher collect the data from the participant that shared 
the idea comfortability. 
The researcher used Open-ended questions to submit the predetermined 





concepts in the literature (Crasswell, 2012, p: 220). The data collection process in 
which the researcher asked to explore reasons for the closed-ended responses and 
identify any comments people might have that were beyond the responses to the 
closed-ended questions. The responses were detached from the context—the 
setting in which people worked, played, and interacted. In this context, the 
teachers in the first and second grades have been chosen to get additional data in 
implementing a scientific approach in teaching and learning practice.  
However, interviews were used to measure the teachers‘ challenges in 
implementing a scientific approach in the rural classroom. Since the focus of the 
study was challenging  teaching and learning practice which implemented 
scientific approach at a rural school, it depends on the activity that the teacher did 
in the English classroom, that was up at three dimensions; teaching planning, 
activity, and evaluation. The interview guideline for English teachers, the Vice of 
curriculum, and the Principal of the school would show in tables 3.1, 3.2, and 3.3. 
Table 3.1 The interview guideline for the English teachers see the EFL 
rural teachers‘ challenges by implementing the scientific approach in 
teaching and learning practice. 
Focused area The guidelines of the interview questions 
To know how was 
English teacher 
make teaching 
How was your strategy in managing time allocation at 
your English classroom? 
How was the process of making English lesson plan and 
 planning and the 
challenges 
who are joint in? 





this school to help your students enjoy to learn English? 
How was your strategy to help your students easy to 
understand English lesson? 
How was your strategy to make English language become 
communication media in your classroom activity? 
In your opinion, how far is parents‘ support them children 
to learn English even at home or school?  
How was your method to measure students‘ competence in 
understanding some English topic?  
In your opinion, how was your students‘ response through 
your English language classroom?  





and the challenges 
Except English book as a media support, which of another 
source of learning that you use as equipment to help you 
develop a topic while teaching English as always? 
How was your step in teaching Englishlesson in the 
classroom? 
To know how was 
English teacher 
make evaluation 
and it challenges 
How was your system to submitted, process and make 






Table 3.2The interview guideline for the Vice of curriculum to know the 
English teacher challenges in teaching and learning practice. 
Focused area The guidelines of the interview questions 
To know how was 
English teacher 
make teaching 
planning and the 
challenges 
How was your strategy in making teaching schedule for 
SMAN 2 Rangsang teachers? 
How was your strategy to direct SMAN 2 Rangsang 
teachers in making or preparing a lesson plan? 
In your opinion, how was the infrastructure at SMAN 2 
Rangsang condition? 
In your opinion, what kinds source of learning that SMAN 
2 Rangsangsuplply for English teacher and students in 
teaching and learning activity? 
In your opinion, How was English teachers‘ method to 
make students more active to use English language as 
communication media at SMAN 2 Rangsang areas?  
In your opinion, how was parent response about teaching 
and learning which involved them children in the school 
and home? 
How was your method to support English teachers to dig 
them students‘ competence about English language 
practice? 
 





teaching and learning activities that involved learning 
activities at school and home? 





and the challenges 
How was your strategy to support English teacher to rich a 
topic while teaching learning activities in the classroom? 
As far as you see, how was the teacher steps in teaching 
some topic as always?  
To know how was 
English teacher 
make evaluation 
and it challenges 
How was SMAN 2 Rangsang teachers‘ system in 




Table 3.3 The interview guideline for the Principle of school to know the 
English teacher challenges in teaching and learning practice. 
Focused area The guidelines of the interview questions 





How was your strategy in determine teaching schedule for 
SMAN 2 Rangsang teachers? 
How was your strategy to lead SMAN 2 Rangsang 





What kind of infrastructure given by Indonesian 
government to support learning activities in SMAN 2 
Rangsang? 
Except teachers, what kind source of learning that 
provided by Indonesian government to support teaching 
and learning activities at SMAN 2 Rangsang? 
In your opinion,How effective the use of the English 
language as a communication language in SMAN 2 
Rangsang areas? 
In your opinion, how was parent response about teaching 
and learning which involved them children in the school 
and home? 
How was your method to support English teachers to dig 
students‘ competence about English language practice? 
As far as you see, how was students‘ response about 
teaching and learning activities that involved learning 
activities at school and home?  
To know how was 
English teacher 
In your opinion, how was teachers‘ strategy in rich some 








and the challenges 
In your opinion, how were the teachers steps in teaching 
some topic as always?  
To know how was 
English teacher 
make evaluation 
and it challenges 
How was the assessment system that applied by SMAN 2 
Rangsang teachers in collecting and processing students‘ 
achievement? 
 
In doing an interview the researcher collected from two English teachers, 
the vice of curriculum and head of master. On day one the researcher collected the 
data from one of the English teachers in August 2020 at the school. The researcher 
used collaboration language that Indonesian and territory, language (Melayu) to 
make the participant relaxed and enjoyable to understanding and answering the 
question.  
However, on day two the researcher collected data interview via Phone 
with another English teacher in September, because the school allocation was in a 
yellow zone. With this teacher the researcher used Malay language, because the 
participant was so easy to understand the question and enjoyable to answer the 
question used this language. To keep away the data from bias, the researcher, 
always suggested and reminded the teachers to express their own opinion and 





Moreover, on day three the researcher collected the data from the device of 
the curriculum in the school in October. The researcher used collaborative 
language Indonesia, Javaness, and Malay language. In November, the researcher 
took the data from the head of the master at SMAN 2 Rangsang via Phone, 
because the condition was not allowed in the effect of the yellow zone anymore.  
 
3.4.2 Documents 
The documents consisted of public and private records that qualitative 
researchers obtained about a site or participants in a study, and they could include 
newspapers, minutes of meetings, personal journals, and letters (Cresswell p 223). 
In this study, the "Documents" was used to refer or not in addition to the 
recordings, which were not specially prepared for specific purposes, such as 
syllabus, lesson plan, absent, students task-work and so on that in the form of the 
classroom activity during study English lesson. Well, the documents submitted for 
semester 1 (one) through each of the rural teachers, but it also documents in the 
past time to be collected if it‘s possible. The purpose of this method is used to 
obtain the data clearly and concretely about the implementation of a scientific 
approach in the process of teaching and learning by EFL Indonesian rural teachers 
at rural senior high school. 
 
3.5 Data AnalysisTechnique 
The step after the data has been collected in the data analysis. The purpose 





interviews, and documents, organizing data into some categories, described into 
the units, synthesized, organized into a pattern, chose which was important, and 
analyzed. Then, it could be concluded.  
Data analysis in the qualitative study should simultaneously with data 
collection (Coffey and Aitkinson in Maxwell: 2012) was to make the researcher 
focused on the interviews to decide how the test could cover the conclusions. The 
first technique was transcribing. Transcribing was the process of converting 
audiotape recordings or field notes into text data. The data of the interview had to 
be gathered in Bahasa Indonesia if it was necessary. 
The second step was coding. Coding is the process of select specific data 
to use and disregard other data which categorized the data from the interview into 
the theme of the research (Crasswell, p:243). The third step was categorizing the 
data. Some data from interviews and documents may be erased because it was not 
related to the study and other data which have been used to be analyzed to find the 
conclusion of the research.  
The last step of the data analysis technique was interpreting.. (Cresswell, 
p: 257) In qualitative research this interpretation was in a final section of a study 
under headings such as ―Discussion,‖ ―Conclusions,‖ ―Interpretations,‖ or 
―Implications.‖ The researcher interpreted the data into the conclusion of the 
study. But, if the researcher found that the data were not enough to conclude, the 
researcher may reinterview and reobserve the participant of the study until the 





As the researcher explained before, this study used three instruments to 
collect the data. While the process was depicted such as interviews and 
documents. Furthermore, the data were going to describe, coding and interpreting. 
The last step to escape from word bias in research, the researcher needed to 
validate the finding.  
In this research, to make the data trustworthiness the research used 
triangulation to establish the accuracy of the finding through strategies (Creswell: 
2012).  
Triangulation is the strategy that the researcher used for interpreting the 
finding from different individuals, types of data, or methods of data collection in 
descriptions and themes in qualitative research which is accuracy or credibility 
(Crasswell: p; 259). Denzin (1970, 1978) built on the notion of triangulating 
multiple sources of data and developed four types of triangulation that qualitative 
researchers can use to enhance objectivity, truth, and validity.  
Denzin, 1989 (in four types of triangulation in qualitative research: 1) data 
triangulation, 2) investigator triangulation, 3) theory triangulation, 4) 
methodological triangulation. 
1. Data triangulation 
In data triangulation, the researcher uses multiple groups of 
participants or many sources to get the accuracy of data. Patton (2002) the 
use of a variety of sources in a study. Yin, (2014) to collect information 





documents, archival records, open-ended interviews, participant and direct 
observations, and so forth. 
 
2. Investigator triangulation  
Investigator triangulation means the researcher uses more than one 
researcher in collecting and analyzing data. From some researcher‘s views 
in interpreting information and collecting the data, the validity of data can 
be increased. 
3. Methodological triangulation 
Methodological triangulation refers to the researcher uses more than 
one method in the research. Denzin (1970, 1978) noted that 
methodological triangulation can be within a method, also known as the 
across the method. Thus, methodological triangulation is making different 
methods to get the validity of data. 
4. Theory triangulation 
Theory triangulation means as Fusch, et. Al. (2018)to let the raw data 
speak to the researcher to ascertain a new theory. The researcher is 
demanded to have the expert judgment to compare the finding of research 
with a certain theory. 
From those types of triangulation, the researcher used data triangulation 
and methodological triangulation. The researcher employed other participants to 
get the accuracy of the data. They were Headmaster and Vice of the curriculum. 





crucial decisions about school conditions like school prosperity in their respective 
schools and Vice of curriculum as another implementer of the school curriculum 
besides English teacher. Moreover, the researcher collected the data by using 
documents that were supported by the lesson plan, student assessment, student 
activity, English book, and syllabus.  
 
3.6 EthicalConsideration 
Before taking the data, the researcher needed to know the school location 
and participant that should be observed, after finding the research site, the 
researcher had to fulfill the approval from related institutions of this project of 
research. The first approval was from the postgraduate program of UIN Sultan 
Syarif Kasim Riau administered the public service office and the selected schools. 
After the researcher got the approval, the research planned to negotiate with the 
schools to do the interview and the documents. 
There were two rules that the researcher used for the participants in the 
research. The rules were the moral issues and the confidentiality of the 
participants. Did the teachers get fear to tell the bad things about the teaching and 
learning process based on a scientific approach? The second was the teachers‘ 
challenges in implementing the scientific approach in rural senior high school 
classrooms while teaching practice. Nobody would know who said the statements, 
and the participants would be anonymous also the schools. So that, the result of 






CONCLUSION, IMPLICATION and RECOMMENDATION 
This chapter presents the conclusion based on the data analysis about EFL 
Indonesian rural teacher challenges in implementing a scientific approach in the 
rural classroom. Besides the conclusion, this chapter also provides the limitation 
or weaknesses of this study. The last part of this chapter is the recommendations 
for the teachers, school principals, and future researchers who discuss teaching 
and learning activities by implementing a scientific approach at rural schools. 
 
5.1 Conclusion 
Based on findings and discussion in this study, several conclusions could 
be drawn. Indonesian rural teachers faced many challenges in the teaching and 
learning process at rural schools which give an effect on the teaching and learning 
process. First, The infrastructure still not feasible yet for use seen from the limited 
technology facilities, except three classrooms from the government another 
building donation from the non-government, limited subject book edition, 
dictionary, and road condition. Second, the source of learning at rural school still 
lacks that seen from the limited time of borrowing libraries subject books, limited 
of variant subject books, lack of subject book, and limited internet access.  
Third, language barriers also become challenges seen from students who 
still use the mother tongue, lack of students confidence to communicate in 
English, and lack of students‘ motivation to follow English language training. 




less of parents' attention and motivation for the children in doing subject 
homework at home. 
Fives, the inadequacy of teachers at a rural school becomes challenging 
which show those are not linear teachers, the imbalance between the number of 
teachers and the need for teaching hours, clashing schedules with another school, 
not linear educated teachers, and teachers less understanding in managing time 
allocations. Six, teachers face challenges from students‘ competence which seen 
from lack of students‘ competence in practicing English, less skill in elaborate or 
understanding some words becomes a sentence, less understanding of listening 
lesson context, accepted the memorizing system than understanding system, and 
accepted mother tongue.  
Seventh, another challenge was the student mindset which saw from 
students‘ less confidence in practice English, limited of students ability in 
managing time study, unmotivated students to learn English, and unaccepted the 
learning system that applied Luring. Eights, EFL rural teachers challenges in 
preparing lesson plan that seen from Most of EFL rural teacher do not understand 
the content should be input in the lesson plan, less of rural teacher training about 
the lesson plan,  lack of teacher skill in using IT, and less of government attention 
to improve the rural teachers quality in making learning tools like a lesson plan. 
Ninth, there are challenges from the learning process faced by English 
teachers which saw from during implement Luring system those are students 
cannot follow the system because of limited technology, media and internet 




often applied to observe and communicating before the pandemic, not give 
students time for asking missing understanding topic, and less of managing time 
allocation. Tenth, there are challenges faced by a rural teacher about authentic 
assessment which is seen from less of teacher understanding about authentic 
assessment than most of the rural teacher closer to the traditional system in 
assessing and scoring student activity.  
Eleventh, another challenge was lack of learning source faced by a rural 
teacher that saw from the only learning source used in the rural school classroom 
was English textbook, also possible allowed teacher used internet access but not 
for students. However, EFL rural teachers also found another challenge in 
implementing a scientific approach during classroom teaching and learning from 
the lack of media used like computers, sound speakers, Wi-fi, and in-focus. Those 
make EFL rural teachers felt difficult to explain and enrich some English topic 
during English classroom. 
 
5.2 Implication  
The major implication of this study is Indonesian EFL rural teachers know 
the benefit of the scientific approach method based on curriculum 2013  which 
herding students to the topic easily. However, based on this study's findings, the 
Indonesian EFL rural teachers faced many challenges in implementing a scientific 




For the successful of implement scientific approach at rural school then 
EFL Indonesian rural teachers need such solutions to minimize the challenges that 
happen in rural school such as; improve the infrastructure at least well-being like 
(building and technology), add more learning sources at least such as; (new 
edition subject books, internet access and add variant subject books), EFL rural 
teacher motivated to more effective use English language then mother tongue, to 
change the parent mindset  become more attention and motivated them children 
study at home, dividing the teaching schedule according to the field teacher, to 
make students confidence in dig their competence, steer students mindset become 
more interested in learning and doing English, EFL rural teacher motivated to 
follow training about prepare lesson plan and activity in classroom as always,  
EFL Indonesian rural teachers motivate in implement of scientific approach 
during teaching time, implement authentic assessment during scoring students 
activity,  lack of learning source which described like media supports in used, and 
book of subject matter. 
 
5.3 Recommendation 
Based on the finding of this study, some recommendations are potentially 




(English Foreign Language Teaching). The recommendation can be useful for the 
EFL rural teacher, training teachers, the government, school principals, and future 
researchers. 
First, rural teachers are suggested to learn more about the scientific 
approach as a method during teaching and learning. Because in scientific 
approach steps were depicted the easement was for EFL rural teacher in 
transferring topic as a facilitator. 
Second, training teachers are recommended to learn more about the 
scientific approach as a method decided by the degree minister of education and 
culture. Because, as trainee teachers would feel shocked in teaching and learning 
at rural school, which limited access about learning source and media sources. 
Thirds, governments are suggested to give more attention to a rural school 
in a learning activity, because the administration in rural school was in a poor 
situation which show from the limited of professional and linear teacher mastery, 
limited improvements of rural teacher method during teaching and learning, 
attention for rural school facilities like building, learning source, and media in 
use.  
Fourth, school principles also suggested of this study, because plays an 




Start from activity to arrange teacher discipline, teachers‘ motivation to improve 
the teaching method, teaching schedule, and decided the schedule based on linear 
teachers.  
Fifth, future researcher has to reconize this research has any limitation. 
Then, the researcher suggests for future researchers to explore the Indonesian EFL 
rural teacher in implementing a scientific approach with deeper analysis, different 
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THE INTERVIEW GUIDELINE WITH EFL RURAL ENGLISH 
TEACHERS 
1. How was your strategy in managing time allocation at your English 
classroom? 
2. How was the process of making English lesson plan and who are joint in? 
3. Except classroom, what another infrastructure supplied by this school to help 
your students enjoy to learn English? 
4. How was your strategy to help your students easy to understand English 
lesson? 
5. How was your strategy to make English language become communication 
media in your classroom activity? 
6. In your opinion, how far is parents‘ support them children to learn English 
even at home or school? 
7. How was your method to measure students‘ competence in understanding 
some English topic? 
8. In your opinion, how was your students‘ response through your English 
language classroom? 
9. Except English book as a media support, which of another source of learning 
that you use as equipment to help you develop a topic while teaching English 
as always? 
10. How was your step in teaching Englishlesson in the classroom? 
11. How was your system to submitted, process and make assessment about your 










THE INTERVIEW GUIDELINE WITH VICE OF CURRICULUM 
1. How was your strategy in making teaching schedule for SMAN 2 Rangsang 
teachers? 
2. How was your strategy to direct SMAN 2 Rangsang teachers in making or 
preparing lesson plan? 
3. In your opinion, how was the infrastructure at SMAN 2 Rangsang condition? 
4. In your opinion, what kinds source of learning that SMAN 2 Rangsang 
supply for English teacher and students in teaching and learning activity? 
5. In your opinion, How was English teachers‘ method to make students more 
active to use English language as communication media at SMAN 2 
Rangsang areas? 
6. In your opinion, how was parent response about teaching and learning which 
involved them children in the school and home? 
7. How was your method to support English teachers to dig them students‘ 
competence about English language practice? 
8. In your opinion, how was students‘ response about teaching and learning 
activities that involved learning activities at school and home? 
9. How was your strategy to support English teacher to rich a topic while 
teaching learning activities at classroom? 
10. As far as you see, how was the teacher steps in teaching some topic as 
always? 
11. How was SMAN 2 Rangsang teachers‘ system in collecting and making 










THE INTERVIEW GUIDELINE WITH HEAD OF MASTER  
1. How was your strategy in determineteaching schedule for SMAN 2 Rangsang 
teachers? 
2. How was your strategy to lead SMAN 2 Rangsang teachers in making or 
preparing lesson plan? 
3. What kind of infrastructure given by Indonesian government to support 
learning activities in SMAN 2 Rangsang? 
4. Except teachers, what kind source of learning that provided by Indonesian 
government to support teaching and learning activities at SMAN 2 Rangsang? 
5. In your opinion,How effective the use of English language as communication 
language at SMAN 2 Rangsang areas? 
6. In your opinion, how was parent response about teaching and learning which 
involved them children in the school and home? 
7. How was your method to support English teachers to dig students‘ 
competence about English language practice? 
8. As far as you see, how was students‘ response about teaching and learning 
activities that involved learning activities at school and home? 
9. In your opinion, how was teachers‘ strategy in rich some topic related to the 
syllabus? 
10. In your opinion, how were the teachers steps in teaching some topic as 
always? 
11. How was the assessment system that applied by SMAN 2 Rangsang teachers 






THE TRANSCRIPT OF THE INTERVIEW WITH EFL RURAL 
TEACHER 1 
00:03 




Perkenalkan nama saya irfaini mahasiswa dari uin susqa riau. Nah, terimakasih 
sebelumnya sudah meluangkan waktu ibuk untuk bisa berbagi waktu dengan saya 
yang bertujuan untuk mengumpulkan data, mengambil data dengan cara 
wawancara ke ibuk nantinya. Sebelumnya bisa perkenlakan nama ibuk, kemudian 
guru mata pelajaran apa, begitu. 
00:38  
Baiklah perkenalkan nama saya siti sakila, saya mengajar bidang study bahasa 
inggris di kelas XII. Khusus kelas XII ya buk.  
00:52 
Khusus kelas xii ya. Sekian dulu buk ya untok perkenalan nanti akan lebih 




mengatur waktuy mengajar ibuk, dalam artian saat covid iini berapa jam sekali 




Untok satu hari satu kelas lah, dipersingkatnya untuk satu kelas lah. 
01:28 
Satu kelas kalo untuk sebelom covid kemaren saya 2x45 menit. Berarti 2 jam buk 
ya. Dan untuk saat covid sekarang ini kita menyesuaikan dengan kondisi dan 
jadwal bersama teman- teman kami mengambil sekitar 45 menit saja cukup seperti 
itu untuk satu hari per kelas. 
01:58  
Satu hari berapa kelas buk? 
01:59 
 Satu hari sekali lalu tiga kelas. 
02:02 
Oo begitu.  Kalau boleh tau untuk saat ini masuknya setiap hari atau ibuk satu 





Masuknya sekarang tidak penoh. Dalam 2 minggu ini Alhamdulillah kami sudah 
bisa masok mulai dari hari senin hingga hari kamis.  
02:26  
Begitu buk ya. Tentunya untuk masuk dalam kjelas ibuk, sebelom masok kita ada 
persiapan ni buk dalam jenis rpp lah bahasa kita buk ya. Bagaimana ni buk cara 
atau proses pembuatan rpp ni buk? Dalam artian pembuatan rpp ini ibuk sendiri 
atau ada mengikuti, pernah mengikuti pelatihan atau bagaimana? 
02:54 
Untuk pelatihan pembuatan rpp, kami belom ada ya buk ya. Karena sekolah ini 
masih baru. ―Insyaallah diusahakan pada tahun kedepannya‖ begitu kata kepala 
sekolah. Jadi untuk rpp sekarang ni kami memang ditekankan untuk membikin 
rpp sendiri. Jadi kami mengolah sendiri. Ya mencarai- mencari juga di media 
social di internet. Butuh sumber, lalu kemudian dengan kami menambahkan 
sendiri. Seperti itu buk pembuatan rpp nya. 
03:29  
Ada kerjasama bersama teman satu jurusan tidak? 
03:33  
Oo tentuh ada. Kami jugak saling bertukar pikiran. Kalau ada masalah kami akan 





Berkaitan rpp tadi buk ya. 
03:43  
Berkaitan rpp buk.  
03:45 
Kemudian ni buk. Selain kelas ni buk ya. Kelas sudah disediakan buk ya. 
Infrastruktur seperti apa yang sangat di butuhkan dan sudah di sediakan sekolah 
agar siswa ibuk ini enjoy belajar bahasa inggris ni buk? Yang sudah di sediakan 
sekolah. 
04:05  
Ee yang sudah di sediakan disekolah untuk kegiatan proses pembelajaran untuk 
sekarang hanya ada medianya itu Cuma ada buku buk ya.  
04:17 
Perpustakaan seperti itu buk? Ada tidak buk? 
04:20  
Perpustakaan juga ada itupun masih baru. Cuman untuk sekarang dari 
perpustakaan belom disediakana semacam kartu pustakaan, jadi belom bisa 
dipinjam untuk di bawa pulang. 
04:35 





Alhamdulillah baru saja, baru ada sekarang. 
04:40 
Jadi siswa sudah bisa pinjam? 
04:42 
Boleh pinjam tapi cuma sekedar di sekolah saja. Habis jam dikembalikan ke 
pustaka. 
04:49 
Selain buku tadi buk sebagai apa “ sumbernya”. Ada tidak sumber belajar lain 
yang di sediakan sekolah? Agar siswa lebih mudah untuk belajar bahasa inggris? 
05:02  
Tidak ada sih buk. Untuk sekarang belom ada kelihatan. 
05:07  
Seperti kamus buk? 
05:08  
Ee kalau kamus dari sekolah belom ada. Jadi, untuk kamus saya masih 





Oo pribadi sendiri, artinya kalo saat belajar siswa itu kalo di suruh mencari kosa 
kata bagaimana buk? 
05:25  
Saya mempersilahkannya untuk membuka google saat belajar  
05:30  
Siswa di bebaskan membawa hp buk ya? 
05:33 
Ya, disini ada yang mambawa hp.  
05:35  
Apakah semua siswa bisa membawa hp? Ada hp? 
05:39  
Tak semua siswa ada hp, cuman yang ada berbagi- bagilah sama temen dalam 
menggunakan hp nya. 
05:48 
Oo begitu. Kalau untuk saat listening ni kan buk, kadang kita membutuhkan 





Untuk speaker untuk listening untuk sekarang di sekolah kami belom ada. 
Walaupun media tersebut sangat kita perlukan, kita butuhkan untuk dalam 
pelajaran bahasa inggris tentunya, namun belom ada. 
(laugh) 
06:10  
Jadi kalau saat belajar listening, disini masih manual sendiri? 
06:16 
Masih sendiri- sendiri. 
06:18  
Inisiatif siswalah buk ya.nah gini buk saat kita mengajar kadang kita 
menggunakan bahasa inggris, mengunakan bahasa dareah maupun bahasa 
Indonesia. Nah, lebih dominan bahasa apa ni buk saat proses pembelajaran yang 
di terapkan di dalam kelas? 
06:45  
Ok, untuk bahasa yang digunakan dalam mengajar di kelas saya menggunakan 
bahasa itu biasanya campuran ya buk ya. Ada bahasa indonesianya, kadang kala 
ada bahasa daerah, dalam sekian percent saja menggunakan bahasa inggris.  
07:06 







Kalau unto arahan ibuk nih, motivasi ibuk agar siswa mau berkomunikasi 




Maksudnya dalam kegiatan misalnya di luar kelas. Motivasinya, gini ya buk 
contohnya “anak- anak coba kita belajar berani berbicara bahasa inggris”. 
Bagaimana? Seperti itu atau ada cara lain? Mewajibkan menggnakan bahasa 
inggris kah? Atau ada hukuman yang di gunakan? 
07:48  
Untuk  berbahasa inggris,, berkomunikasi bahasa inggris menekankan didalam 
kelas saat pelajaran saya ―kalau dapat menggunakan bahasa inggris‖, namun anak- 
anak di sni sangat sulit saya rasa, sangat minim. 
08:04 





 Kurang nya apa ya. 
08:11 
Percaya diri kah? 
08:12  
Iya seperti  itu. Mungkin factor- factor teman jugak yang lainya gitu, dia kurang 
mendukung. 
08:18  
Ya mungkin temannya mungki saat maju ada satu temannya yang mau? 
08:22 
Hanya menggunakan bahasa daerah kepada anak- anak ini. 
08:29 
Berarti ada istilahnya “ agak kurang PD” lah bgitu buk ya? 
08:40  
Iya kurang PD. 
08:38  
Kemudian, sejauh pembelajaran ibuk saat ee. Mungkin saya bertanya terlebih 




dukungan orang tua buk terhadap pembelajaran inggris buk di rumah ataupun 
disekolah? 
08:55  
Dukungan orang tua. 
08:57  
Tanggapan orang tua lah buk? 
08:59  
Sangat mendukung, sehingga pada masa covid ini saja orang tua istilahnya pada 
mengeloh ―kalau dapat anaknya tetap dapat teros masok belajar‖seperti itu. 
09:12  
Kenapa begitu buk? 
09:15  
Karena ya barangkali di rumah anaknya orang tua tidak terlalu bisa membimbing 
anaknya dalam belajar terlebih lagi bahasa inggris.  
09:27  







Kemudian buk, bagaimana nih cara ibuk ni untuk menggali kemampuan siswa 
saat memahami pembelajaran bahasa inggris?  
09:54  
Menggali kemampuan siswa? Misalnya ini dalam apa? Bisa d contohi missal 
dalam reading ya. 
10:02  
Iya buk, boleh boleh.  
10:05 
Dalam kemampuan membaca siswa baiasanya saya memerintahkan anak untuk 
yang jelasnya reading ―membaca‖, kemampuan anak membaca, lalu nantinya 
maju satu- satu kedepan untuk reading untuk menggali kemampuan membaca 
anak. 
10:29  
Heeh, kalau speakingnya bagaimana buk? 
10:31  
Speaking jugak dari situ.  
10:35  





Ya ada jugak seperti itu. Anak dianjurkan untuk menghapal, lalu kemudian nnti 
dipresentasi di depan kelas, ditanya gitu. 
10:51  
Apakah semua siswa bisa mengikuti ee cara tersebut buk?  
10:56  
Tidak. Ada yang tidak bisa, da yang barangkali logat bahasa daerahnya yang 
terlalu kental sehingga,, atau mungkin ee kemampuannya sangat ada yang minim. 
11:13  
Kalau dari kegiatan tersebut ni buk, tentunya siswanya ka nada yang tertekan, 
ada yang merasa senang dengan cara seperti itu. Ada ndak siswa yang memberi 
tanggapan ke ibuk bagaimana tentang proses tadi?  
11:27  
Ada, ada yang memberi tanggapan positive, ada anak yang senang dengan bahasa 
inggris dia akan selalu menawarkan dirinya apabile diperintah oleh guru ―biar 
saya aja buk‖ ada yang seperti itu. Ada jugak yang tidak karena merasa tidak 






Trus bagaimana cara ibuk biar anak itu timbul percaya dirinya lagi? 
11:57 
Tetap saya suruh dan saya paksa untuk maju misalkan ke depan saya katakan 
kepada anak biasanya ―kitakan belajar ya nak ya, salahpun tidak mengapa nanti 
insyaallah akan kita ajar‖, seperti itu. 
12:15  
Nah, tadi kan sudah memotifasi siswa, kemudian member dorongan, tenmtunya 
kita ni butuh sesuatu ni cara ataupun  sumber agar materi kita ini lebih kaya dan 
mudah dipahami siswa. Bagaimana nih cara ibuk menyediakan atau sumber 
belajar seperti apa nih yang sering ibuk gunakan? 
12:40  
Sumber belajar biasanya saya apabila ada materi misal dari buku, sumber belajar 
disekolah, lalu kemudian saya mencari di buku lain, boleh jadi dari buku kuliah 
kemaren jugak, kadang biasanya saya mencari di internet jugak untuk menambah 
atau memperkaya pembelajaran dikelas nantinya. Materinya. 
13:05  







Saat sudah materi ni sudah ada, tentunya ada aktifitas, sekarang akan melakukan 
aktifitas ni buk. Bisa tidake ibuk gambarkan aktifitas kegiatan pembelajaran yang 
sering ibuk terapkan didalam kelas? Aktifitasnya.langkah- langkah kegiatan 
pembelajaranya buk. 
13:37 
Yang sering dilakukan dikelas? 
13:37  
Misalnya setelah salam, ada? 
13:49  











Untuk belajar dikelkas ya biasa.  Mulai masuk pertama memberi salam, berdoa, 
kemudian ya ngisi absen, menanyakan keadaan anak biasanya, lalu biasanya 
menanyakan materi yang telah lalu misalkan ada tugas ya menanyakan tugas yang 
telah lalu. Selsai dikerjakannya apa belom, dah selsai ya kita mintak. Di 
kumpulkan ke depan. 
14:37  
Lalu buk. Inikan pada masa pendemi ni buk, kalau yang untuk sebelum pandemi 
ni buk langkah- langkah kegiatannya seperti apa buk? Kegiatan intinya saat 
proses pembelajaran betul- betul 2 x 45  menit itu bagaimana buk? 
14:54  




Kita belajar melihat misalnya  judul pada buku, apa perintahnya. 
15:07  





Ya kita laksanakan seperti perintah di buku, missal pelajarannya ya ―misalakan 
membaca‖. Ya kita baca. Kita suruh kita perintah untuk baca- baca seperti itu. 
Ada kesempatan kita persilakan anak  ―membaca teks  di buku tersebut‖ lalu 
disitu kita nilai kemampuan membaca siswa. Begitu. 
 
15:40 
Berarti langsung memberikan materi ya buk? 
15:47  
Materi dan penilaian tentunya. 
15:51  
Berarti dalam prosesnya ade tidak buk kegiatan tanya jawab dari siswa buk?  
15:56  
Kegiatan tanya jawab? 
15:59  
Kadangkan ada siswa “buk saya masih kurang paham sama ini?.” Ada tidak 
buk? 
16:05  
Biasanya jugak ada buk ya. Ada yang bertanya paling ya mengerjakan soal 




tentang artinya, ya anak hanya menanyakan itu sering terjadi ―ini maksudnya apa 
buk‖ ya kemudian saya artikan, kita sama- sama mencari pengertianya apa, 
artinya apa, itupun sebelumnya saya suruh cari dulu artinya apa dan bagaimana 
baru kita perbaiki apa yang yang salah kita benarkan. Begitu. 
16:43  
Boleh tau buk jenis- jenis tugas yang sering ibuk kasi tu seperti apa buk? 
Tertuliskah atau lisankah? 
16:53  
Tugas yang sering saya kasi bisa tertulis. Tertulis sering jugak, yang lisan jugak 
ada, biasanya saya suruh dia itu ataupun mengantarnya itu via media sosial seperti 
wathsapp ya, saya contohkan misalnya ―memvideokan introducing dirinya 
sendiri‖ untuk biasanya tu membaca. Seperti itu. 
17:22  
Nah, selain tugas yang seperti itu buk, ade tidak tugas- tugas berjenis tulisanyang 
sering ibuk gunakan? 
17:31  
Tentunya ada, biasanya saya perintahkan kepada siswa itu untuk mengarang.  
17:36  







Lalu buk dari nilai tadi buk. Tadikan ada anak speaking, reading tadi buk ya, 
kemudian terkumpul lah menjadi sebuah nilai. Nah, bagaimana nih cara ibuk 
mengelompokkan nilai- nilai ini buk dijadikan nilai akhir. Hasil akhirnya 
bagaimana? 
18:03  
Saya biasanya dalam mengasi nilai anak tidak dalam angka, itu istilahnya masih 
mentah ya. Yang sering saya kasi dalam memberi nilai yaitu berupa abjad. A+ 
atau B, atau C. 
18:25 




Lalu buk dari nilai A+ misalnya dari nilai berbentuk abjad tersebut, untuk kita 
beri ke wali kelasnya tentunya sudah berbentuk hasil akhir ni buk. Bagaimana 







Kalau penilaian tradisional itukan ada sikap, pengetahuan? 
18:51  
Iya seperti itu. Nilainya biasa di kelompokkan ada nilai sikap, nilai pengetahuan 
kemudian keterampilan. Biasa dari tiga itu ya kita mengasikan kepada wali kelas 
berupa nilai yang dah jadi. Kita nilai dari pendapatan siswa tadi yang telah saya 
berikan nilai saya tulis. Misalnya A, atau B dari situ saya saya mnegambil 
singkatan atau simpulan. Misalkan A itu berapa sekian misalkan 90 seperti itu, 
atau 85. Begitu.  
19:29  
Berdasarkan nilai tadi? 
19:30  
Berdasarkan nilai tadi. 
19:35  
Berarti disini sudah mengituki aturan sesuai dengan yang diarahkan oleh 







Saya rasa. Nah ada satu point lagi buk yang pengen saya tanyakan, terbesit gitu 
buk. Dalam aktifitas mengajar tadi kan siswa kita suruh baca, kemudian 
dipersilakan untuk bertanya, Ada ndak kegiatan lain yang mungkin ibuk selipkan 
dalam kegiatan tersebut? 
20:06  
Ada, biasanya kita untuk ee memancing semangat siswa belajar kadang- kadang 
kita mengadakan game gitu kan., ya dalam belajar kita sambil bermain game di 
kelas. Begitu. 
20:24  
Apakah siswa disini ee kan tadi minimnya ee prasarana, kadangkan sebelum 
belajar kita tu pengen nih siswanya tu membawa hp. Sebelum belajarni kita ada 
kegiatan yang bisa membuat siswa tu semangat buk. Kegiatan seperti apa ni yang 
sering ibuk lakukan untuk warming up siswa? 
20:50  
Maaf buk, ulangi buk? 
20:52  
Kegiatan seperti apa yang sering ibuk lakukan agar  siswa ini lebih semangat 





Biasanya saya menyampaikan tentang tujuan dari pembelajaran tersebut, 
kemudian saya kaitkan dengan dunia luar apa fungsi pelajaran tersebut bagi kita 
untuk kehidupan  kita sehari- hari maupun dikehidupan  yang akan datang misal 
kegunaannya setelah kita menamatkan pendidikan di SMA ini.  
21:26  
Begitu buk ya? Apakah ibuk pernah memberikan ee kepada siswa ni misalnya gini 
“untuk cari sesuatu pada saat jam pembelajaran buk” Kan anak ni megang hp ni, 
misalnya judulnya “descriptive text” missal gitu buk, Ada tidak ibuk 
mengarahkan siswa “coba kalian cari ini”? 
21:49  
Tentunya ada seperti itu. Saya ee mengarahkan kepada siswa untuk mencari di 
internet, kadang  ya anak tidak semuanya punya paket tentunya ya, yang ada 
biasanya berbagi sama teman, boleh mencari sama- sama, biasanya kan idenya 
sendiri- sendiri apabila telah dituliskan dalam buku mereka. Seperti itu. 
22:13 
Lalu saat menjelang akhir dari pada anak ni dah siap membaca, merangkumkan 
sebuah materi ni buk ya, sudah menjawab soal. Bagaimana nih e proses yang 
ibuk lakukan, atau kegiatan yang ibuk lakukan apakah ada ibuk mengajukan ke 





Ada tentunya, biasanya saya ee kalaupun tidak seperti itu, saya anjurkan 
kedepannya lagi. Yang saya tekankan untuk belajar lebih dalam mengenai materi 
tersebut agar kedpannya lebih memahami dari yang kita pelajari tersebut. (bunyi 
motor). (23:01:53) biasanya, boleh jugak kita dengan cara menyuruh mencari 
diluar pelajaran sekolah.  
23:10  
Lebih mudah yang mana buk, suruh siswa mencari, Siswa mengumpulkan tugas, 
Kemudian Siswa merangkum, Atau siswa berkomunikasi didepan? Lebih 
seringnya yang mana ni diterapkan?  
23:27  
Yang sering siswa mencari tugas di luar, kemudian pada pertemuan berikutnya 
mengantar tugas atau menyimpulkan dari e tugas yang telah diperintahkan. Seperti 
itu. 
23:44  
Seperti itu ya. Baiklah buk, sudah terjawab, maaf saya terlalu muter- muter tadi 
buk ya. 
23:52  





Saya rasa cukup sekian sekiranya nanti kalau ada kekurangan, masih menerima 
saya untuk bertanya lagi ya buk. 
24:02 
 Insyaallah ya gak masalh.  
24:06  
















THE TRANSCRIPT OF THE INTERVIEW WITH EFL RURAL 
TEACHER 2 
00:02 
Assalamualaikum selamat pagi ibuk.  
00:06 
waalaikumsalam selamat pagi juge. 
00:08 
buk perkenalkan nama saya irfaini mahasiswa uin susqa riau .kebetulan sekaligus 
mau mengucapkan terimakasih karena diberikan kesempatan untuk bisa bertanya 
jawab lah dengan ibuk. Sebelumnya bisa ibuk perkenalkan diri ibuk (identitas 






nama say arena suryana. Tempat/ tanggal laher: repan, saye tinggal pon di desa 





oo kelas x tidak buk? 
01:10 
haa kelas x dan xii.  
01:13 
oo dua kelas ya buk ya? 
01:15 
Iye due kelas. 
01:16 
Heeh, kan ibuk ni ada dua kelas ya, agaimana cara ibuk mengatur waktu 
mengajar ibuk di kelas?  
01:28 
mengatur waktu belajar?  
01:30 
Heeh, waktu mengajar. 
01:34 
tengok waktunye lah buk. Ade missal waktunye berape satu jam. Berape gitu kan? 
01:39 





45 menit.  
01:48 
kemaren kan kita ka nada seblum pandemic nih, saat pandemic dan sebelum 
pandemic. Saat pandemic ni buk? 
01:56 
sebelum pandemic tu kemaren tu lah 45 menit.  
01:58 
Hoo biasenye ibuk masuk satu kelas cukup 45 menit atau 2 jam pelajaran? 
02:05 
due jam pelajaran lah.  
02:08 
Berarti kalau sesudah atau saat pandemic ini? 
02:12 
pandemic ini, itupon belajarnye tak lame palingan 15 menit gitulah, soalnye pakai 





sebelom ibuk masok kekelas bagaimana cara ibuk mengatur kegiatan di kelas? 
apakah ibuk mempersiapkan rpp? 
02:42 
iya, harus mempersiapkan rpp dulu.  
02:44 
kalau boleh tau ni buk, macam mane nip roses poembuatan rpp buk? Maksud 
saya sape sih yang ikot didalam ikot terlibat dalam pembuatan rpp? Apakah ada 
pihak laen ataopon pernah ikot pelatihan atau ada pernah mengikuti MGMPlah 
diskolah begitu? 
03:06 
ikot MGMP lah disekolah. 
03:10 
kalau boleh tau pernah mengikuti MGMP itu? 
03:14 
pernah cuman di satu ruangan gitukan, mane yang  teman- teman yang udah 






oo berarti ada shering  berbagi antar kawan, yang pernah mengikuti MGMP buk  
ya? 
03:32 
iye, yang pernah mengikuiti pelatihan begitu. 
03:35 
Heeh, dari pembelajaran MGMP tersebut tentunya nih ibuk tau e apa- apa aje sih 
yang kita, yang mewajibkan kita untuk pembuatan rpp, kemudian saat kita 
melaksanakan atau mengimplementasi rpp tentunya factor- factor pendukung di 




ada pertanyaan- pertanyaan yang tibul nih buk, infrastruktur apa nih buk yang 
dah disediakan sekolah untuk membuat pembelajaran ibuk ni mudah dipahami 









elektronik paling leptop lah, itupon tak semuenye punye leptop kan. 
04:32 
itu pribadi atau? 
04:33 
pribadi, tapi kalau saye masih pakai manual lah, masih pakai media buku karena 
tak punye leptop lah. 
04:47 




kalau untuk infokus buk,  pernah tidak ibuk menggunakan infokus? Atau ibuk 
membutuhkan infokus untuk pengajaran? 
05:05 
tak ade buk, belom punye. Di sekolah tu belom ade infokus.  
05:08 





belom punye.  
05:11 
kalau seperti speker buk? atau yang laenya? 
05:13 
speaker belom ade lagi  buk, peralatan masih minim. 
05:24 
kalau papan tulis ada kan buk? 
05:26 
papan tulis ade. 
05:29 
nah, dari infrastruktur kemudian untuk mendukung lagi proses pembelajaran ibuk 
di kelas tentunya harus ade langkah- langkah ataupun ade sumber belajar yang 









sumber belajar paling dari infokus, leptop gitukan, tapi tak punye gitu macam 
manelah terpakselah ambek seumber- sumber belajarnye laen di ambek dari 
internet lah untuk  menambah wawasan dari buku supaye lebih mengerti lagi. 
Lebeh paham. 
06:11 
itu buku, berape buah buku buk yang ibuk  miliki untuk pegangan ibuk? 
06:17 
bahasa inggrisnya ade satu buk. 
06:19 
oo ade satu pegangan ye buk untuk satu kelas satu dan due ye buk. Berarti 
masing- masing kelas satu? 
06:25 
masing- masing satu. 
06:26 
kalau untok siswa buk? 
06:27 









lalu buk, tentunya didalam kelas kita pengen menciptakan ee ibuk selaku guru 
bahasa inggris ingin kelas bahasa inggris itu kan seperti yang kita idam-idamkan 
nih. Apakah alat komunikasi dalam kelas seperti bahasa inggris itu bisa di 
terpkan dengan baik buk? 
07:06 




masih lah buk, masih bahasa Indonesia dicamporlah dengan bahasa inggris, untuk 





bagaimana nih cara ibuk biar anak- anak ni minat menggunakan bahasa inggris 
sebagai alat komunikasi biar kita bisa di bilang telat pun, bisa digunakana 
bahasa inggris gitu buk? 
07:39 
tulah di kasi anak ape name tugas untuk ngapal kosa kata gitu untuk menambah 
kosa kata dia biar semangat belajar. Mane yang tak tau tu kan menjadi tak bisa 
menghafal gitu kan.  
08:00 
mungkin penggunaan bahasa inggrisnya masih belum bisa diterapkan secara 




cuman ada digunakan tapi selang seli buk ya. Kalau boleh tau bahasa yang 
paling seering digunakan atau yang efektif nih ibuk gunakan didalam kelas itu 







kemudian misalnya ibuk menyuruh nih siswa “ayo anak- anak kita pakai bahasa 
inggris dalam kelas”. Ada tidak kendala nya buk? 
08:35 
Ada, tapi kadang anak tu buk die awak bilang pon tak respon, entah die tu tak tau, 
entah kurang kosa kata, itulah banyaknye tu kosa kata tu belom banyak hapal gitu. 
Kalau kite panggel pon, bertanye pon kadang bagi yang tau tu ye lah respon, bagi 
yang tak tau tu bertanya- tanya masih gitu kan.  
09:01 
ini kalao boleh tau buk, lebih banyak respon atau lebih banyak yang tidak 
merespon buk? 
09:10 
banyak merespon lah. Ade juga yang tak merespon itu kan cume beberape orang 
yang agak kurang nangkap gitu apekah die tak minat tak tau juge lah buk apenye, 
kendalanye pon tak tau ape. 
09:29 







bagaimana ni buk dari hal- hal tadi tanggapan orang tua pada saat pembelajaran 
anak mereka disekolah maupun dirumah. Macam mane ni tanggapan orang tue 
buk? 
09:50 
ye orang tuemye Kalau boleh ye anaknye tu belajar di sekolah jangan maen- 
maen, kalau belajar bahasa inggris ye belajar betol- betol. 
09:59 
Heeh, ada tidak orang tua yang datang ke ibuk “ibuk, ini anak- anak tugasnye 
masih sedikit”. Ade tak buk? 
09:09 
taka de pulak lah buk. Setau awaklah taka de pulak macam gitu. 
10:13 
kalau misalkan ni buk e kalau ibuk menjumpai siswa yang bermasalah ni di saat 
pembelajaran ibuk. Bagaimana ni solusi ibuk dengan orang tue. Komunikasi ibuk 
dengan orang tue macam mane tu? 
10:29 





boleh anak yang kurang berminat, iye jugak tuk anak yang berminat misalnye ada 
yang kurang minat ni buk. Bagaimana cara ibuk menyampaikan ke orang tue? 
10:45 
menyampaikan supaye die tu lebih focus lagi lah belajar gitu kan.  
10:55 
begitu aje buk ya? 
10:58 
Iye, soalnye nantikan setiap materi tu kan ape yang tak tau tu kan di bombing lagi. 
11:07 
buk, di dalam bahasa inggris itu kan ada beberapa kompetensi ni buk. Reading, 
kemudian ada writing, ada speaking dan listening ni buk. Yang pengen saya tau 
ni buk, bagaimana cara ibuk menggali kemampuan  saya sebutkan dulu yang 
pertama kemampuan membaca siswa. Bagaimana tu buk? 
11:36 
ya saye suruh mempraktekan di depan gitu, dalam percakapan lah gitu. 
11:42 





untuk speaking ya berbicara memperkenalkan diri itulah pernah. 
11:58 
kalau untuk writing buk? 
12:00 
writing, tulah tugas. Saye kasi tugas untuk apename tu, tugas tertulislah gitu. 
12:10 
kalau untuk listening buk? 
12:14 
listening paleng minim ya, ape namenye tu alat nye tu taka de jadi paling 
mendengarkan aj lah kalau kawannye lagi bercerita di depan gitulah. 
12:31 
jadi pada saat itulah dia mendengarkan kawanbnya ya buk? 
12:34 
Iye, kawannye gitulah buk. 
12:37 
karena kendala tadi tu lah ye buk? Speaker tak ade. sejauh proses pembelajaran 
buk ataupun daripada keadaan infrastruktur, kemudian sumber belajar disekolah. 




saat proses pembelajaran? Misalnye ade siswa yang “ buk kami pengen belajar 
listening beitgitu?macam mane ni buk biar kite bisa belajar listening?”. Ade tidak 
buk? 
13:17 
tak ade, mungkin anak tu faham juge buk. Soalnye fasilitasnye tak ape name. 
belom mengizinkan lah gitu kan. Jadi itulah mungken. Anak tu tak ade pulak 
respon yang seperti itu buk. 
13:32 
kalau untuk merespon misalnye “buk tugas kami banyak ni buk. Ni kan lagi 




bagaimana ni buk bentok keluhan nyesaat masa pandemic ni buk? 
13:48 
itu lah tugas banayak buk untuk mata pelajaran ini lagi, mata pelajaran itu lagi, 
pelajaran bahasa inggris lagi. Pening kami buk. Kate nye gitu. 
13:56 





ade juge yang bilang seperti itu buk, ye saye cakaplah ―macam mane lah nakkite 
udah tugas. Mau tak mau kalian tetap harus kerjakan‖ 
14:13 
jadi anak- anak tetep ade sebetolnye ye? Cuman mereka mengerti jugak dengan 
keadaan begitu ya. Nah denga keadaan. Apakah siswa ini responnya itu lebih 
banyak ke positip atau  ke negatip buk? 
14:33 
positiflah banayaknye.  
14:36 
contoh positifnya itu seperti ape buk? 
14:38 
ya contoh positifnya itulah tadi seperti dia respon  ape gitukan. Jadi die bilang 
macam fasilitas, macam apoelah gitukan untuk belajar. Kadang ade yang tak mau 
belajar gitukan, saye nasehati macam mane supaye belajarnye tu rajin, rajin 





ade tak buk, siswa yang misalkan gini “ buk kite adakan ini yok” ade tidak 
buk?siswa yang mengusul- ngusulkan hal-hal itu, mengusulkan suatu kegiatan 
biar semuanya adil dalam pembelajaran bahasa inggris. Ade tidak? 
15:16 
ade, itulah macam die buat supaye kelas tu heboh gitukan buat game, buat apelah 
gitu. 
15:26 
itu inisiatif dari siswa atau dari ibuk? 
15:30 
dari siswa ade juge yang seperti itu yang telah lalu lah gitu kan. Jadi saye buatlah 
seperti itu ―ok kalau macam tu yang die mau kan‖. Oo ternyate minat anak tu 
lebih pade situ.gitukan. lebih semangat lah ibaratnye gitu. Die belajar tu. 
15:50 




tadi buk kite dah berbicara tentang sumber belajar ni buk, kemudian media yang 




Menanggapi dengan fasilitas yang minim. bagaimana ni cara ibuk memperkaya 
materi ibuk. misalnya da alat peraga yang ibuk gunakan. Alat peraga seperti apa 
yang sering ibuk gunakan? 
16:21 
alat peraga tak ade buk, paling buku aje, kadang ambil sumbernya dari internet, 
gitu aje. 
16:31 
memang alat peraganye masih natural ya buk ya? 
16:35 
R : iya masih. 
16:37 
nah berdasarkan tadi buk ya. Kan 1 jam 45 menit, kemudian 2 jam 2x45 menit. 
Berarti di kali lah tu buk ya. Bagaimana nih, itu kana berarti ada masa sebelum 
pandemic dan pada masa saat pandemic ni kan buk. Timbul pertanyaan saya nih 
buk. Bagaimana eh kegiatan apa saja sih yang ibuk isi selama masa 1 jam 90 
menit itu buk? Kegiatan- kegiatan apa saja nih yang ibuk lakukan di dalam kelas? 
Mungkin salam, absen. Setelah itu apa lagi buk yang ibuk lakukan? 
17:20 





literasi yang sering ibuk terapkan itu seperti apa? 
17:29 
ye lah membaca- baca cerita dulu. Lepastu nantik barulah masuk materi. 
17:36 
cara ibuk memberikan kegiatan atau menyampaaikan materi itu seperti apa? Bisa 
tolong ibuk deskripsikan atau ceritakan seolah- olah ibuk sedang didalam kelas 
member sebuah sateri. Bisa tidak buk? 
17:55 
macam mane buk ye? 
17:57 
misalnye ibuk lagi ngajar materinya “memperkenalkan diri”. Macammane 
menyampaikan kegiatan yang harus dilakukan saat memperkenalkan diri? Bisa 
tidak buk? 
18:13 
jadi,, suruh anak maju kedepan, dah tu memperkenalkan diri lepas saye 





berarti, habis salam, habis literasi. Kalo literasi sebelom materi 
memperkenalakan diri tersebut, bagaimana literasi yang ibuk berikan itu seperti 
apa? 
18:38 
ya mereka bace- bace. Literasi dulu lah ape yang mereke bace terserah die lah 
mau bace ape. Dari sumber buku itu.  
18:45 




lalu siswa di lanjutkan dengan kegiatan? 
18:56 
masuk materi dah selesai itu. 
18:58 
materinye seperti ape buk? Bisa ibuk gambarkan misalanya ibuk sampaikan poin- 





seperti itulah conversation gitukan, percakapan antara temannya gitu, berduelah 
gitukan. Gitulah. Kadang materi percakapan. 
19:22 
berarti di tengah- tengah materi itu nanti siswa langsung di suruh ni kamu maju 
dan silakan perkenalakan diri. Begitu ya buk? 
19:31 
R : iya.  
19:35 
nah setelah itu apa lagi buk? 
19:40 
kadang gitu aje buk, soalnye kadang anaknye 30 gitukan. Kalau yang reading aja 
due orang missal di suruh, yang laen marah buk. Oo tak adel buk. Harus semua 
same lah gitu. 
19:57 
berarti siswa- siswa ibuk tergolong anak- anak pd ye buk? 
20:00 






kalau misalkan anak tak percayadiri ni ibu macam mane caranye biar mereka tu 
berani mau maju di depan? 
20:11 
ye di kawan same teman nye yang PD lah gitu. 
20:15 
ade tak kawan- kawan yang lean yang “ eh kamu e kamu harusnyte tak usah 
maju”. Ade tak buk anak yang semacam – macam buly- buly gitu  buk? 
20:25 
Ade,  misalnye ngape tak maju? Malu?,  tak pandai bahasa inggris .  ― kalau tak 
pandai kan di ajar gitu‖. ― salah- salah pun membaca kan bisa di ajar. Belajar 
same ibuk, bisa bertanya same kawan‖, ―kalau kawan nye yang tak pintar kan bisa 
di ajar same yang bisa, nanti kawan yang pandai tu, sini same aku aja biar aku 
bantu‖. Ada seperti itu buk. 
20:51 







nah itu tadi contoh materi introduction (introducing buk ya?). kalau misalnya nih 




itu macam mane ni cara ibuk memebrikan kegiatan di dalam kelas tentang materi 
descriptive itu? Contoh kegiatannya lah buk, sedikit saja. 
21:20 
ye, disuruhlah die buat cerita masing- masing gitu kan.  
21:24 
saat ibuk menyuruh itu. Sebelum kegiatan menyuruh siswa ade tak kegiatan- 
kegiatan lain, selain absen doa begitu? 
21:35 
taka de buk, itu aje. 
21:36 
jadi masuk, absen doa, lalu anak disuruh membaca buk? 
21:41 





dari ibuk sendiri ade tidak melakukan kegiatan lain? 
21:50 
kegiatan lain, kadangan menulis kadang mencohtohkan menerangkan begiu ke 
anak ― ini nanti mau diapekan?‖. Ini tugasnya seperti apaa? 
22:03 




ooh seperti itu. Nah buk selain dari buku ni buk. Tadikan ibuk bilan ada jugak 
dari internet memperkaya materi kan buk? Kan siswa ni tak tau buk ada materi 
yang ibuk ambil dari internet. Macam mane cara ibuk menyampaikan ke siswa? 
Menjelaskan materi? 
22:36 
paling ambek poin- poin nye aje buk untuk menambah dari misalnye tak 
pahamlah ape yang u dari buku tu nantik di cari di internet gitu aje buk. 
22:47 





tidak, tak di benarkan bawa hp, cumankan kadang time ade pelajaran yang penting 
tu harus di cari di internet, baru boleh bawak buk. 
23:03 
contoh yang harus dicari tu pelajaran  seperti apa buk? 
23:07 
ya macam ―die tak punye kamus kadang buk, jadi tu lah buk boleh kami gunakan 
hp. ―Gimana mau buat tugas buk kalo tak boleh pakai hp. Soalnye di hp kami tu 
ade kamus‖. Kadang awak buk keluhan anak macam tu.  
23:28 
ibuk guru yang welcome buk ya. Mengajak siswa itu ada usaaha biar siswa itu 
bisa mengikuti. Kalo misalnya ni buk ada materi ibuk ni. Ade tak ibuk menyuruh 
siswa “ sekarang cobak nih anak- anak kalian cari di enternet” saat proses 
pembelajaran. Ada tak ibuk menyuruh siswa mencari satu topic di internet? 
23:54 
taka de de buk. Kalo saat pembelajaran tu taka de.  
23:58 





iye waktu kalau musim pandemic kemaren iye lah. Suruh cari tugas lewat daring 
ade lah. Nantikan kite. Soalnye sumber buku tu, bukunye tak bise di bawak 
pulang kan. Jadi awak kasi tugas anak cari di internet lah. 
24:19 
pada saat covid ini. Masa covid ibuk menganjurkan untuk mencari materi di 




oo luring, dalam kegiatan luring itu, prosesnye seperti ape buk? Aturan kegiatan 
nye seperti ape tu buk didalam kelas? 
24:40 
Haah, Kan anak di suruh masok, nanti langssong di kasi tugas. Kadang pon tak 
sempat jugak nak masokkan materi. Paleng masok jelaskan berape menit point- 
point nye missal judul, point- point nye, habistu di kasi tugas. Anak ngerjakan 
dirumah.  
24:58 







nah nanti kalo ade masok lagi , pada saat masok lagi barulah siswa disuruh 




nah dari tugas- tugas tadi ni buk. Kemudin, mungkin ibuk sering ya melakukan 
nya. Tadi ka nada tugas- tugas. Ade tugas writing, speaking. Tadi saye dengar 
dari percakapan kita ibuk melakukan conversation ke siswa. Ade kegiatan 
literasinya. Nagaimana ni buk cara ibuk mengolah daripada nilai siswa tersebut 
buk? Mengolah nilai buk maksud saya itu ibuk ambil dari tugas- tugas seperti 
apa? Apakah tugas semua kumpul itu menjadi sebuah nialai atau ibuk saring lagi 
nilai dari [ade tugas- tugas tersebut? 
26:01 
heeh di saring lagi lah. 
26:06 





ye misalkan kite kasi tugas tu nanti kan di ambil dari sumber internet nanti kite 
akan tau kemampuan anak tu seperti apa. Oo berarti sehini. Kan nilai tu same 
semue. Tapi kan tak semue karakter anak tu seperti itu kan. Kalau belajar seperti 
hari- hari tu kite tau. 
26:28 
sejauh ini anak- anak mengerjakan tugas tidak buk? Ade tak yang tidak 
mengerjakan? 
26:35 
ade juge lah. Paling satu due orang yang tak mengerjakan.  
26:43 
kemudian buk kan ade nilai- nilai tadi tu buk ya. Sistem pengelompokan nilainye 
bagaimana buk? Nah sebelum ke situ saya pengen Tanya nih. Sistem 
pengelompokan nilai di sekolah ibuk masih pakai yang mana, tradisional atau k 
13 buk? 
27:03 
masih pakai yang tradisional lah buk cara mengolah nilainye. Kami di anjurkan 
pakai k 13 taoi kan kami masih pakai kolom- kolom tuk masukan nilainye. Nnti 





berarti masih manual ya buk. Nah bisa ibuk jelaskan sedikit kategori penilaian 
yang ibuk buat saat init u seperti apa? Misalnya kalo tradisionalkan  ada 
pengetahuan dan sikap gitu buk. Masih pakai yang itu kah? 
27:35 
masih pakai yang itu. 
27:36 
oo masih pakai yang itu buk ya, ada tidak nilai keterampilan buk? 
27:40 
ada nilai keterampilan, misanya di suruh buat tugas seperti misal gambar gitukan, 
buat sebuah cerita dari gambar, seperti ape ni descriptive gitu lah diambek dari 
situ. 
27:58 











buk ade mintak tambah sedikit aje buk. Janis- jenis tugas yang sering ibuk kasi 












bisa nanti ya buk kirimka saya mintak ya buk contoh tugas siswa, atau saya nanti 







baiklah buk. Saya rasa cukup sekian sudah membantu sekali. Terimakasih sudah 
meluangkan waktu ibuk. Sebelumnya mohon nanti jika ada kekurangan data saya, 
agar ibuk bisa member kesempatan lagi kepada saya ya buk.  
28:47 
iya ya buk.  
28:49 





THE TRANSCRIPT OF THE INTERVIEW WITH THE VICE OF 
CURRICULUM 
00:02 
Selamat pagi pak 
00:04 
Selamat pagi buk 
00:05 
Perkenalkan pak, nama saya irfaini, saya mahasiswa dari uni susqa riau.yang 
kebetulan hari ini diberi kesempatan untuk mengambil data dari sekolah bapak. 
Nah, tujuan saya berhadapan dengan bapak, saya ingin melakuakan wawancara 
dengan bapa. Sekiranya bapak bisa memperkenalakan diri bapak terlebih dahulu 
(nama,kemudian status) bapak disekolah ini sebegai apa? 
00:39 
Ee.. terimakasih buki irfaini, baik, saya akan memperkenalakan diri saya. Saya itu 






Iya, begitu ya pak. Ini perkenalan singkat sudah ya pak. Saya lanjutkan ya pak. 
Begini pak, ini saya tidak jauh bertanya tentang keadaan, hm, bukan keadaan 
lebih tepatnya kegiatan sekolah pak. Nah, bapak sebagai kurikulum tentunya 
mendapat kepercayaan dari kepala sekolah untuk membagi jadwal pembelajaran. 
Nah, bagaimana ni pak cara bapak membagi jadwal pembelajaran untuk masing- 
masing guru. 
01:38 
Untuk ibuk ketahui kalau kami disni saya sebagai kurikulum untuk membagi 
jadwal itu yang pertama itu buk harus sesuai jurusan, kemudian selain sesuai 
jurusan yang kedua harus tidak bentrok (disni artinya bentrok kelas satu, kelas 
dua, dan kelas tiga), kemudain selain tidak bentrok yang itu buk yang kami perlu 
perhitungkan tidak bentrok dengan sekolah lain (soalnya guru kami disni buk 
yang di sman 2 ini sebagian itu ada juga yang mengajar di mtss (madrasah tingkat 
snawiyah swasta) kemudian selain itu ada jugak yang mengajar di SD membantu 
disini) bentrok bukan hanya setakat dengan kelas satu, dua dan tiga tetapi juga 
jangan bentrok dengan sekolah yang lain.  
02:45 
Kalau boleh tau berapa jumlah guru disini pak? 
02:48 





Itu udah semua yo? 
02:56 
16 dengan TU, berarti kalau umpama16 dengan kepala sekolah, TU. Kalau setakat 
guru itu 14. Satu kepala sekolah, satu TU. Totalnya 16. 
03:13 
Oo begitu, kalau boleh tau pak, perguru ini bisa memegang berapa pelajaran 
atau memang satu pelajaran untuk tiap kelas atau bagaimana pak? 
03:23 
Kalau waktu ini buk, untuk disini satu orang guru  itu memegang satu kelas 




Iya, tapi selain itu buk, ada juga yang khusus untuk guru bidang study yang 
mengajar satu kelas di kelas bawah. 
03:53 
Oo begitu. Ini tadi kita bicara tentang guru pak, karena disini sudah banyak guru 
(sudah termasuk banyak) ya pak,  ee bagaimana ni cara bapak mengarahkan 





Ee.. kalau saya buk mengarahkan guru untuk membuat rpp itu saya suruh guru itu 
mencarik sumber yang laen. Sumber yang laen itu artinya itu bisa dari sumber 
internet. Tapi selain internet itu buk, ee kami membuat rpp itu berdasarkan guru 
yang dah lama disini (maksud lama disini itukan ada guru di MTS ataupun guru 
dari SD), kalau dari internet itukan hanya yang kita dapakan hanya modelnya 
kemudian barang itu dah jadi tapi kita asalanya tidak tau. Guru yang laen dah 
pengalaman buk, terutama guru yang dah sertifikasi itukan langsung dapat ini dari 
mana datangnya. Haa begitu. 
05:07 
Ada shering pak ya. Diskusi. Boleh tau pak apakah guru disini pernah mengikuti 
pelatihan atau MGMP khussus untuk pembuatan rpp? 
05:18 
Kalau untuk disini buk untuk pembuatan rpp maksudnya MGMP buk ya itu 
seingat saya belom.  
05:27 
Berarti masih diusahakan pak ya. Pengusulan. 
05:34 






Oo begitu. Maksudnya dikoreksi same yang lebih berpengalaman ya pak ya? 
Lebih tepatnya lebih ahli? 
05:51 
Iya. Ee gini buk, bukan mengoreksi cuma  dia itu mengasi pengarahan. kalau 
mengoreksi nantiakn kita (eh,, macam dia sorang pulak yang tau). 
06:05 
Oh iya.. betol betol betol..  
(ketawa) 
06:06 
Ini kasi pengarahan sebaikanya rpp tu macam ini. Mengarahkan. Jadi ketika 
seseoarng itu salah dari diri sendiri dia akan cepat sadar daripada dia disalahkan 
dari orang lain. 
06:20 
Iya pak. E.. baerkaitan dengan rpp ni pak. Bagaimana ni menurut bapak kondisi 
infrasturkur di sman 2 rangsang ini pak? Tentunya ini sebagai penunjang jugak 
ni untuk kegiatan pembuatan rpp, penyediaan rpp. Bagaimana ni menurut bapak? 
06:39 







Dari infrastruktur . kalau masalah infrastruktur itu buk, yang kami disini itu buk. 
Infrastructure itu dikatakan bukan minim buk ya tapi sangat minim. Kenapa 
sangat minim? Kami itu tak salah saye tu, berdiri SMA 2 itu buk baru satu tahun. 
Jadi kalau  umpama ibuk pertanyakan infrastruktur macam lestrek, local (local itu 
e tiga), kemudian ruang kepala sekolah (ruang kepala sekolah itu e ada, cuma  itu 
swadaya dari masyarakat, ruang sekolah itu terbuat dari kayu), ruang majlis guru 
juga terbuat dari kayu, termasuk ruang TU dan terbuat dari kayu. 
07:47 
Berarti di sini yang betol- betol dari pemerintah  tu cuma  local ya pak? 
07:50 
Iya, yang betol- betol dari pemerintah cuma  local. E.. kalau boleh saya katakana 
ruang ruang kepala sekolah, ruang TU dan ruang perpustakaan ada. Cuma  ya 
kalau untuk perpustakaan itu  yang pade ruangan majlis guru itu kami petakkan 
lagi. Yang perpustakaan kami itu buk ada. Cuma ukujrannya itu. Ukurannya itu 
buk Cuma  kalau ukuranya sekitar 3 m. 3 x 8 m dan menyatu dengan ruasngan 






Mm.. iya. Itu minim. Sangat minim ya pak? 
08:51 
Sangat.. sangat minim. 
08:53 
Tentunya ini tadi pak dalam em berdasarkan infrastruktur, kemudian berdasarkan 
apa rpp, tentunya kiat ada ni sumber belajar pak. Bagaimana menurut bapak nih 
sumber belajar seperti apa ni yang sudah di sediakan di sman 2 rangsang ni pak? 
09:16 
Kalau masalah sumber belajar ini buk, itu kalau untuk bidang strudy, saya tengok 
satu buk ya, untuk saya. Saya selain kurikulim saya adalah guru bidang sdtudy 
saya mengajar geograpi. Kalau untuk bidang studi geograpi itu buk, itu sesuai 
dengan kondisi, umpamanya cam ni buk ‗e.. kita belajar masalah alam‖ tempat 
kami inikan lahan luas (2 hektare) 19999,9 m. jadi lahan kami cukup luas. Jadi 
kalau belajar itu buk. Kami bawak kelapangan. Artinya ketika di lapangan kami 
masih banya pokok kayu. Kalau kita belajar geograpi kebetulan kita mau belajar 
masalah alam dan bumi. Jadi ketika alam dan bumi itu buk saya langsung 
membawak anak tu kebawah pokok kayu. Kan kami luas buk ya, dibawah pokok 
kayu disitulah bawah pokok kayu saya akan langusng masuk ―ini yang namanya 




macam gambar sebagaimana yang kita lihat di sekolah- sekolah yang pada 
umumnya. Tapi kalau untuk.. 
10:39 
Lebih natural ya pak ya lebih menyatu dengan alam pak ya.  Berarti sumber 
belajarnya disini masih sangat- sangat natural ya pak?  
10:49 
Kalau untuk e apa untuk bidang sturdy yang lain itu saya tidak membuat 
penekanan cuma  saya percayakan kepada guru yang bersangkutan. 
11:01 
Ok. Kalau untuk komunikasi disini pak.  Siswanya lebih dominan menggunakan 
bahasa apa pak?  
11:10 
Kalau untuk komunikasi itu buk (dilingkungan sekolah) ibuk kan tau sekolah 
kami inikan baru, kamudian selain baru ini daerah ini buk dikatakan daerah 
istimewa. Istimewanya seperti ini buk kami itu daerah 3 T. ketika daerah 3 T 
itubuk lebih dominan dengan bahasa daerah. 
11:35 





Bahasa daerah sini ada orang melayu, ada orang jawa, kemudian bugis. 
Mayoritasnya itu ee  mayoritas itu melayu dan bugis. Tapi di waktu dilapangan 
lebih banyak  menggunakan bahsa melayu. E.. kenapa pakai bahasa melayu, sebab 
bahasa melayu itu tidak mengenal tingkatan. Kalau bugis itukan mengenal 
tingkatan. jadi e lebih sulit dipahami dari pada bahasa melayu.  
12:13 
Dominan ya pak ya? Berarti kalau dilingkungan sekolah, kalau ya di sekolah- 
sekolah misalkan ni maaf daerah yang lebih maju itukan siswanya di anjurkan 
itukan menggunakan bahasa Indonesia pak atau yang lebih maju lagi itu 
siswanya kebanyakan sudah menggunakan bahasa inggris. Bagaimana dengan 
sekolah disni pak? 
12:34 
Kalau untuk penggunaan bahasa inggris itu buk, kami disini itu hanya didalam 
ruangan.  
12:44 
Saat belajar ya pak? 
12:45 
Saat belajar. Kalau untuk diluar ruangan kami majlis guru, termasuk kepala 





Ooh ya.  
12:57 
Disebabkan buk ya ee yang saya terangkan kan tadi selain didaerah 3 T itukan 
mengubah sangat- sangat sulit buk.  
13:03 
Iya. Berarti bahasa Indonesia pun belom bisa di terapkan disini pak ya/ 
13:06 
Bahasa Indonesia. Pemakaiannya itu hanya didalam kelas, kalau untuk diluar 
kelas kami kembali ke asal memakai bahasa daerah.  
13:19 
Oo iya. Baikalah pak, kita lanjutkan kepertanyaan berikutnya ya pak. Bagaimana 
ni pak sejauh yang bapak lihat tanggapan orang tua atas aktifitas yang 
melibatkan anak mereka disekolah ataupun di rumah pak? kalau untuk sebelum 
covid bagaimana tanggapan orangtua pak? 
13:43 
Saya akan jawab pertanyaan ibuk satu dulu ya..kalau tanggapan orang tua buk 
masalah sekolah sisni itu bisa dikatakan dari beberapa orang tua itu luar biasa. 
Kenapa demikian? Dulu sebelim sekolah ini berdiri kan sekolah di luar itu 
sebenarnya ada yang beranggapan ―kapan sekolah ini akan berdiri?‖. Tau- tau 




3T pergi itu dari rumah pagi, ketika sampai disini ada yang lewat. E jadi orang tua 
tu ada sebagian yang nalepon bahkan ketikadia datang ke sini ada siswa terlambat 
ya. Siswa terlambat datang kesini ― kenapa kamu terlambat?‖ disebabkan pagi jam 
07.00 sudah dari rumah. Tau- tau ketika sampai sini sampai hampir jam e 07.45 
baru masuk. Jadi ketika seperti itu saya kasi tau saya talepon orang tuanya. ―buk 
maaf, ini dari sekolah sma e.. anak ibuk terlambat. Jam berapa dia datang? ―pagi 
buk‖, ―tapi sampai sini kok siang?‖ dia bilang buk nanti saya nasehati. Sekali 
besoknya lagi Tanya lagi, lambat lagi. Die Tanya lagi ―pak anak saye dah 
datang?‖‖ belom‖ ―tadi pagi die sudah pergi‖. Jadi yang saye katakana tadi tu 
orang tuanya tu ambek berat kepada anak, bukti die ambek berat kepade anak tu 
ya peduli. 
15:34 
Peduli ya pak ya? 
15:35 
Peduli. Kami  kan punya warong. Sebelom sampai sma kan ada warong jadi buk 
anak itu sebelum sampai singgah warong. Dia sarapan situ. Itulan yang buat 
terlambat. Ketika dia terlambat itu buk, rupanaya ada beberapa orang tua yang 
sengaja dari rumah pergi ke warong itu dan diwarong itulah dia menemukan anak 
itu dan dia membawak kayu dan memarahi anak itu didepan orang ramai. Ha.. 
itulah bukti nya orang sini sangat mendukung dengan kegiatan kehadiran anak di 




rendah, makanya ketika saya berdiri disini itu dia itu sangat- sangat mendukung. 
Itu yang berdasarkan saya dapat. 
16:22 
Ya. Berdasarkan yang bapak lihat ya pak.kalau untuk, kan saat ini covid ni pak, 
kita belajarpun minin dikelas, kemudian tentunya siswa banyak mengerjakan 
dirumah. Itu bagaimana pak? Ada tak orang tua yang member tanggapan kepada 
sekolah? 
16:38 
Itu tadi sebelum covid buk ye inikan sesudah covid,  kalau saat covid ni buk e 
dengan masa sebelumnya itu tidak jauh beda, artinya dia juga berambisi 
bagaimana sekolah ini bisa aktif buat belajar tero meneros. Hal ini dibuktikan ya 
yang saya dapat sini ada beberapa siswa yang datang sekolah tidak pakai masker. 
Sementara kami di area sekolah ini kami pasang baleho ―area wajib masker‖ 
ketika anaki tidak pakai masker itu buk silakan keluar tak payah masok. Ketika 
anak keluar buk kita langsung belajar saya suruh beli masker kalau taka de masker 
tak payah masok. Nyatanya buk hari ini anak itu saya keluarkan tak payah masok, 
sekali besoknya datang lagi rupenye die sudah memakai masker. A.. jadi ketika 
anak pakai masker saya suruh dia masok, ha nilah menandakan mereka itu 
jugadalam mase covid ini apa.. sangat- sangat mandukong. Selain itu buk kami 
juga dari pihak sekolah buk ya, e juga setelah dia membeli masker, dari sekolah 





Oo.. itu tadi dalam urusan masker ya pak. Maksudnya  protocol kesehatan saat 
pandemic. Kalau untuk proses belaljar nya pak? Misalkkan siswa di rumah 
belajar jugak ni, tentunya mereka tidak bisa membantu orang tuanya di rumah 
secara penuh. Sementara mereka banyak habis waktu di rumah. Ada tidak orang 
tua memberi tanggapan atau siswa yang member tanggapan? 
18:33 
Ee kalau masalah tanggapan proses belajar itu buk ya. Sebetulnya kalau kami 
disini buk, pada zaman covid yang dikeluhkan orang tua tu buk tak banyak. Dia 
cumin bertanya ―kapan akan berakhirnya masa covid?‖ . kenapa saya katakana 
demikian buk. Ibuk kan tau kami tu yang namenkan tinggakl di kampong 
ekonomi itu menengah ke bawah, jadi ketika ekonomi menengah kebawah itu 
penghasilan berkurang. Dah penghasilan kurang, kerja diluar tak dikasi, siswa di 
bebankan jadi dia beranggapan kapan covid  ini berakhir. 
19:13 
Berarti mereka ingindi bantu ya pak ya?. Boleh tau pak, siswa disini pernah 
mendapat bantuan atau sejenis kuota atau bagaiman gitu? 
19:22 
Ee kalau yang saya dapat itu (nama siswa sudah didaftarkan, dah diusulkan) 
menerima bantuan kuota internet. Tapi sampai saat ini terealisi dan tidak terealisi 





Heeh iya. Masih belum tau ya pak? 
19:46 
Tapi buk, e inisaye tambah siket buk ye. E untuk di sini buk, masa covid ni buk 
kan, apa, itu, kami sama- sama jaga lah buk. Selama covid ini kami buatkan jugak 
e kalau mau masuk ruangan itu harus pakai cuci tangan, kemudian diawalnye dulu 
buk ya, waktu aer nya belom jalan ataopun aer tak jalan, kan kadang aer ade jalan 
tak jalan. Kalao aer tak jalan itu kami pakek santizer yang pakai semprot untuk 
menghindari. Selain hal itu buk ya, e kami juga ada cek suhu badan. 
20:33 
Oo ada disini pak ya? 
20:34 
Ada, Cuma  eee cek suhu badan itu buk, anak tu bertanya dengan saya tembak 




Tembak di tangan, tembak dibadan kok tak sama. Kalau di badan, ya saya katakan 
kalau dibadan mungkin itu lapis baju atau lapis segala macem. Kalau ditangan kan 






Berarti protocol kesehatannya ketat jugak disini pak. 
21:04 
Kami usahakan. Itulah yang orang tua dukung itu buk. 
21:06 
Iya, makanya sekarang untuk jadwal pembelajaran nya orang tua, selain orang 
tua mendukung berarti sekolah pun ade inisiatif ni pak. Inisiatif dalam artian 
maksud saya berapa jam ni pak proses pembelajaran disini? Untuk satu mata 
pelajaran?  
21:21 
Ee kalau untuk satu mata pelajaran buk ya baik itu sifatnya banyak jam ataupun 
sikit jam, kami mengambil inisiatif jam tersendiri. Cara tersendiri. Kan kalau 
umpama geograpi satu minggu itukan harus empat jam gitu kan, sementara kalau 
BMR satu minggu itu kan cuma  due jam, tapi dalam selame proses covid ini buk, 
kami ratakan satu minggu hanya satu jam. Satu jam itu, artinya satu minggu satu 
jam sekali masuk itu 1x 45 menit walaupun jamnye banyak. Macam saye banyak 
kan? Tetap saye masuk kan cume satu minggu  
22:08 





Ee untuk masa ini buk, kalau untuk jadwal masuk hari senin sampai hari kamis. 
22:17 
Oo dari senin sampai kamis ye pak? dari pagi sampai jam berapa pak? 
22:25 
Ee pagi sampai jam 11.00 
22:30 
Paginye jam berape tu pak? 
22:32 
Paginye jam 07.30. 
22:35 
Oo begitu. Tapi tetep mengikuti ya pak ya, artinye mengikuti perintah menteri dan 
juga tetep jugak mengikuti e mengikuti motovasi dari orangtua tadi pak ya. 
Kepengen anaknya masok seperti biasa , dorongan dari orang tua tadi tetep 
diikuti ya pak. 
22:51 
Kenapa, karena kami tekankan demikian buk ya, ee kami itu nak buat apa kata  
sekarang daring itu buk belom mampu lagi buk. Kalau kami tidak mampu, 
maksunya siswa buk ya, kami tu pakailah bisalah gitukan katakanlah mampu 





Kalau boleh tau pak disini jaringan internetnya bisa pak? 
23:18 
Ee kalau untuk internet buk, kalau untuk di sekitar sekolah ni masih sekitaran 
lingkungan sekolah lantaran kita dekat dengan tower dapat tapi ketika dah keluar 
tu buk tak masok.  
23:36 
Kalau untuk ini pak? Misalnya media misalkan siswa di bolehkan membawa 
handphone boleh pak disni? 
23:39 
Kalau media kalau sebelom covid itu kami tidak membenarkan, tapi  ee masa 
covid itu kami membenarkan buk. 
23:52 
Apakah semua siswa bisa bawa hp, maksudnye ade hp untuk.. 
23:57 
Ee kalau untuk hp itu buk saye pesankan ―: kalau kamu  membawa hp silakan tapi 
dengan catatan pertama; hp itu harus yang bisa android, itu bisa di bawak ke sini, 





Masih paket pribadi pak ya? Handphone pribadi? 
24:23 
Kalau umpama bukan android, tak punya paket tak payah bawak lagi  saya pesan 
gitu buk. 
24:30 
Berarti sekarang ini masih diberi sedikit kelonggaran/ kemudahan ya pak?  
24:34 
Dimasa covid kami berikan kelonggaran tapi kalau yang dua tadi tu tak ada buk 
ya, misalnya paket kosong umpamakan kemudian tak bisa android sebaiknya tak 
usah dibawak. 
24:45 
Berarti masih kerjasama dengan anak yang laen ya pak ya? Kemudian gini pak, e 
bagaimana nih cara bapak memotivasi guru ni pak untuk menggali kemampuan 
siswa terkusus ni agak terkusus dalam mempraktekkan pembelajaran bahasa 
inggris tadi pak? 
25:03 





Mempraktekkan pembelajaran bahasa inggris atau ee memahami pembalajaran 
bahasa inggris. 
25:19 
Oo, gini,kalau untuk bahasa inggris itu buk cara saya itu kan untuk waktu ini cara 
saya sebagai kurikulum yang saya pakai saya mempercayai kepada guru yang 
bersangkutan, saya tidak bisa mengasikan metode ― kamu mengajar seperti ini, 
seperti itu‖ tapi saya percayakan kepada guru yang bersangkutan. 
25:40 
Lebih mengarahkan percaya kepada dia ya pak? 
25:44 
Iya, soalnya gini buk nanti saya akan percayakan saya yakin ketika saya 
percayakan ee saya akan nengok hasil terakhir nanti macam mane.  situ saya 
penekanan. Berarti ketika hari ini noilainya rendah baru nanti dah hasil akhir baru 
nanti kami akan ngasi penekanan. Buat penambaha dari yang sudah diamiliki. 
26:13 
Oo begitu, kemudian ni pak e bagaimana nih cara bapak mendukung kegiatan 
belajar mengajar guru, belajar dan mengajar guru dan siswa di sekolah pak? 
26:27 





Iya, maksudnya untuk menangani  kekurangan daripada sumber belajar nih, 
bagaimana cara bapak mengarahkan guru untuk memperkaya materi gitu? 
26:41 
Memperkaya materi buk ye? kalau yang ini buk masalah kekurangan sumber 
belajar buk ya itu seperti yang saya katakan tadi buk untuk sementara saya 
serahkan ke guru masing- masing belom membuat penekanan buk. Cuma  ada 
beberapa guru yang bertanya macam mane ni pak e kami tu kewalahan ee 
umpama bahasa inggris buk ya. Saya tak bisa jawab, tapi buk ketika saya tak bisa 
menjawab berarti PR besar bagi saya. Katika ada PR itu buk, saya tulis apa yang 
menjadi kekurangan dia, kemudian nanti apa yang menjadi kekurangan dia. Kan 
kita disini sering rapat. Apapun saye pesankan pada ibuk kalau ade masalah buk 
jangan lujpe di tulis nanti kalau sudah ditulis baru kita ngadakan rapat bersama, 
kita pecahkan bersama.biasanya seperti itu. 
27:49 
Oo seperti itu. Inisiatif sekali pak ya. Nah tadikan dari sumber belajar kemudian 
infrastruktur sudah, bagaimana tanggapan orangtua . bagaimana ini pak, sejauh 
yang bapak lihat ni pak. Langkah- langkah kegiatan pembelajaran yang sering di 
terapkan oleh guru. Dalam arti selain salam pembuka. Selain absen itu pasti ya 





Ee kalau saya secara pribadi, kalau umpama salam pembuka dan segala macam. 
Mungkin kita tu sama Cuma  kalau kami disni. Maksudnya saya disini buk 
itucammane buk y. e saya pakai buku saya, saya duduk depan, dah saye duduk 
depan kemudian saye tidak mendekte dengan anak. Saye tidak mendekte harus 
salin (tidak seperti itu). Saya itu buk e saya bukak buku setelah saye bukak buku 
saya kelilingi siswa siap, tolong dengarkan dan saye katakana ke anak tu pena itu 
harus selalu menari- nari di atas buku. Artinye apa? Saat saya jelaskan itu, itulah 
kalian harus merangkum , menyimpulkan apa yang saya katakana tadi. Kenapa 
saya katakana demikian saya tidak mendekte, Cuma  ketika saya tidak mendekte 
itu, ee bisa di katakana kalau mendekte itu kan harus bersumber pada buku, 
sementara sini buk ee yang saya katakana anak itukan kalau pade buku kita itu 
lebih mudah pakai bahasa kita dari pada buku. Ha, jadi ketika kita pakai bahasa  
kita, bahasa kita tu lah yang akan disalin daripada buku itu di salin teros meneros 
pakai bahasa saya sendiri baru anak tu menyalin dengan bahasa yang saya 
katakana bukan bahasa dari buku. Artinya kalau dari buku itukan diator tahuin 
sekian sekian kan. 
30:08 
Berarti bapak menggunakan metode ceramah ya?sambil menjelaskan siswa 
dianjurkan mencatat mengambil kesimpulan. 
30:15 
Ya mengambil kesimpulan, bukan saya itu mendekte. Soalnya kalau mendekte itu 




itu, menulis itu kan saya rasa itu anak paling tak suka nulis tu buk. Makanya  
pakailah yang saya saya katakana ini kamu salinseringkas pakai bahasa kamu 
sendiri. Itu yang saya terapkan kepada anak. 
30:46 
Oo begitu. Berarti memang menggunakan metode ceramah yang mana siswa itu 
bisa lebih paham menurut bapak ya? 
30:55 
Kalau saya seperti itu buk. 
30:57 
Ya. Nah ni pak tadikan udah ada metodenya, bapak sudah mengajar dan 
memantau pengajaran . bagaimana ni pak cara mengumpulakn. Bapak 
menganjurkan guru atau bapak pribadi mengumpulkan nilai ni pak? 
Mengumpulkan tugas maksud saya pak? 
31:15 
Kalau berkenaan dengan nilai, tugas, itu yang tertulis buk ya. Tugas tertulis 
kemudian tugas tu dah kami kasikan dengan anak. Dah dikasikan dengan anak itu 
buk beberapa kali, nantikan umpama satu semester  inikan katakanlah ada 
beberapa tugas, ada ulangan buk ya. Kalau umpama tugas dan ulangan itu 
maksimal sampai lima kali, nanti itu hasilnya lia dibagi9 lima. Tapi kalau saya tu 




Yang menjebak seperti ini buk. Umpama ni buk ya, saya kasi tugas e ―tolong cari 
10 pohon kayu atau tuliskan 10 pohon kayu yang kamu ketahui) anak akan 
menyangka seperti ini, itu mudah tu pak. Kemudian di ujungnya lagi buk, cari 10 
pohon kayu yang kamu ketahui, tidak boleh sama satu dengan  laen. Ha.. jadi buk 
dari situ ini buk, saya katakana seperti itu disitulah akan menimbulkan bahwa 
siswa itu kompak tidaknya. Saya katakan ―kalau jawaban kamu itu sama satu 
dengan yang lean itu depan- depan kamu saya salahkan bahkan saya koyak, depan 
kamu saya sobek jawaban kamu‖ kepana saya demikian ―itu bukan kamu tak 
kompak‖ tapi kalau umpama dia lebih hati- hati dia itu tidak akan kerja sama gitu 
buk. Tentu dia berusaha macam mana nilai saya itu tidak terkoyak tidak di sobek 
depan kawan yang laen. Itukan soalan mudah tu buk, tapi ketika soal mudah dia 
itu akan bekerja lebih hati- hati dan lebih kompak antara satu dengan yang laen. 
33:15 
Kemudian pak bagaimana cara mengolah nilai tadi? Tadikan nilai tugas, tugas 
tertulis mungkin ada nilai tugas lisan mungkin ya pak ya. Ini penambahan 
kemudian ada nilai ulangan, nah bagaimana cara mengolahnya lagi pak? Untuk 
menjadi e nilai akhir, sistemnya lah pak? 
33:34 
Ee begini ya buk, tadi kalau umpama tadi e satu semester itu sampai  lima kali ada 
ulangan harian, semuanya latihan gitu kan? Kita bagikan lima. Ternyata buk nilai 
tu kan tidak cukop, jadi dalam hal tidak cukup itu buk kami lihat lagi siswa itu 




nilai untuk mendongkrak, untuk mencukupi nilai anak yang nilainya kurang. 
Terutama yang di bawah kkm. Kan seperti itu. Dari yang tiga tadi buk ada anak 
bertanya ―semalam kamu ulangan dapat berapa?‖ ―saya kalau ulangan saya 
rendah‖ ―tapi kok ujung- ujungnya sama?‖ ha itu lah buk saya bukak ―tingkah 
lakumu bagaimana ya?‖ sikap maksudnya buk ya. Sikap itulah yang membuat 
walaupun nilai anak itu rendah maka dari sikap itu nilainya e menjadi tinggi. 
Seperti itu. 
34:44 
Disini sistem penilaian bagaimana pak?kalau yang tradisional ka nada nilai 
pengetahuan dan sikap. Kemudian kalo yang k13 kalo yang revisianya kan ada 
nilai sikap, pengetahuan, dan keterampilan. Yang mana satu ini yang dipakai pak 
disini? 
35:01 
Ee kalau saya secara pribadi buk itu yang lebeh dominan itu selain pengetahuan 
tadi  itu sikap.  
35:09 
Berarti dua nilai ya pak ya? 
35:12 







Keterampilan. Untuk keterampilan itu kalau saya belom seberapa lagi buk, belom 
di pakai. Rata- rata cuman dua nilai. Selain sikap tadi buk ya. Selain pengatahuan 
dan sikap ada yang laen itu apa namanya yang bisa di lihat kebersihan, kerapian 
seseorang anak itu yang menjadi  tolak ukur kami disini.  
35:46 
Oo begitu.  
35:47 
Kalau untuk keterampilan itu hasel karya buk ya, itu saya rasa itu guru- guru 
tertentu yang memakai itu buk seperti seni, kalau saya tak masuk itu, belom 
masuk situ saya.  
36:06 
Terimakasih ya pak, jawabnnya sudah sangat- sangat membantu sekali dan bapak 
sudah menjelaskan dengsn serinci- rinci nya sekiranya nanti pak ada kekurangan 
data  saya. Saya kan membutuhkan bantuannya dan kesediaannya bapak untuk 





Dalam hal ini buk saya tu betul- betul bersyukur karna merasa orang berkunjung, 
tamu. Apalah salahnya membantu, kebetulan barangtu adanya di sini ya akan 
kami bantu. 
36:53 











Ee perkenalkan pak. saya irfaini mahasiswa S2 dari UIN suska riau yang 
kebetulan saya akan melakukan penelitian disekolah bapak, ee tentunya saya 
ingin bertanya terlebih dahulu identitas bapak, kemudian tentang silsilah sekolah 











Nama lengkap pun taka pa-apa pak. 
00:44 
Nama Drs. Sujono, TTL; tanjungsamak 18 agustus 1964, tamatan S1 UNRI tahun 
1986. Apalagi yang mau ditanyakan lagi? 
01:01 
Bisa ceritakan secara singkat pak? maksudnya silsilah berdirinya SMAN 2 
Rangsang pak? 
01:13 
SMAN 2 Rangsang sebelumnya merupakan adalah sekolah jarak jauh dari SMAN 
1 rangsang, sekitar tahun 2012 mulai didirikan dengan  beberapa tokoh di desa 
penyagun, diantaranya tokohnya: pak sabarudin, pak huda, bu saqila, pak misri 
dan di tambah lagi dengan masyarakat yang mempunyai kemampuan yang sangat 
hebat. Seiring berjalan waktupada bulan lima (Mei) tahun 2019 M di Negerikan 
lah SMAN ini menjadi SMA Negeri 2 Rangsang. SMAN 2 Rangsang ini kalau 
menurut faktanya baru berdirisekitar tahun 2019 delapan bulan.  
02:20 
Maksudnya baru berdiri sendiri ya pak ya? 
02:22 





Berarti secara singkatnya sebelumnya dia sekolah local jauh ya pak? 
02:40 
Local jauh dari SMA 1 Rangsang. 
02:43 
Baiklah pak, mungkin saya rasa cukup untuk sejarah singkatnya, sekarang saya 
akan bertyanya lebih lanjut pak lebih dalam lagi tentang keadaan sekolah ini ya 
pak. Bagaimana cara bapak menentukan jadwal mengajar guru di SMAN 2 
rangsang pak? 
03:06 
Jadwal mengajar sebelum terjadinya covid 2019, kita belajar seperti biasa yang 
mana menggunakan kurikulum 2013 sesuai dengan aturan pemerintah, yang mana 
kita mengajar sesuai dengan jam. Kelas satu 16 mata pelajaran, anak kelas dua 15 
mata pelajaran dan  anak kelas tiga 15 mata pelajaran. Pas covid sekitar bulan tiga 
(maret) kalau tidak salah saya kita bulan tiga tahun 2020 kita  dilanda covid yang 
sangat fatal, yang mana  dalam proses pembelajaran kita pertama menggunakan 
luring bagaimana siswa mengambil tugas disekolah karena kita tidak bisa 
menggunakan daring, karena kapasitas dari jaringan waktu itu belom memadai, 





Maksud saya kalau untuk menentukan jadwalnya pak, misalnya satu guru di kasi 
berapa jam pelajaran gitu pak? 
04:34 
Ada yang mengajar 13 jam karena kita jumlah cuma  tiga local, sedangkan guru 
berjumlah sekitar yang didapodik itu sekitar 11 guru, sedangkan jam yang 
mengajar diantaranya jamkan tidak berapa banyak ada guru yang mengajar 
kadang- kadang 8 jam ada yang 13 jam ada yang mengajar 6 jam itu yang sesuai 
dengan jam pelajaran. Contohnya Agama, kalau jadwal agama islam, kleas satu 
tiga jam, kelas dua tiga jam, kelas tiga tiga jam. Jadi Sembilan jam jadinya.  
05:13 
Oo berarti setiap guru ee apakah setiap guru mengajar sesuai dengan misalnya 
kemampuannya pak e linier gitu pak? 
05:30 
Kalau agama linier, bahasa inggris linier, bahasa Indonesia linier, ada yang guru 
yang tidak linier begitu. Tidak semuanya guru linier. ada guru dari mata pelajaran 
ee mata pelajaran tamatan dari STIE mengajar biologi, tapi untuk kedepannya 
insyaallah lah kita meminta pemerintah membantu guru pegawai negeri begitu. 
Karena untuk sampai saat ini baru ada satu orang guru pegawai negeri sipil yang 





Oo..jadi masih diusahakan ya pak, tapi Alhamdulillah sudah sestidkanya sudah di 





Kemudian pak, bagaimana cara anda membimbing guru dalam pembuatan atau 
mempersiapkan RPP pak?  
06:37 
Yang pertama kita akan member arahan kepada guru, karena di sini sebenarnya 
tugas kepala sekolah cuma  memantau, memantau secara administrasi. tinggal lagi 
kurikulumnya bagaimana bisa untuk memaparkan itu. Nanti di samping itu kita 
tidak terlepas dari anu melihat dari RPP, karena sebagian guru yang betol- betol 
mengerjakan RPP, ada sebagian guru itu belom memahami jugak, karena SMA 
tidak sama dengan tingkat SMP. Kerena penalaran siswa itu didalam RPP banyak 
penekanan- penekanan dalam memperhatikan pembelajaran, diantaranya mungkin 
prota, promes, hari efekti, gitukan. Itu perlu dikaji dulu baru bisa menerapkan 





Apakah guru di sekoilah bapak pernah mengikuti MGMP atau pelatihan 
pembuatan RPP secara resmi pak? 
07:41 
Untuk saat ini baru saya sendiri satu orang sebagai kepala sekolah seirng ikot 
pelatihan guru pembelajaran di provinsi riau maupun lewat room meeting maupun 
lewat guru pembelajaran di di Selatpanjang, karena saya tetap memantau 
pembelajaran jarak itu sebagai saya pegang, biarpun saya jadi kepala sekolah 
karena saya itu untuk memegang. Ada beberapa guru yang mengikuti MGMP. 
Karena MGMP di kita yang merupakan sekolah imbas, karena di sekolah 
induknya jarang membuat kegiatan itu sendiri, diantaranya membuat misalnya 
Selatpanjang jarang membuat, mengundang kita mengikuti MGMP. Tapi untuk 
kita di sekolah antara satu mata pejaran diantara 20  sering tukar tambah pikiran 
bagaimana cara dia mengembangkan RPP itu sendiri. 
08:48 
Berarti ada cara bapak sendiri agar guru- guru paham (jaringa jelak) bimbingan 
seperti  misalnya membaut contoh- contoh RPP (jaringan hilang) ada ya pak ya? 
09:03 
Ada. Tentu sebagi pimpinan kita wajib memahami dan ketika guru bertanya untuk 
mengembangkan sering kita menyampaikan maupun lewat wa, (jaringan jelek) 
tepat sasaran, tepat waktu  bagaimana materi pembelajaran itu tercapai smapai 





Ada pak. ee sejauh yang anda lihat ni pak, inikan sekolahnya baru, kemudian 
infrastruktur apa ni pak yang sudah diberikan pemerintah untuk menunjang 
kegiatan pembelajaran di sekolah ini? 
09:50 
Infrastruktur baru tiga local, itupun ketika merupakan sekolah jarak jaoh SMA 1, 
untuk sampai saat ini provinsi Riau belom pernah mengkucurkan bangunan ke 
sekolah ini maupun dari segi apapun. Tapi anggaran dari BOS kita sudah untuk 
tahun ini kita sudah ajukan untuk menunjang proses pembelajran.  
10:15 
Berarti kalo dari segi pembangunan e itu dari pemerintah ye pak? 
10:21 
Dari pemerintah baru ketika merupan sekolah dari jarak jaoh  
10:26 
Pada saat jadi sekolah jarak jaoh ya pak? 
10:31 
Sampai sekarang belom ada kucuran bangunan dari pemerintah. Insyaallah tahun 
2021 itu akan dapat bangunan dari pemerintah provinsi riau  untuk kelanjutan, 





Kemudian  pak. Sumber belajarnya seperti apa pak yang sudah pernah atau yang 




Sumber belajarnya pak, selain guru mungkin selain e buku, sumber belajar 
apalagi pak yang sudah pernah diberikan pemerintah pak? 
11:21 
Belum ada.  
11:22 
Oo belum ada ya pak? Kalo buku pak? Buku pembelajaran? 
11:28 







Alhamdulillah biarpun belom mencukupi tetap kita salurkan. Dari sumber itulah 
anak bisa mempelajari dari buku,  begitu pula dari sumber- sumber yang laen. 
Tapi kita tidak mungkin memintak bantu semuanya dari pemerintah. Tapi kita 
anjurkan daripada guru mengatakan kepada anak belajar lewat internet, karena 
kita tau zaman ini zaman digital dan anak itu belajar di rumah.  
12:06 
Heeh. Disana berarti jaringan internetnya sudah mendukung ya pak? 
12:10 
Kalo untuk sebulan dua bulan ni Alhamdulillah kadang- kadang bagus jugak. 
Nama sekolah daerah 3T, bisa dilihat di google map itu, dimana tu posisi sekolah 
kita itu. Maasih di tengah hutan. Jaringan itu kalo tidak ada bantuan pemerintah 
jaringan internet di sini, saya yakin  untuk SMAN 2 ini sulit untuk anak bisa 
bersaing dengan sekolah- sekolah di daerah maju kedepan.  
12:45 
Oo begitu. Kalo untuk kata pak kasek tadi kan bersaing ya pak. Kalo untuk 
saingan tentu sekolah bapak pengen ni siswa bapak unggul. Begitu ya pak. Untuk 
pengaplikasian bahasa ni pak. Bahasa apa yang sering di aplikasi siswa di 





Untuk sekarang ni baru bahasa Indonesia, kalo bahasa inggris anak disini, karena 
untuk belajar mencari guru di luar tentunya dia pengen bimbel harus ada guru 
yang bisa membimbelnya, dan jarak tempuh anak itu dari sekolah ke tempat guru 
itu sangat jaoh. Yang ketiga facilitas  jalan , jalan itu kadang- kadang mengizinkan 
kadang- kadang tidak mengizinkan. 
13:37 
Lebih sering mengizinkan ataulebih sering  tidak ni pak? 
13:47 
Tidak mengizinkan. Kalau panas kering, kalau tak panas nangis orang karena 
jalannya becek. 
13:56 
Kalau misalnya kondisi jalan lagi tak bagus ni pak, tentunya anak- anak akan 
terkendala untuk pergi ke sekolah. bagaimana antisipasi bapak untuk mengatasi 
agar mereka tetap bisa mngikuti pembelajaran? 
14:09 
Kalo zaman sekarang ni semasa covid anak bisa via WA belajar ataupun google 
classroom. Tapi sebagian lagi anak harus menjemput soalan pada guru. 
14:28 





Kita sebagai guru sekolah wajib memberi tugas kepada anak berdasarkan aturan 
pemerintah  
14:41 
Oo begitu. Tentunya saat memberikan tugas ni pak, ada tanggapan- tanggapan 
dari orang tua ni pak. Tentunya pengen nih anak harus bisa  ada ndak pak 
tanggapan atau dorongan ataupun kerjasama dari orang tua untuk memotivasi 
anak mereka saat anak mereka itu melakukan pembelajaran seperti sekarang ini, 
misalnya ada belajar di rumah atau lebih sering di rumah. Bagaimana tanggapan 
orang tua? 
15:17 
Tanggapan orang ya kalo dapat sekolah ini masoklah seperti biasa, Itulah 
tanggapan orang tua. karena kita punya aturan pemerintah kita tidak berani, 
apalagi dari awal bahwa SMAN 2 Rangsang kiat sudah menyampaikan kepada 
dinas provinsi  Riau kita belajar lewat luring. Tugas di jemput anak, anak ngantar 
lagi ke sekolah atau ke guru masing- masing. sesuai dengan. Ada jugak sebagian 
siswa untuk mengantarkan ke rumah guru nya.  Kalau ke sekolah semuanya kita 
takut nanti penyebaran virus covid ini tidak memadai.  
15:54 





Haa. Itu takot.  
16:02 
Berarti tanggapan orang tua posiotive atau negative untuk pembelajaran di 
rumah? 
16:07 
Kalo di bilang positive, tak dapat saya. Karena orang tua tidak langsung 
menanyakan kepada kita pihak sekolah, karena kita bagaimana sebagai pendidik 
mengatasi. Karena orang tua tidak ada yang pernah menyampaikan kepada saya  ― 
anak saya begini pak,‖ tapi kemungkinan jugak ada pada  guru ketika anak itu 
sangat sulit kerena  anak belajar tidak bisa bertatap muka di local. Begitu. Bukan 
kita aja. Bukan sma 2 jugak. Kita ambil contoh disekolah- sekolah bagus di 
provinsi riau jugak, itu anak mengeloh jugak sistem belajar. Orang tua mengeloh 
jugak, tapi mau apa lagi karena itu sudah program pemerintah. 
16:53 
Nah, karena tadi, pasti ada keluhan pak ya. Karena kita belajar di kondisi seperti 
ini dengan kondisi e tempat 3T jugak.  Bagaimana cara bapak memotivasi  guru 





Saya anjurkan guru- guru membuat soalan, bisa kasi meteri jugak oleh guru. Tapi 
namanya anak daerah daerah 3T yang sarana prasarana sangat minim sekali 
tentunya hambatannya sangat besar.  
17:35 
Kira- kira hambatannya apa pak? Untuk pemberian materi ataupun pemberian 




Hambatan . meurut bapak hambatan terbesarnya apa ni pak? Yang tersulitnya? 
17:47 
Hambatan, anak itu kadang- kadang tidak menjawab soalan yang di beri guru itu 
karena dia buku paket baru didapat. Yang kedua, jaringan internet anak 
mengambil didalam internet atau embah google itu udah sekse. Sehingga apa bisa 
anak? anak menjawab apa adanya aja. berdasarkan kempuan dia begitu. 
18:15 





Alhamdulillah mengikuti  tugas-tugas tapi saya lihat hasil tugas- tugas siswa itu 
tidak memuaskan bagi kita. 
18:29 
Oo belom memuaskan ya pak? 
18:31 
Belom memuaskan, karena kita mengharapkan dari seorang guru contohnya 
mengarah siswa kepada literasi tapi anak itu menjawab 1+1 itu 2, bukan duanya 
itu yang jabarkan gitu. Mengambarkan kalimat duanya itu sangat sulit begitu. 
Itulah sarana untuk pendukung anak itu belom memadai. 
18:59 
Jadi pak, tadikan motivasi guru ni pak, kemudian bagaimana tanggapan siswa 
pak terhadap aktifitas belajar yang terjadi pada saat ini pak? 
19:11 
Tanggapan siswa kalo dapat masuk sekolah teros ya langsong bertatap muka 
dengan guru. Karena ada aturan pemerintah kita tidak berani membenarkan. 
19:25 








Ada yang senang dengan seperti ini gitu? 
19:38 
Ada. Pokok ada anak yang mengeluh, pasti dia mengeloh gitu. Anak yang 
memang sedang- sedang saja ternyata lebih enak lagi ya sedap, tapi anak yang 
pintar ini dia rasanya endak ada sebuah ilmu yang menunjang pada dia, belajar 
lewat Internet yang membosankan, anak ingin tatap muka jugak. Sedangkan s2 
nya aja. Mahasiswa s2 nya aja sering bosan belajar lewat zoom, daring gitu kan. 
Apalagi anak tingkat SMA gitu. Yang daya kemampuanya di bawah rata- rata. 
Sedangkan s2 aja mengeloh. Capek.dosennya pun mengajar S2 capek. Apalgi 
pengajar tingkat SMA begitu. 
20:31 
Nah kalo tadikan kita bicara saat daring ni pak. Sebelum daring itu tanggapan 
siswa terhadap aktifitas belajar bagaimana pak? 
20:42 
Alhamdulillah mendukung  
20:45 





Tetap mengikuti  jugak, untuk persaingan nilai dengan yang laen rasa saya masih 
imbang- imbang contohnya sekolah induk kita hasil dari UAN tahun kemaren saja 
kita lihat imbang begitu. Sebelum merupakan SMAN 2 Rangsang masih SMA 
jarak jaoh begitu. Dengan kapasiotas guru yang banyak honor begitu. Hasil UAN 
aja tahun 2018 bisa bersaing dengan anak yang mempunyai guru yang sangat 
lengkap. 
21:21 




Nah artinya bapak pernah melakukan ni yang namanya obeservasi pemantauan 
saat guru mengajar ni kan pak? 
21:39 





Menurut bapak yang pernah bapak lihat bagaimana ni pak cara guru 
memperkaya sebuah materi ajar ni pak agar ini terlihat menarik agar siswanya 
bisa mengikuti, bagimana ni pak kalau yang pernah bapak lihat? 
21:59 
Saya sering menganjurkan sering membuka internet atau mengikuti pelatihan- 
pelatihan zoom begitu. Karena ada pelatihan zoom itu sangat sukses sekali 
contohnya kita sekarang tengah gencar- gencarnya ekot classroom guru 
pembelajaran, rumah  belajar. Semuanya kita anjurkan guru. Tapi namanya 
kapasiutas guru sini dengan kurangnya jaringan internet yang sangat ribet a itu 
kadang- kadang guru tak mau. Tapi yang bagian kotanya Alhamdulillah mengikuti 
contohnya saya sekarang, operator saya aja sekarang itu pelatihan zoom untuk 
soalan akan datang. 
22:51 
Menurut bapak nih. Maaf saya sanggah sedikit ya pak. Maksud saya cara guru 
yang pernah bapak lihat nih. Bagaimana cara guru memperkaya sebuah materi, 
misalknya entah dia menggunakan media ini, entah dia hanya menggunakan buku 
sesuai dengan kondisi saat ini ataupun pada masa sebelom covid pak? 
23:13 
Kalau masa sebelom covid kami kan sedikit masuk lebih banyaknya masuk pada 




cuman kasi tugas begitu.  Saya anjurkan kasi tugas lewat zoom gitu tatap muka ini 
media pembelajaran ini untuk guru itu susah. 
23:35 
Mencari materinya pak? 
23:37 
Gurunya, persilakan gurunya menggali materi dari buku paket, dari google, dari 
konsultasi dengan teman- teman yang satu juras dia gitu. 
23:55 
Berarti tentunya saat memberikan materi atau memberikan soal atau saat 
pengajaran tentunya guru nih memiliki langkah- langkah ni pak. Bagimana nih 
menurut bapak yang bapak lihat, menutrut pantauan bapak, langkah- langkah 
kegiatan pembelajaran yang yang sering di terapkan oleh guru pak? 
24:16 
Langkah- langkahnya biasa aja di terapkan guru itu langkah- langkanya biasanya 
ada kalimah pembukanya berapa menit gitu kan, namanya kalo kasi tugas tak 
dapat kita buat langkah- langkah. Tapi kalo di RPP nya akan nampak langkah- 
langkahnya. 
24:32 





Berdasarkan RPP sesuai dengan kapasitas kita di permen dengan sesuai denmgan 
sikon kondisi di daerah kita sendiri.  
24:44 
Hm.. bisa bapak ceritakan sedikit pak? Atau bisa bapak jelaskan sedikit? 
24:48 
Maunya pembelajaran apa yang dipintak? 
24:50 
Misalnya bahasa inggris pak yang sering diterpkan guru bahasa inggris 
bagaimana pak langkah- langkahnya? 
24:56 
Kalo langkah- langkah bahasa inggris ya tetap macam dulu , tapi dia lihat jam dia 
bagaimana anak menanggapi dari bahasa inggris tersebut. Karena saya bukan guru 
bahasa inggris saya tidak bisa menjelaskan dari abhasa inggris itu. Karena kalau di 
Tanya sejarah saya bisa menjelaskan  sejarah itu sendiri. Karena memang program 
basic saya itu sejarah. 
25:31 





Kalau sebagai pimpinan emang kita melihat sesuai tidak langkah- langkah yang di 
buat guru. Kalau tidak sesuai langkah- langkah ya minta di padatkan lagi kmarena 
RPP tidak butuh banyak tapi tapi rpp itu butuh saran dan tujuan yang tercapai 
kepada peserta didik. 
25:55 
Kira- kira pak ada ndak kegiatan siswa itu mencari begitu pak? Mencari 
misalnya subetema mencari isi daripada subtema ataupun ada ndak kegiatan 
siswa itu mengamati. 
26:15 
Ada. Kalau saya lihat dari tugas- tugas yang di sampaikan anak tentunya 
kebetulan guru bahasa inggris ada disini saya memeriksakan hasilnya kepada anak 
kebetulan saya berada disini dia ada  memeriksa kepada anak. Mengamati, 
memberi tugas ini bagaimana. Namanya anak desa ya semampu dia. Karena dia 
senyum aja kalo kita ngomong. Macam mana pak?  Ya mau diapakan lagi kata 
saya, kemampuan anak kita tidak sama dengan fasilitas yang telah mencukupi 
disekolah itu sendiri. Begitu.  
26:48 
Kalo selain mengamati pak apalagi yang sering di terapkan? 
26:57 





Berarti kegiatan nya di dalam kelas itu seperti apa menurut bapak yang pernah 
bapak lihat? 
27:08 
Kalau sekarang yang saya lihat ya melihat buku aja dia. Tugas- tugas anak, 
mengamati, member tugas memberi soalan begitu. Membuat, mencertiakan, 
mengarang lah dia sesuai dengan kemampuan anak. Namanya anak belajar bahasa 
inggris ini kadang- kadang dia ketawa suruh tulihs bahasa inggris, bahasa 
inggrisnya di tulisnya. Kita harus memahami begitu.  
27:35 
Dari hasil pembelajaran prosesnya tersebut ni pak. Bagaimana sistem penilaiana 
nya ni pak? Nah tentunya ada sitem penilaian ya pak ya. Ada tradisional ada 
yang saat ini. Sistem penilaian yang bapak terakpan di sekolah bapak ni 
bagaimana? 
27:52 
Sistem penilaian kita ikuti dari alornya ada sistem penilaian  bagaimana kita 
mengambil dari beberapa kategori tugas anak. Untuk saat ini tentunya kita ada 
beda. Untuk saat ini tugas anak, sikapnya, tingkah lakunya, perbuatannya kan tiap 
hari bisa kita lihat anak itu karena  anak itu lewat lalang, ada yang mengucapakan 
salam tidak, itukan sikap anak yang kita lihat. Kalau untuk penilaian tergantung 




yang dikumpulkan oleh guru masing-  masing gitu. Kalau skala yang di berikan 
sama aja guru bahasa inggris dan bahasa Indonesia, rasa saya tidak efektip. Kita 
kasi kesempatan kepada guru itu untuk memberi nilai skala nilai kepada anak 
tersebut. Karena itulah kita gunakan belajar. Tidak ada tekanan kepada guru harus 
begini kita kita sebagai kepala sekolah. Harus nilai anak tu 80 ―tak boleh‖. Kalau 
kemampuan anak 60 ya harus kasi 60. Inilah perlu ada bimbingan guru tersebut 
agar anak itu supaya lebih bagus dan lebih giat lagi dalam proses pembelajaran. 
29:15 
Cara pengumpulan tadi berarti berdasarkan tugas- tugas ya pak? 
29:24 
Kalau untuk saat ini ya dizaman covid itu tugas anak lah. 
29:26 
Kalo pengolahan nya pak? 
29:28 
Pengolahanya ya anuuu nilai tugas. Kalau kita ceritakan dari awal sampai 
akher,pembagikan nilai tugas, nilai mid, nilai ujian di bagi empat dikali sekian 
itulkah nanti di ambil nilai akhir anak. Takutnya nilai tugasnya berapa percent. 
29:47 





Kalau nilai akhirnya pakai rumus sendiri. 
29:54 
Maksud saya untuk pengelompokkan nilai akhirnya bagaimana? 
29:58 
Ya ada nilai tugas. Nilai tugasnya berapa percent. Contoh ―nilai tugas tambah dua 
kali nilai mid tambah dengan nilai ujian di bagi empat‖ itulah hasil dari nilai akhir 
anak. Kalau tidak mencukupi . 
30:16 
Nilai apa itu pak? Nilai pengetahuan kah? Atau nilai apa? 
30:20 
Itu nilai pengetahuan. Kalau nilai sikap anak kita lihat setiap hari anak tu. Karena 
nilai sikap itu banyak. Beberapa kategori item. Kita lihat. Tapi untuk 
menerapakan secara positif, kita tentukan dari nilai sikap anak. Karena jarang kita 
menatap muka kepada anak begitu.  
30:36 
Iya.. selain nilai sikap dan pengetahuan nilai apalagi pak yang bapak masukkan 





Kalau untuk permen yang  kita pelajari Cuma  ada dua beberapa nilai. Tergantung 
guru masing- masing. Kalau untuk bahasa inggris kemungkinan banyak nilai. Tapi 
kalau pelajaran yang laen tergantung pada gurunya itu. Kalau dia ada tugas, ada 
mid, ada ujian itu dibagi itulah yang menjadi  nilai pengetahuannya. Kalau 
keterampilan anak.. 
31:16 
Maksud saya pak.. maaf pak. Selain nilai sikap dan nilai pengetahuan nilai apalgi 
yang bapak masukkan atau rangkumkan kedalam rapor siswa gitu pak? 
31:27 
Tak ada lagi. 
31:29 
Berarti hanya dua nilai yang dimasukkan dalam raport? 
31:31 
Itulah penilaian kepada anak. Karena dari awal saya katakana sikap, tingkah laku, 
uatama kepada anak. Kalo, biarpun anak itu pandai tapi kalau sikapnya 
kelakuannya kurang bagus apa boleh buatlah. Karena penilaan itu larinya kepada 
sikap anak. Kategori nilai sikap itu sangat kuat. Meskipin nilai pengetahuannya 
dapat 100 tapi sikapnya dapat 10 ha ni tidak akan naik kelas. Karena ada dua nilai 
yang kita masukkan di dalam nilai rapor. Begitu. Nilai pengetahuan dan nilai 




Karena ada pengetahuan ada keterampilan. Nilai pengetahun, nilai keterampilan 
dan nilai sikap. Nilai pengetahuan beriringan dengan nilai keterampilan. Begitu. 
Kalau dia nilai pengetahuan di ajarkan keterampilan anak muncul. Misalnya guru 
menjelaskan sejarah ―kita mengenal zaman prasejarah ―bisa kita menceritakan 
atau kita menggunakan contoh 6 percent permaianan, anak bisa dia keterampilan 
anak bagaimana mengembangkan itu.  
32:51 
Berarti ada tiga nilai yang bapak anjurkan kepada guru ya pak? 
32:52 
Ha itu saya anjurkan. Disamping itu sikap anak. 
32:53 
Berarti pengetahuan, keterampilan sikap ya pak? 
32:55 
Waktu tatap muka begitu. Tapi sekarang saya tidak bisa berbicara karena anak 
tidak ada tatap muka begitu.  
33:04 
Kalau untuk saat covid ini sistem penilaian nya bagaimana pak? Apakah masih 





Kalau untuk ini dua yang kita ambil. kalau tiga, tiga itu keteremapilannya tidak 
muncul karena memberi tugas, tinggal nilai sikap anak yang tergantung dengan 
guru. Kalau nilai keterampilan untuk saat ini sulit kita mengambil dari masa covid 
ini karena nilai keterampilan betol- betol anak bisa bagaimana dia bisa 
menerapkan suatu materi untuk keterampilan dia. Begitu. Nampak, tatap muka. 
Kalau pengetahuan kita bisa. Pengetahuan dengan kita kasi tugas. 
33:54 
Jadi menurut bapak yang lebih efektif untuk saat ini tu nilaqi sikap dan 
pengetahuan yang bapak ambil? 
34:00 
Lebih bagus nilai sikap dan pengetahunnya. Kalau keterampilan sangat sulit 
karena itu tidak langsung tatap muka kepada anak. Keterampilan itu tidak tatap 
muka itu salah, keterampilan  itu wajib bagaimana anak wajib berpikir logis 
untukmenjelaskan sebuah materi. Bagaimana cara dia memaparkan materi itu 
sendiri. 
34:27 
Iya pak. Baiklah pak terimakasih atas tanggapan bapak. Bapak sudah membantu. 
Sangat- sanghat membantu, nanti sekiranya ada data saya yang masih belum 
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―untuk pelatihan pembuatan rpp, kami 
belom ada ya buk ya, karena sekolah 






rural school  
rural 
school 
― Jadi untuk rpp sekarang ni kami 
memang ditekankan untuk membikin 
rpp sendiri. Jadi kami mengolah 
sendiri. Ya mencarai- mencari juga di 
media social di internet.‖ (02:55) 
Lesson plan Teacher 
competence 




―ee yang sudah di sediakan disekolah 
untuk kegiatan proses pembelajaran 
untuk sekarang hanya ada medianya 
itu cuma ada buku buk ya.‖ (04:03) 
―perpustakaan juga ada itupun masih 
baru.‖ (04:20) 
― e kalau kamus dari sekolah belom 
ada.‖ (05:08) 
― untuk speaker untuk listening untuk 














Cuman untuk sekarang dari 
perpustakaan belom disediakana 
semacam kartu pustakaan, jadi belom 
bisa dipinjam untuk di bawa pulang. 
(04:20) 
―boleh pinjam tapi cuma sekedar di 
sekolah saja. Habis jam dikembalikan 
ke pustaka.‖ (04:42) 
 ―saya mempersilahkannya untuk 
membuka google. Saat belajar.‖ 
(05:25) 








at classroom  
rural 
school 
― untuk bahasa yang digunakan dalam 
mengajar di kelas saya menggunakan 
bahasa itu biasanya campuran ya buk 
ya. Ada bahasa indonesianya, kadang 
kala ada bahasa daerah dalam sekian 
percent saja menggunakan bahasa 
inggris.‖ (06:45) 
― iya seperti  itu. Mungkin factor- 
















Dia kurang mendukung.‖ (08:12) 
― iya kurang percayadiri.‖ (08:40) 
 
― sangat mendukung. Sehingga pada 
masa covid ini saja orang tua 
istilahnya pada mengeloh kalau dapat 
anaknya tetap dapat teros masok 
belajar seperti itu.‖ (08:59) 
―karena ya, barangkali di rumah 
anaknya, orang tua tidak terlalu bisa 
membimbing anaknya dalam belajar, 











 ―…Anak dianjurkan untuk 
menghapal, lalu kemudian nanti 
dipresentasi di depan kelas, ditanya 
gitu.‖(10:39) 
― … Ada yang tidak bisa, ada yang 
barangkali logat bahasa daerahnya 
yang terlalu kental sehingga,, atau 
mungkin ee kemampuannya sangat 






competences   










positive, ada anak yang senang 
dengan bahasa inggris dia akan selalu 
menawarkan dirinya apabile 
diperintah oleh guru ―biar saya aja 
buk‖ ada yang seperti itu. Ada jugak 
yang tidak. Karena merasa tidak 
mampu, lalu dia menyatakan ―buk 
saya tidak bisa bahasa inggris, tidak 








― sumber belajar biasanya saya 
apabila ada materi misal dari buku, 
sumber belajar disekolah, lalu 
kemudian saya mencari di buku lain, 
boleh jadi dari buku kuliah kemaren 
jugak, kadang biasanya saya mencari 
di internet jugak untuk menambah 
atau memperkaya pembelajaran 
dikelas nantinya. Materinya.‖ (12:40) 
Lack Source 














― untuk belajar dikelkas ya biasa.  
Mulai masuk pertama memberi salam, 
berdoa, kemudian ya ngisi absen, 












lalu biasanya menanyakan materi 
yang telah lalu misalkan ada tugas ya 
menanyakan tugas yang telah lalu  
Selsai dikerjakannya apa belom, dah 
selesai ya kita mintak di kumpulkan 
ke depan.‖ (13:59) 
― ya kita laksanakan seperti perintah 
di buku, missal pelajarannya ya 
―misalakan membaca‖. Ya kita baca. 
Kita suruh kita perintah untuk baca- 
baca seperti itu. Ada kesempatan kita 
persilakan anak  ―membaca teks  di 
buku tersebut‖ lalu disitu kita nilai 
kemampuan membaca siswa. Begitu.‖ 
(15:10) 
― biasanya jugak ada buk ya. Ada 
yang bertanya paling ya mengerjakan 
soal latihan. Tidak paham, lalu 
mereka bertanya. Disini paling 
dominan itu bertanya tentang artinya. 
Ya anak hanya menanyakan itu sering 
terjadi. ―ini maksudnya apa buk‖ ya 








sama mencari penbgertianya apa. 
Artinya apa. Itupun sebelumnya saya 
suruh cari dulu artinya apa dan 
bagaimana. Baru kita perbaiki apa 
yang yang salah kita benarkan. 
Begitu.‖ (15:10) 
―Biasanya saya menyampaikan 
tentang tujuan dari pembelajaran 
tersebut, kemudian saya kaitkan 
dengan dunia luar apa fungsi pelajaran 
tersebut bagi kita untuk kehidupan  
kita sehari- hari maupun dikehidupan  
yang akan datang.‖ (21:03) 
― yang sering siswa mencari tugas di 
luar, kemudian pada pertemuan 
berikutnya mengantar tugas atau 
menyimpulkan dari e tugas yang telah 
diperintahkan.‖ (23:27) 
 
―tugas yang sering saya kasi bisa 
tertulis. Tertulis sering jgak. Yang 
lisan jugak ada, biasanya saya suruh 













media sosial seperti wathsapp ya.‖ 
(16:52) 
 ―Nilainya biasa di kelompokkan ada 
nilai sikap, nilai pengetahuan 
kemudian keterampilan. Biasa dari 
tiga itu ya kita mengasikan kepada 
wali kelas berupa nilai yang dah jadi. 
Kita nilai dari pendapatan siswa tadi 










AN ANALYSIS OF THE INTERVIEW WITH EFL RURAL TEACHER 2 
Statement Keywords Category Theme 
 ― pandemic ini, itupon belajarnye 
tak lame. Palingan 15 menit 
gitulah. Soalnye pakai luring 
kan.itulah masuk kekelas 15 menit.  
Waktunye kasi tugas ke anak 








― iya, harus mempersiapkan rpp 
dulu.‖ (02:42) 
―  pernah cuman di satu ruangan 
gitukan. Mane yang  teman- teman 
yang udah pelatihan tu. Jadi tulah 
dia yang mengajar cara 
membuatnya seperti apa buat rpp 
gitu.‖ (03:14) 
Lesson plan Teacher 





― paliang buku.‖ (04:14) 
― pribadi. Tapi kalau saye masih 
pakai manual lah. Masih pakai 
media buku karena tak punye 
leptop lah.‖ (04:33) 
― tak ade buk. Belomm punye. Di 














―speaker belom ade lagi  buk.  
peralatan masih minim.‖ (05:13) 
 
―…terpakselah ambek seumber- 
sumber belajarnye laen di ambek 
dari internet lah untuk  menambah 
wawasan dari buku supaye lebih 
mengerti lagi. Lebeh paham.‖ 
(05:50) 












― masih lah buk, masih bahasa 
Indonesia dicamporlah dengan 
bahasa inggris, untuk seutuhnya 
belom lagi.‖ (07:11) 
― ada. Tapi kadang anak tu buk die 
awak bilang pon tak respon entah 
die tu tak tau, entah kurang kosa 
kata, itulah banyaknye tu kosa kata 
tu belom banyak hapal gitu. Kalau 
kite panggel pon, bertanye pon 




barrier in used 
for  
communication 







respon, bagi yang tak tau tu 
bertanya- tanya masih gitu kan.‖ 
(08:35) 
―Ade juga yang tak merespon itu 
kan cume beberape orang yang 
agak kurang nangkap gitu, apekah 
die tak minat tak tau juge lah buk 
apenye, kendalanye pon tak tau 
ape.‖ (09:10) 
 
―ye orang tuenye kalau boleh ye 
anaknye tu belajar di sekolah 
jangan maen- maen, kalau belajar 











―tulah di kasi anak ape name tugas 
untuk ngapal kosa kata gitu untuk 
menambah kosa kata dia biar 
semangat belajar.‖ (07:39) 
― listening paleng minim ya. Ape 
namenye tu, alat nye tu taka de jadi 
paling mendengarkan aj lah kalau 















― ya saye suruh mempraktekan di 
depan gitu, dalam percakapan lah 
gitu.‖ (11:36) 
― itu lah tugas banyak buk untuk 
mata pelajaran ini lagi, mata 
pelajaran itu lagi, pelajaran bahasa 
inggris lagi, pening kami buk. Kate 
nye gitu.‖ (13:48) 
― ade.  Misalnye ngape tak maju? 










― alat peraga. Tak ade buk, paling 
buku aje. Kadang ambil sumbernya 
dari internet, gitu aje.‖ (16:21) 
―tidak, tak di benarkan bawa hp, 
cumankan kadang time ade 
pelajaran yang penting tu harus di 























 ―ya mereka bace- bace. Literasi 
dulu lah ape yang mereke bace 
terserah die lah mau bace ape. Dari 
sumber buku itu.‖ (18:38) 
 ―masuk materi dah selesai itu.‖ 
(18:56) 
―kegiatan lain, kadangan menulis 
kadang mencohtohkan 
menerangkan begiu ke anak ― ini 
nanti mau diapekan?‖. Ini tugasnya 
seperti apaa?‖ (21:50) 
―seperti itulah conversation 
gitukan, percakapan antara 
temannya gitu, berduelah gitukan. 
Gitulah. Kadang materi 
percakapan.‖ (19:00) 
― jadi,, suruh anak maju kedepan, 
dah tu memperkenalkan diri lepas 
saye memperkenalkan diri baru 
anak memperkenalkan diri die.‖ 
(18:13) 
―kadang gitu aje buk, soalnye 









kadang anaknye 30 gitukan. Kalau 
yang reading aja due orang missal 
di suruh, yang laen marah buk. Oo 
tak adel buk. Harus semua same 
lah gitu.‖ (19:40) 
― haah. Kan anak di suruh masok, 
nanti langsong di kasi tugas. 
Kadang pon tak sempat jugak nak 
masokkan materi. Paleng masok 
jelaskan berape menit point- point 
nye misal judul, point- point nye, 
habistu di kasi tugas anak 
ngerjakan dirumah.‖ (24:40) 
―…Soalnye sumber buku tu, 
bukunye tak bise di bawak pulang 
kan. Jadi awak kasi tugas anak cari 
di internet lah.‖(24:02) 
―ade juge lah. Paling satu due 
orang yang tak mengerjakan.‖ 
(26:35) 
― masih pakai yang tradisional lah 













Kami di anjurkan pakai k 13 tapi 
kan kami masih pakai kolom- 
kolom tuk masukan nilainye. Nnti 
kite tinggal masukkan aje lagi 
nilai- nilainye secara manual lah 
gitu.‖ (27:04) 
― ada nilai keterampilan, misanya 
di suruh buat tugas seperti misal 
gambar gitukan, buat sebuah cerita 
dari gambar, seperti ape ni 
descriptive gitu lah diambek dari 
situ.‖ (27:40) 
―untuk speaking ya berbicara 














AN ANALYSIS OF INTERVIEW WITH VICE OF CURRICULUM 
Statement Keywords Category Theme 
―…membagi jadwal itu yang pertama 
itu buk harus sesuai jurusan, 
kemudian selain sesuai jurusan yang 
kedua harus tidak bentrok (disni 
artinya bentrok kelas satu, kelas dua, 
dan kelas tiga), kemudain selain tidak 
bentrok yang itu buk yang kami perlu 
perhitungkan tidak bentrok dengan 





rural school  
rural 
school 
― …Tapi selain internet itu buk, ee 
kami membuat rpp itu berdasarkan 
guru yang dah lama disini…‖(04:12) 
― kalau untuk disini buk untuk 
pembuatan rpp maksudnya MGMP 
buk ya itu seingat saya belom.‖ 
(05:18) 
Lesson plan Teacher 
competence 




―…infrastruktur macam lestrek, local 
(local itu e tiga), kemudian ruang 
kepala sekolah (ruang kepala sekolah 










masyarakat, ruang sekolah itu terbuat 
dari kayu), ruang majlis guru juga 
terbuat dari kayu, termasuk ruang TU 
dan terbuat dari kayu.‖ 
(06:49) 
― iya, yang betol- betol dari 
pemerintah cuma  local…‖ (07:50) 
― ee kalau untuk internet buk, kalau 
untuk di sekitar sekolah ni masih 
sekitaran lingkungan sekolah lantaran 
kita dekat dengan tower dapat tapi 




― kalau untuk e apa untuk bidang 
sturdy yang lain itu saya tidak 
membuat penekanan cuma  saya 
percayakan kepada guru yang 
bersangkutan.‖ (10:49) 
 ―Kalau umpama bukan android, tak 
punya paket tak payah bawak lagi  








at classroom  
rural 
school 
―…Tapi di waktu dilapangan lebih 











― disebabkan buk ya ee yang saya 
terangkan kan tadi selain didaerah 3 T 
itukan mengubah sangat- sangat sulit 
buk.‖ (12:57) 






―…anak ibuk terlambat. Jam berapa 
dia datang? ―pagi buk‖, ―tapi sampai 
sini kok siang?‖ dia bilang buk ―nanti 
saya nasehati‖. Sekali besoknya lagi 
nyatanya lagi, lambat lagi. Die Tanya 
lagi ―pak anak saye dah datang?‖‖ 
belom‖ ―tadi pagi die sudah 
pergi‖.Jadi yang saye katakana tadi tu 
orang tuanya tu ambek berat kepada 
anak, bukti die ambek berat kepade 
anak tu ya peduli.‖ (13:43) 
―...kalau saat covid ni buk e dengan 
masa sebelumnya itu tidak jauh beda, 
artinya dia juga berambisi bagaimana 
















― iya, soalnya gini buk nanti saya akan 
percayakan saya yakin ketika saya 
percayakan ee saya akan nengok hasil 





competences   






― … kami itu nak buat apa kata  
sekarang daring itu buk belom mampu 
lagi buk. Kalau kami tidak mampu, 











―… untuk sementara saya serahkan ke 
guru masing- masing,  belom 













― …saya tidak bisa mengasikan 










seperti itu‖ tapi saya percayakan 








― ee kalau saya secara pribadi buk itu 
yang lebeh dominan itu selain 
pengetahuan tadi  itu sikap.‖ (35:01) 
―  kalau untuk keterampilan itu hasel 
karya buk ya, itu saya rasa itu guru- 
guru tertentu yang memakai itu buk 














AN ANALYSIS OF THE INTERVIEW WITH THE HEAD MASTER 
Statement Keywords Category Theme 
― Ada yang mengajar 13 jam 
karena kita jumlah cuma  tiga 
local, sedangkan guru berjumlah 
sekitar yang didapodik itu sekitar 
11 guru, sedangkan jam yang 
mengajar diantaranya jamkan 
tidak berapa banyak ada guru 
yang mengajar kadang- kadang 8 
jam ada yang 13 jam ada yang 
mengajar 6 jam itu yang sesuai 
dengan jam pelajaran…‖ (04:34) 
― …kalau agama linier, bahasa 
inggris linier, bahasa Indonesia 
linier, ada yang guru yang tidak 
linier begitu. Tidak semuanya 
guru linier. Ada guru dari mata 
pelajaran ee mata pelajaran 













betol- betol mengerjakan RPP, 
ada sebagian guru itu belom 
memahami jugak,…‖ (06:37) 
―…Ada beberapa guru yang 
mengikuti MGMP, karena 
MGMP di kita yang merupakan 
sekolah imbas, karena di sekolah 
induknya jarang membuat 
kegiatan itu sendiri, diantaranya 
membuat misalnya Selatpanjang 
jarang membuat, mengundang 
kita mengikuti MGMP…‖ 
(07:41) 
competence in  
design lesson plan 
approach 
― infrastruktur baru tiga local…‖ 
(09:50) 
―Kalo untuk sebulan dua bulan ni 
Alhamdulillah kadang- kadang 
bagus jugak.‖ (12:10) 
―… tidak mengizinkan. Kalau 
panas kering, kalau tak panas 
nangis orang karena jalannya 
becek.‖  (13:47) 
 
 










alokasi dana BOS.‖(11:28) 
 





―untuk sekarang ni baru bahasa 
Indonesia, kalo bahasa inggris 
anak disini, karena untuk belajar 
mencari guru di luar tentunya dia 
pengen bimbel harus ada guru 
yang bisa membimbelnya, dan 
jarak tempuh anak itu dari 











― tanggapan orang ya kalo dapat 
sekolah ini masoklah seperti 
biasa, Itulah tanggapan orang 
tua…‖ (15:17) 
―… Orang tua mengeloh jugak, 
tapi mau apa lagi karena itu sudah 









― hambatan. Anak itu kadang- 
kadang tidak menjawab soalan 











buku paket baru didapat. Yang 
kedua, jaringan internet anak 
mengambil didalam internet atau 
embah google itu udah sekse...‖ 
(17:47) 
―Mengambarkan kalimat duanya 
itu sangat sulit begitu.‖ (18:31) 
English teaching 
and learning 
― Pokok ada anak yang mengeluh, 
anak yang pintar pasti dia 
mengeloh gitu, anak yang 
memang sedang- sedang saja 
ternyata lebih enak lagi ya sedap, 
tapi anak yang pintar ini dia 
rasanya ndak ada sebuah ilmu 
yang menunjang pada dia, belajar 
lewat Internet yang 
membosankan, anak ingin tatap 









― gurunya, persilakan gurunya 
menggali materi dari buku paket, 
dari google, dari konsultasi 
dengan teman- teman yang satu 
juras dia gitu.‖ (23:37)  
Lack Source 







source of learning 







―… Pas covid sekitar bulan tiga 
(maret) kalau tidak salah saya kita 
bulan tiga tahun 2020 kita  
dilanda covid yang sangat fatal, 
yang mana  dalam proses 
pembelajaran kita pertama 
menggunakan luring bagaimana 
siswa mengambil tugas disekolah 
karena kita tidak bisa 
menggunakan daring, karena 
kapasitas dari jaringan waktu itu 
belom memadai, yang kedua 
siswapun tak banyak 
menngunakan hp yang 
berdigital.‖ (03:06) 
―… Kalau zaman covid media 
yang bisa di ajarkan ya sebatas 











approach steps  
scientific 
approach 








keterampilan sangat sulit karena 
itu tidak langsung tatap muka 
kepada anak.‖ (34:00) 
Assessment competence 
though authentic 
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